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A b str a c t

A ccording to N ew  E nglish C urriculum  Standard, E nglish w riting is one of the

com m unicative skills, w hich focuses on im proving the students' ability to think and

express their ideas in E nglish and laying a good foundation for their further

developm ent. U p to now , there have been m any E nglish teachers and researchers

applying various approaches to im proving students' w riting level. H ow ever, the

situation of w riting is far from  satisfaction. W h en w riting, quite a few  students have

a b lank m ind, or they translate the sentences w ord by w ord, w hich app ears ch aos

phenom enon w ith w ords, sentences and gram m ar m ixed. A s for the reasons, the

stereotyped teaching m ethods m ay be the key problem . M oreover, w riting teaching is

not placed on a vital position. Faced w ith this situation, the author attem pts to use the

L exical-C hunk A pproach in the senior h igh school, hoping to help the students.

T he L exical-C hunk A pproach, based on M ichael L ew is' theory w hich stated

that “language consists of gram m atical lexis not lexicalized gram m ar", is a new

em erging teaching theory. C hunks can be stored and retrieved as a w hole from

m em ory w hen n eeded, w hich is regarded as an ideal unit for w riting teaching.

In order to verify the positive effects of chunks on E nglish w riting, the author

carried out an experim ent in tw o classes in T ianjin Q ingguang M iddle School, to

answ er the tw o follow ing questions: 1).W hether or not "the L exical-C hunk

A pproach" can enhance senior high school students' interest, and change their

attitudes to w riting? 2). W h ether or not the students w ho have a better com m and of

lexical chunk s tend to sh ow  a higher proficiency level in w riting than those w ho have

a poor com m and? It lasted for about a year. B efore the experim ent, the author nam ed

the tw o classes experim ental class and control class. In the experim ent, chunks w ere

introduced in the experim ental class, during w hich the author arranged a variety of
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activities, aim ing to help the students apply th e chunk s accurately. A t the sam e tim e,

the control class w as generally taught in the regular m ethod. In order to ensure the

reliability and validity of the experim ent, the author designed tw o questionnaires as

w ell as tw o tests before and after the experim ent. F or the w hole process the author

divided it into three stages: th e first stage is “Pre-w riting (Inp utting C hunk s T hrough

R eading)”，m ainly for chunks accum ulation and m em ory; the second is “W riting

(O utputting C hunks B y W riting)", in w hich the author instructs th e students how  to

apply the chunks to w riting; the third is “Post-W riting (E xpanding C hunks)”. T h e

author ask s th e stu dents to review  and expand the chunk s by th e w ay of reciting

possible version s and b eautiful sentences.

T he thesis falls into five chapters. C h apter O ne serves as an introduction to the

study, w hich describes the backgroud, purpose, and significance of the study. C hapter

Tw o is the sum m ary of references and the classification o f lexical chunks given by

different linguisticians. It also introduces the advantages of application the lexicial

chunks in w riting from  several aspects th at are im portant to the study. W hat's m ore,

it introduces som e linguistic theories related to this study. C hapter T hree conducts

experim ent design, including research goals and hypotheses, subjects, instrum ents

and procedures of th e experim ent, especially, th e experim ental procedures of

application of lexcial chunk s in w riting. T he auth or takes N ew  Standard E nglish

B ook 3 M odule 4 R eading Sandstorm s in A sia for exam ple to exp ound the process of

the experim ent. C hapter Four focuses on data analysis and experim ent results w hich

indicate the applicab le feasibility and operability of the lexical chunks in teaching

w riting. C h apter F iv e is a conclusion w hich tests the hypoth eses and put forw ard

som e im plications. It is show n from  the study that the L exical-C hunk A pproach can

enhance senior high school students' interest, and change their attitudes to w riting



and th e students w ho h ave a b etter com m and of lexical chunk s ten d to show  a higher

proficiency level in w riting than those have a poor com m and. D ue to the lim itations

of the study，there still exist m any practical problem s, w hich deserve teachers' and

re search ers' atten tio n  a n d  en d e av o r fo r furth er re search  so th at m o re effectiv e

m eth ods w ill b e brou gh t in for teachin g o f E nglish w riting in th e future.

K ey w ord s: T he L exical-C hunk A pproach, lexical chunks, E nglish w riting



摘 要

根据新课程标 准的要求 ，英语写作是一种沟通技巧，主要是提高学生用英

语进 行思维和表达 的能力 ，而且也 为英语 学 习的进 一步发展奠 定 了 良好 的基础 。

到 目前为止 ，已经有许 多英语教师和研究者尝试应用各种方法来提高学生的写

作水平 。然而 ，情况不容乐观 。在写作时，相 当一部分学生或是脑子一片空 白，

或是逐字翻译句 子 ，或是 出现 了句子和语法混用现象 。究其 原因，笔者认 为千

篇一律 的教学方法可能是关键 问题 。此外 ，写作教学没有被重视起来 。面对这

种情况 ，笔者尝试使用词块法教学法 ，希望能帮助高 中的学生提高他们 的写作

成绩 。

词块法是 以 M ichael L ew is 提 出的：“语 言是 由语法化的词汇而不是词汇化

的语法构成 的”，为理论依据 的一种新 的教学理论 。词块可 以作为一个整体存储 ，

在需要 的时候从 内存 中检索 ，对 于写作教学来 说 ，它被认为是一种理想 的单位 。

为 了验证词块对英语写作 的积极影响 ，笔者在 自己执教 的天津市青光 中学

进行 了一项实验 ，试 图回答下列 问题 ： 1)、“词块 教学方法 ”是否 能提 高学生

的写作兴趣 ，并改变他们的写作态度 ？ 2 )、经过 “词块教学方法 ”指导的学生

在写作水平上是否能高于未经指导的学生？此实验 实施 了大约一学年 。实验前 ,

笔者把 自己任教 的两个班分为实验班和控制班 。在 实验 中，实验班 的学生进 行

词块教学法 。笔者设计 了的各种各样 的词块练 习活动 ， 旨在帮助学生准确地应

用词块 。与此 同时 ，在控制班依 旧实施常规 的教学方法 。为确保本 实验 的信度

和效度 ，笔者在 实验前和 实验后设计 了两次 问卷和两次测试 。整个 实验过程分

为三 个阶段 ：第 一 阶段是 “写前 （通过 阅读 输 入 词块 ）”。主要 是帮助 学 生积 累

和记忆词块 ；二是 “写作 中 （输 出词块 ）”。在这 一阶段 教师指 导学生如何将 已

储存 的词块应用 到写作中；第三是 “写后 （拓展 词块 ）”。笔者通过让学 生背诵



范文和优 美 的句子来 复习和拓展词块 。

本 文分为五章 。第一章为绪论 ，介 绍研 究 的背景 ， 目的 ，意义 。第二章是

文献综述和 由不 同的语言学家对词块 的分类 以及介绍 了词块教学法在写作教学

中的优 势等 等 。另外 ，它还 介绍 了一些 语 言学理论 与研 究 。第三章介 绍 了实验

设计 ，其 中包括研究的 目标和假设、研究对象 以及研究方法和过程 。作者 以新

标准英语必修 3 模块 4 《亚洲 的沙尘暴 》一课 为例 ，阐述 了实验过程 。第 四章侧

重于数据分析和实验结果,以此证明词块教学法的可行性和可操作性。第五章为

结论 。研究结果表 明：“词块教学方法 ”能够提高学生的写作兴趣 ，并改变他们

的写作态度 。并且经过 “词块教学方法 ”指导的学生在写作水平上 明显 高于未

经指 导 的学生 。由于研究 的局 限性 ，还 存在许 多现 实 问题 ，这有待于教师 和研

究人 员的进一步研 究和努力 ，以便为未来 的英语写作教学提供更有效 的方法 。

关键词 ： 词块教学方法 词块 写作
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C h ap ter 1 In trod u ction

1.1 B ack grou n d of th e P resen t Stu d y

A s is know n to us, there are four skills in English , of w hich w riting is one of

the essential parts of language skills and it is closely connected w ith the other three

skills, w hich is a productiv e skill. A s N unan (2 00 1) poin ted out, "In term s of sk ills,

producing a coherent, fluent, extended piece of w riting is probably the m ost difficult

thing to do in a language?” So it is hard to develop it. In fact, w riting discourse is

b oth process and produ ct (N attin ger& D eC arrico 2000). T hrough organizin g th e

sentences into a text, the w riter can exchange h is ideas and thoughts w ith the reader

by w riting. B ut at present, a seriou s problem  w ith C hinese students' E nglish w riting

lies in th e language expression , w hich often sounds aw kw ard or unclear. In th e daily

teaching practice, how ever, the author finds m any p roblem s existing in students'

w riting, such as their defective abilities to analyze questions, distraction of them e,

deficiency of vocabulary, insu fficiency of language m aterials, nonsense of sentence,

im p ropriety of expression, m onoton ou sness of structures, in consistency, and

unconsciousness of discourse. W h y is it th at so m any teachers have b egun to

strengthen the training and cultivating of students' w riting, but their w riting abilities

still do not reach satisfactory level? A lthough they recite a great m any E nglish w ords

and have a good know ledge of gram m ar, they m ight still not be able to w rite a

qualified com position? T he reasons m ay be as follow s; first，teachers have neglected

the techniques of w ords teaching, and cultivation of strategies and abilities of

acquiring w ords, w hich has becom e the stum bling stone of E nglish learnin g

especially in the period of senior high school. Second, students are used to finding

single E nglish equivalents for C hinese m eanings and th en putting them  into an

E nglish sentence, th at is, on a w ord-b y-w ord b asis. W ith th e surv ey condu cted in th e
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class w hich author w as in charge of, the author discovered that 15%  of students only

w rote dow n sim ple sentences w ithout various vocabularies, 35%  m echanically

connected w ords togeth er to form  senten ces w hich w ere invalid, 30%  found it too

difficu lt to w rite, and 20 %  gave up w ritin g. T hus，w riting h as becom e the en orm ous

ob stacle o f learning E nglish, and th e b ottlen eck of E nglish teaching.

Issued in 2003, G eneral H igh School E nglish C urriculum  Standards (draft)

dem ands that students at Senior H igh sch ools are required to m aster 3,500 w ords,

400-500 u sefu l expressions and fix ed collocations to reach th e set standard and they

express facts, ideas, em otion and im agination w ith E nglish, properly and correctly,

com m un icate inform ation and form  the standardized w riting h abits. (M inistry of

E ducation, 2 003) C om pared w ith th e form er curriculum  standard, the new  one

furth er enhan ces the requirem ents to students' w riting, enlarges m aterials and types

of w riting, cultiv ates students' b etter w riting h abits and em ph asizes the accuracy,

coheren ce and correctness. T hus, under this background, the N ational C ollege

E ntrance E x am ination (N C E E ) (See A pp endix V I) does lay the em ph asis on

exam ining w riting, and the percentage of it becom e larger in th e N C E E . For exam ple,

as the C ollege E ntrance E xam ination of T ian Jin(See A ppendixV II) required, som e

reform s concerning w riting have been m ade in the follow ing aspects. F irst, the

w ordage of w ritin g is increased from  previous 80 w ords to 100 or so now ; secon d, its

score is 2 5 p oints out of 150; third, to judge the qualities o f students' w riting, the

criteria is m ore sp ecified and refined ranging from  the keys of contents, qu antities

and accuracy of w ords application and gram m atical structures to consistency of

context and propriety of language. M ore specifically, a good w riting of the N C E E

should b e rich content, com prehensiv e points, coherent narration , natural tran sition

and langu age diversity.
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W hy do teachers m ake little achievem ents by spending large am ount of energy

explaining vocabularies and gram m ars, and analyzing article structures? M eanw hile,

w hy students can not com pose a native, coherent b ut an erroneou s com position by

m em orizing a great num ber of vocabularies, phrases and gram m ar? T herefore, the

seeking of an effective language teaching approach to im proving the accuracy and

fluency lev el of their w riting has arisen to a high position . O n the basis of the

com pilatory features and arrangem ent of textbooks of new  high school E nglish

curriculum  stan dards, w hich are op erated by th e different m odu les w hose functions

are the introdu ction of lexical chunk teaching, esp ecially in the course of reading,

language know ledge and language com m unication, the purpose of the thesis is to

instruct students to accum ulate, consolidate the application of lexical chunks.

M eanw h ile, teach ers shou ld also infiltrate th at into practical w riting b y uniting the

characters of lexical ch aracteristics. T hus, th e aim  o f discussing th e effects o f lexical

chunks in the senior high school E nglish teach ing is to help students im prove th eir

w riting level.

1.2 P u rp ose an d S ign ifican ce of P resen t Stu d y

W e need som e au thoritative research es of the E nglish w riting app roach in senio r

high schools so as to solve th e above prob lem s effectively. T h ere is no doubt that

E nglish native sp eak ers use a lot of m ulti-w ord chunk s in their spok en and w ritten

texts. T he im portant role played b y these chunks in the facilitation of com m unicative

com petence is equally indisputable. T hu s, in th is th esis the auth or attem pts to

investigate the effects of lexical approach on senior h igh school students' E nglish

w riting developm ent b y training accum ulating and producting lexical chunk s, tryin g

to find out an efficient w ay to im prove students' proficiency level of E nglish w ritin g

and proposing som e p edagogical disciplinary im plications. T he m ain purposes are to
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verify the "L exical-C hunk A pproach，，can enhance senior high school students'

interest, and change th eir attitu des to w riting. M eanw h ile, the students w h o h ave a

better com m and of lexical chunks tend to show  a higher proficiency level in w riting

than those have a poor com m and.

T he m ethod of lexical teaching provides new  ideology and p erspective for

E nglish w riting teaching. A s a brand-new  theory, the lexical chunks has just started

for several years, and m ostly it has been confined in the area of theoretical

exploration and college E nglish teaching and learning research . H ow ever, senior high

school students w ho have grasp ed som e E nglish k now ledge and are anxious to

im prove their w riting skills are not the focus of the research . So the research is of

significance, w hich is to explore the feasib ility of the L exical-C hunk A pproach in

teaching w riting in senior high school. W ith the author's practice and experience, sh e

believes that it is positive to em ploy th e m ethod of lexical teaching at th e level of

senior high school students.

1.3 O rgan ization of th e T h esis

T here are five ch apters in the thesis.

C hapter O ne serves as an introduction to the study, w hich describ es the

backgroud, purpose, and significance of the study.

C hapter Tw o is the sum m ary of references and the classification of lexical

chunks given by different linguisticians. Such as M ichel L ew is w ho divided the

lexical chunks into five types: (1) single w ords (2) polyw ords; (3) collocation; (4)

institutionalized expressions/u tterance; (5) sentence fram es and h eads in his w ork

nam ed T he L exical-C hunk A pproach (1997). It also introduces som e linguistic

theories related to this study and introduces the advantages of applicaion of the

lex icial chunk s in w riting from  several asp ects.
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C hapter T hree is the m ain chapter that conducts experim ent design, including

research goals and hypotheses, subjects, instrum ents and procedures of the

experim ent, especially, the experim ental procedures of application of lexcial chunks

in w riting w hich are divided into three p arts: P re-w ritng (P re-reading^ E stablishing

C oncept; R eading—R ecognizing C hunks; P ost-reading^ C onsolidating C hunks

through C lass A ctivities; Further reading^ A dding C hunk s); W riting

(P reparation一 E xtracting C hunks; D raft一A pplying C hunks;

Self-correction— M odifying C hunks; R ew rite一̂ R e-w riting C hunk s; T each er's

R em ark一 E xp loring C hunk s); and P ost-w riting (R ecitin g Possible

V ersions— E xpanding C hunks ) T he author takes N ew  Standard E nglish B ook 3

M odule 4 R eading Sandstorm s in A sia for exam ple to expound the process of the

exp erim ent.

C hapter F our focuses on data analysis and experim ent results w h ich indicate

research conclusion and revelation that proves the applicable feasibility and

operability of the lexical chunks in teaching w riting based on the experim ental

resu lts of w riting teaching .

C hapter F ive is the conclu sion of th e thesis.
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C h ap ter 2 L iteratu re R eview

2 .1 T h e o r ie s R e la ted  to  L e x ic a l C h u n k s

2 .1 .1 D e fin itio n  o f L e x ic a l C h u n k s

T he founder of L exical A pproach, L ew is thought language does not consis of

traditinonal gram m ar and vocabulary, but th e prefabricated ch unk s, w hich are

distributed in a generative continuum . T hey are the original data that people

understand th e language m odel. L angu age acquisition is an im portant p art in

understanding and outputs of these unanalyzed chunks. W hile different researchers

give different nam es of the chunks from  their ow n view s. Such as sem i fixed patterns

(K rashen &  Scarcella, 1978); lexicalized sentence stem s (Paw ley, &  Syder,1983);

form ulaic fram es w ith analyzed slots (P eters, 1983); lexical phrases (N attinger &

D eC arrio，1992); lexical chunks (L ew is, 1993); form ulaic sequences (W ray,1999) and

so on . B ecause of the different nam es, som e research ers give us different defin ition s.

N attinger &  D eC aiTio(1992) pointed out that lexical chunks are m ulti-w ord lexical

phenom ena that exist som ew here b etw een the traditional poles of lexicon and syntax,

conv entionalized flinction com po sites that occur m ore frequently and h ave m ore

idiom atically determ ined m ean ing than language that is put togeth er each tim e. W ray

(1999) regarded a lexical chunk as a series of prefabricated continuous or

discontinuou s w ords or other m eaningflil units, w hich are stored in m em ory as a

w hole and can be used directly w ithout syntactic analysis. M oon (2002) em ployed a

com m on term - m ulti-w ord item . It is com po sed of tw o or m ore w ords in th e

sem antic and syntactic, m eaningfu l and integral language fragm ent. H e believed that

the w ord is not the product of com bination of gram m ar rules, but the form ation of

lexicalization result. H is explanation further w eakened the role of gram m ar rules and

stressed the language fragm ent in langu age acquisition . P aw ley &  S yder (1983) u sed
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lexicalized sentence stem s to explain th e definition of chunks. T hey believed that

there are thousands of lexicalized sentence stem s stored in the native speakers'

m ental lex icon, w hich m ake n ative speakers fluently, auth enticly express their

opinions. T h ey define it “as long as sentence, or longer unit, w hose gram m atical

form s and lexical content com p letely or m ostly are fix ed ."

2 .1 .2  C la ssific a tio n s o f  L e x ic a l C h u n k s

M any linguists and applied linguists have attem p ted to do research ab out it and

gave their ow n categories. T he representatives are as follow s;

T im e reseach ers categories

1975 B ecker polyw ords; phrasal constraints; functional linguistic

m eta-m essages; sentence builders; situ ational u tterances;

v erb a tim  te x ts

1983 P aw ley and Syder polyw ords, institutionalized expressions, phrasal

co n stra in ts a n d  se n te n c e  b u ild ers

1992 N attinger& D eC arrico polyw ords; institutionalized expressions; phrasal

con strain ts; sen ten ce b u ild ers

1997 L ew is single w ords and polyw ords; collocations; institutionalized

utteran ces; sen ten ce fram es an d h ead s

1998 H ow arth fu n ctional expression s; com p osite units; lexical

collocations; gram m atical collocations

2002 M oon an om alous collocation s; form u lae; m etaph ors

A m ong these im portant linguists, the categories m ade by L ew is (1997) w ho

divided the lexicon into five categories w ill b e referred to in th is thesis:

(1)Single w ords w hich appear in a dictionary, such as bag ，tree. T h ey h ave

alw ays b een recognized as indep endent units. A n utterance m ay ch ange its m ean ing

by the change of a single w ord {C ould you g ive m e a bag, p lease?). Single w ords

m ay also appear in speech or w riting as fully independent item s {L ook!). T his kind of

lexical item  has long b een recognized in language teaching.

(2)Polyw ords w hich are short and continuous phrases function ing very m uch

lik e individual lex ical item s, can b e both can onical (form al) and non -can onical
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(inform al), w ithout variab ility, such as:com m it a crim e, as w ell as,

(3)C ollocations, or w ord partnerships (L ew is, 1997) is “the readily observable

phenom enon w hereby certain w ords co-occur in natural text w ith greater than

random  frequency". W hat's m ore, collocation is autocratic, not determ ined by logic

or frequency, w hich is used only by linguistic patten. T ypically, certain collocations

are fu lly fixed, but others are sem i-fixed that is they can be com pleted in a relatively

sm all num b er of w ays. Su ch as have lunch ] p ay  attention to,

(4)Institutionalized expressions/utterances w hich are expressions of sentence

length, usually functioning as separate utterances and are m ostly canonical and

invariable. S om e exam ple are as follow s: H old  on ，p lease; W ould y ou like...?

(5)Sentence fram es and heads w hich offer the w hole sentences th e fram ew ork

and heads. T hey contain apertures for param eters or argum ents to express an entire

idea. T h ese senten ces can b e both canonical and non-can onical. T h ey p erm it

considerable variaty of phrasal (noun phrases, verb phrases,) and clau sal (sentence)

elem ents. T hey are both continuous and discontinuous and even text fram es. For

ex am ple, The reason w hy ... is /w as tha t….

A  clear form  based on L ew is (1997) is as follow :

C ategories G ram m atical C anonical/ V ariable/ C ontinu ous/ E xam p le

le v e l N o n -c a n o n ic a l f ix e d  d isc o n tin u o u s

Single w ords w ord level b oth fixed both bag ; stop

P olyw ords w ord level b oth fixed continu ous sooner or

la te r

C ollocations w ord level both both m ostly continuou s keep fit

In stitu tio n a - sen te n c e le v e l c a n o n ic al fix e d co n tin u o u s T h e

liz e d re a so n

expressions/ w hy...

u tte r a n c e
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Sentence sentence level both highly both C O : W e

fram es and variab le sugget

h e a d s th a t...

~D 0 :

R ecently,

th e

prob lem

o f,.. h a s

a ro u se d

p eop le's

c o n c e r n .

T F iF irstly

S econ dly,

F inally

C O = c o n tin u o u s o n e D O = d isc o n tin u o u s o n e T F = te x t fra m e

N o m atter w hat the fam ous linguisticians stated in th eir view s, in fact th ese

lexical chunk s are traditionally called noun phrases, verb phrases, p reposition

phrases, adjective phrases，adverb phrases and sentence pattern (C hom sky, N .

1965).From  the point of view  of language teaching, these categories and definitions,

w ith out any doubt, have advantages in fostering and developing learners' easy

identification and proficiency w ith lexis, or w ords and w ord com binations. In order

to m ak e discu ssion clearer and understood easily in m y E nglish class, lexical chunks

w ill b e  u se d  in  th is th e sis.

2 .2 T h e A d van tages of A p p lication  of th e L exicial C h u n k s in W ritin g

F or the above m entioned C hinese senior high school students' com m on

problem s in w riting, this paper attem pts to apply the lexical approach to effectively

solve them . T his is b ecause the con cept of lexical chunk s has been a breakthrou gh in
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the traditional sense of the w ord, vocabu lary , sentence, sentence group and even

extended to th e discourse ( L iu Jiaying, 2006). L exical chunks in E nglish w riting has

a broad range of application prospects, and its advantages are as follow s:

1). It is h ard for students to m ake a clear structure. W hile lexical chunks can

help students build the fram ew ork quickly. W riting in the discourse, the lexical

chunk s play a topic m aker and sum m ary function .

T h e  le x ic a l ch u n k s a re in c lu d e d  in  so m e fix e d  se n te n c e s a n d  d isc o u rse

fram ew ork of language, w ith w hich learners can quickly and reason ably organize th e

article. T hey p lay a very im portant role in E nglish w riting. Such as: P eop le 's view s

on ... vary from  p erson to p erson. Som e hold  that .... H ow ever, others believe that...

A s for th e senior high school students, it is th e m ost difficult to w rite a graph , so

w e can use the follow ing w riting m ode: w riter, through im itation and using the

tem plate pattern, can greatly accelerate the speed of discourse organization, and

m ak e th e graph clear, distinct, and correct. F or exm ple:

A s is show n/indicated/illustrated by the fig ure/p ercentage in the table (g rap h /

p icture /p ie/chart), 一 (title)一  has been on rise/ decrease(g oes up  / increases / drop s

/decreases), sig nificantly/dram atically/steadily rising/decreasing  from —  in —  to —

in — . F rom  the sharp/m arked decline/ rise in the chart，it g oes w ithout saying that

There are at least tw o g ood  reasons accounting  for — . O n the one hand,— .

O n the other hand,—  is due to the fact that — .In addition, —  is resp onsible for

— .M aybe there are som e other reasons to show  — .B ut it is generally believed that

the above m entioned reasons are com m only  convincing .

A s far as I am  concerned, I hold the p oint of  view  that — . I am  sure m y

op inion is both sound and  w ell-g rounded.
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2)It is helpful for learners to use effective cohesion, enh ance the coherence and

lo gic.

A  good article, not on ly should h ave rich content, correct idiom atic expressions,

also need to have som e m eans of coh esion to the content of organic connection,

w h ich m ake it coh eren t and logical. E nglish is rich w ith co nnection and tran sition

e ffe c ts o f  le x ic a l c h u n k s. S u ch  a s :

F or exam ple: for exam p le, such as’ for instance：

C ause and effectî o tha t, in order to, for this reason;

Sum m ary: in a w ord, in short, on the w hole;

E xplanation : that is to say, in other w ords;

T ransition : in fact / as a m atter of  fact, on the contrary ;

C om parison : on the one hand，on the other hand;

P rogressiv e: w hat ，s m ore, w orse still

T hrough using these chunk s, the w riter can strengthen the relationship b etw een

th e sentence and th e sentence, p aragraph and paragraph relations, m ake th e m eaning

coherent cohesive, also m ake the strict logic em bodied .

3)It h elp s learners to use gram m ar and vocab ulary  and im prov e w riting

langu age accuracy.

For exam ple, the students have en countered the follow ing sentence for m any

tim es: There is an old  say ing  g oes or A s an old  say ing  says, and correct usage w ould

b e: There is an old say ing  that g oes / A s an old  say ing  g oes, .... A pparently the

students lack “go and say ing ''\n attributive clauses. If he/she can m em orize the

lexical chunks, the w riter can naturally solve the problem .

4)It helps to overcom e the negative transfer of the native language in w riting

and enh ance the idiom aticity of w riting .
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In th e second language learners w riting, langu age errors are m ainly com posed

of native language thinking in foreign language dom inance effect caused by m other

tongue. T h ere is considerable interference. B ut chunks can effectively solve these

problem s. T his is becau se native sp eakers have the hab it of storing chunk s in their

m inds, w hich are ab stracted instantly w hen th ey need. T hus, lexical chunk s learn ing

is helpful for learners to express them selves better in E nglish . W hen w riting, w riters

can greatly overcom e the interm ed iary language and the m other tongu e th ink ing

caused by th e n egative im pact of authentic articles.

2 .3  R e la te d  S tu d ie s a t H o m e a n d  A b r o a d

2 .3 .1 R e la te d  S tu d ie s a t H o m e

L exical chunk s and the lexical approach entered the view  of C hinese researchers

in th e 1990s. T his brought a refresh ing air into the E nglish teaching field . T heir

w orks cover all the aspects including oral E nglish in struction, vocabulary, translation

betw een th e tw o langu ages, w ritin g and so on . T he studies aim  at learners from

children b elow  schooling age to adv anced learners. B ut on th e w hole, research into

lexical chunks is still experiencing a prelim inary stage and quite a lot rem ain to be

d o n e .

D uring the last few  decades, researchers in C h ina began to pay m ore an d m ore

attention to the im portance of form ulaic asp ect of language. T eachers and scholars

have realized the significant role form ulaic langu age plays in language teaching and

learning, e.g. Y ang (1999) has once explored the characteristics of E nglish lexical

chunks and its inspiration to E nglish teaching . H e pointed out that research on lexical

chunks, or presupposed chunks, are helpful to m ake students avoid m isuse of

im proper language, because they are pragm atic and used in the specific context.

B esides, em ploym ent o f th em  as m inim al language unit in language teach ing can
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prevent students from  w rongly using w ords. Furtherm ore, if students paid m ore

attention to th e syntax function rather than ex clusively to w ords, their fluen cy of

expression w ould be greatly im proved. A part from , Y ao (2004) also researches the

application of presupposed chunks into the oral language teaching of m iddle school.

W h at is m ore, D ing Y anren and Q i Z hong investigate th e im provem ent of fluent

com m u n icatio n and au th en tic w ord s u se. H o w ev er, m ost stu d ies o n form u laic

langu age fo cu s on theoretical issues, including its identification , categorization,

functions and im plications for L 2 and F L  teach in g and learning.

A s far as recent em pirical studies are concerned, m ost of them  focus on the

relationship b etw een the use of form ulaic language and language proficiency. F or

exam p le, F unctions and Im p lications of  F orm ulaic L ang uag e in Second L ang uag e

A cquisition and R esearch L iu (200 1) focused on the three different functions of

fom ulaic langu age and langu age acquisition . Y an (2003) proposed th at chunks should

be system atically incorporated in the curriculum  of second language teach ing in

order to h elp learners. D eng (2004) pointed out the potential advantages of the

prefab ricated chunk s in the respects of vocabu lary m em ory, oral com m unication and

w ritten discourse. Som e exp lained the relationship betw een students' app lication of

form ulaic langu age and language sk ills, su ch as D ing &  Q i (2005). T hey carried out

em pirical research on the influence of form ulaic language on students' oral ability

w hile G uo (2008) on w riting capability. H u (2009) centered on the practices of

L exical A pproach to the developm ent of C hinese college students'w riting proficiency.

X ie (20 10) m ade an em pirical study to explore the effectiven ess o f L exicial

A pproach on students' w riting com petence. M ost of the em pirical studies are in the

form  of survey and their results are m ostly positive. Q i ( 2005) show ed the lexical

chunk s in E nglish W riting T eaching in U niversity ，s position , w hich are sum m arized
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in the follow ing three aspects: the first is to increase the w riting fluency; the second

is to im prove the authentic and vivid expressions of language: the third is conducive

to cultivating the ab ility of discourse organization . Z hou &  L iao ( 2008) also show ed

th e good effect of L exical-C hunk A pproach in bu sin ess E nglish letter w riting.

2 .3 .2  R e la te d  S tu d ie s A b r o a d

In other countries a lot o f linguists have had lexical studies about the chunk

effect in their langu age learnin g fields. O n e of th em  is B eck er (1975) w ho g ave the

b est sum m ary of the im portan ce of lexical chunks: "W e speak m ostly by stitching

together sw atches of text that w e have heard b efore; productive processes have the

secondary role of adap ting th e old phrases to th e new  situations." In oth er w ords,

w hen having conversation w ith others spontaneously in real situ ations, w e often rely

on the assem bled chun ks of language w hich have been stored in our m ind. Firstly, it

is because there are m any appropriate chunks already h aving existed . Secondly, w e

do not have enough tim e to think w hat w e w ant to express next, to com bine every

utterance from  scratch , w ord by w ord, and to con sciously put each w ord into an

appropriate gram m atical paradigm  w h ile dealin g w ith w hat is b eing said to us. T he

second one is P aw ley and Syder (1983) w ho once pointed out that lexical chunks

play a vital part in both speech and w riting in th eir sem inal paper, contribu ting to the

ease, fluency and appropricy w ith w h ich som eon e sp eaks or w rites. A s is proposed

by W iddow son (1989), approaches relying on considerating achievem ent of

gram m atical rules too m uch lead to dissociating the m eanings w ith w hich w e w ant to

express. H ow ever, app roaches relying too h eav ily on an ab ility to use language

appropriately can lead to a lack of necessary gram m atical know ledge and the ability

to com pose or decom pose sentences w ith reference to it. H is conclusion , th en, is that,

‘‘the structural approach accounts for one aspect of com petence by concentrating on
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analysis but does so at the expen se of access, w hereas the com m unicative approach

concentrates on access to th e relative neglect of analysis (1989) ”.

“It is our ability to use lexical phrases that helps us to speak w ith fluency. T his

prefabricated speech has both the advantages of m ore efficient retrieval and of

perm itting speakers (and learners) to direct their attention to the larger structure of

the discourse, rather than k eepin g it narrow ly focused on individual w ords as th ey

are produced", (N attinger and D eC arrico, 1992). L ew is (1993) believed that one of

the m ost im portant part of language acquisition is to understand and generate lexical

chunks w ithout general analysis, and th ey h elp learners apprehend original langu age

m aterial instead of gram m ar. In his w ork The L exical App roach (1994) he laid the

theoretical foundation for the m ethod of lexical teaching. It has also attracted m ore

attention of linguisticians. T he lexical approach focuses on relatively fixed

expressions that occur frequently in spoken language. G laser (1998) applied the

phrase logical units to refer to those popularly used phrases w hich h ave the ability of

generation. Phrases possess stability in the perspective of sem antics and syntax, and

indicate certain m ean ings of context.

M oon (2002) em ployed a m ore extensive term  m ulti-w ord item  to explain “the

phrases w hich are com posed of tw o or m ore w ords having sem antic and syntax

function, express som e m eanings and are not arbitrarily disconnected.” H e also

pointed out that it is the result of w ords consolidation in language application rather

than the outcom e of gram m atical analysis. A lison W ray (2002) considered that

lexical chunks are a chain of w ords array, continuous or discontinuou s. T h ey can b e

w holly stored or draw n w hen needed; instead, they are not necessary to be analyzed

on the basis of gram m ar.

From  the studies m entioned in section 2.3 w e kn ow  the im portance of lexicial
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chunks for second language learners. A ccording to the results of lan guage acquisition

research, native language speakers in their m ental lexicon possess a great num ber of

lexical chunks w hose existence is essential to fluent expression. E ach learner has to

experience a course of presupposed chunk s w hen they acquire languages. To ensure

the purity and fluency of expression, a native speaker usually m asters w ell hundreds

and thou sands of presupposed chunks. W h at E llis (2002) concluded is that language

learning is a process of gradually accum ulating exam ples, and the realization of

fluent expression is a great num b er of language exam ples that speakers h ave

experienced and stored in th eir brains. In other w ord, fluency depends on the

quantities of lexical chunks and the rapidity of brain draw ing them  instead of the

generated gram m atical rules and the results of quick application or organized rules.

(R ob inson &  H a, 1993 ; N attinger& D eC aricco, 1992) E nglish has also distinctive

chunks characteristics. In recently 20 years, som e linguistics discovered th at 90%  of

th e natural lan gu age com es true b y th e sem i-fix ed chunks w ith th e aid of analyzing

real E nglish m aterials by com puter. L ew is suggested that E nglish is assem bly of

m any chunk s that distribute am ong the continuum  of creation w hich describ es w ords'

a b ilitie s to  c o in  n e w  w o rd s.

P eters, the fam ou s E nglish linguists, figured out that at the first stage, lexical phrases

are acquired as unanalyzed lexical chunks and are also realized by its correspondent

functions in th e text. D uring the process of language acquisition, learn ers m ake use

o f large am ounts of unanalyzed lexical chunk s under the predictab le social context,

w hich indicates that they are im portant parts of language acquisition. T herefore,

chunks becom e the original data w hich com prehend language patterns, m orphology

and tradition al gram m ar ch aracteristics.

W ith the analysis of theories concerning the chunk effect, it is necessary to have
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a new  view  on E nglish teaching, that is, the langu age in daily use consists of various

lexical chunks like prefabricated com ponents w hich people put together to form

sentences and coh erent tex t, and w ithout w hich people can not input or output

in form ation . A s a result, th e em ph asis of E nglish teaching should be on how  to

en able stud ents to m aster a great m any of lexical chunk s, an d to construct senten ces

and the text w hich are intact instead of individual w ords. T he acquisition of the

chunk enrich es students' vocabulary, and activates students' ability of expression

w hich is the prob lem  to be desperately solved in E nglish teaching . W riting

experiences three steps: construction, transm ission and conduction. D uring the

process, it's likely that w riters m ay forget w hat w as in m ind and lose th e inform ation

in instant m em ory due to the longer period of tim e consum ed in thinking. It's

preferable to see the transm ission of the language follow ing the construction in brain.

T ransm ission m u st dep en d on the w ords and lexical chunks. W ithout chunk s in store,

you m ay turn to individual w ords and slow  dow n the transm ission speed . In addition,

lexical chu nk s m ay b e ab le to im prove the ex actness and liveliness of th e expressions.

It w ould be far b etter to replace the tasteless chunk “rain heavily” w ith th e vivid

chunk “rain cats and dogs”. W hile building them  up , lexical chunk s can b e used to

connect, coh ere and com pose senten ces, paragraphs and passages.
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C h ap ter 3 E xp erim en t D esign

3.1R esearch G oals an d H y p oth eses

T he experim ent lasted tw o sem esters, or an academ ic year. (Septem ber,

20 10— July, 20 11).T he m ain goal of the present study is to explore the effects of the

training of accum ulating lexical chunks on senior high sch ool students' E nglish

w riting quality. M ore specifically, it is to investigate w hether the students em ploy

lexical chunks in appropriate contexts for a greater degree of accuracy and fluency in

w riting produ ction. T he author hypothesizes that first, th e L exical-C h un k

A p p roach can en h an ce sen ior h igh sch ool stu d en ts' in terest, an d ch an g e th eir

attitu d es to E n g lish w ritin g ta sk . S econ d , th e stu d en ts w h o h ave a b etter

co m m an d of lexical ch u n k s ten d  to sh ow  a h ig h er E n glish  p roficien cy lev el in

w riting th an th ose w h o h ave a p oor com m an d . T herefore, the author proposes

teaching and learning lexical chunk s as an indispensable appro ach to teaching

E nglish w riting .

3 .2S u bjects

T his study involves 63 students from  tw o natural classes of G rade 2009, S enior

D epartm ent of Q ingguang M iddle School. T he subjects of the tw o classes are

selected for the reason that they all have th e sim ilar education b ackground, aged 15

一 17. B efore senior h igh school, they have h ad at least three-year-long exp erien ce in

E nglish learning in form al classroom  setting and their E nglish level is interm ediate in

the sense that th ey are neither beginners nor advanced learners.

T hey are selected for another reason that they are instructed w ith the sam e

curriculum  under the guidance of th e sam e teach er, M iss W anggu igui. T herefore,

they could serve as good inform ants. T hat is, to som e extent, a sim ilar academ ic

experience in E nglish study can ensure the data collected from  the experim ent w ould
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b e relatively reliable and valid .

Students in C lass 1 are treated as th e experim ental class and those in C lass 2 as

the control class. T hey have b een arranged into each class at random  at the very

b eginn ing of the term , so th ey are assum ed to be at sim ilar E nglish lev el. T he tw o

classes are exposed to the sam e teach in g m aterials w ith the sam e quantities of

academ ic hours, but treated w ith different approach es.

3 .3In str u m e n ts

T h e th esis contains qu estionn aires, pre-test，post-test and th e in strum ents of the

data collection are M icro soft E xcel and th e S oftw are of SP S S (th e Statistical P ack age

for th e S ocial S cience).

A t the begining，the author arranges b oth the exp erim ental class and the control

class to take questionnaire! an d the pre-test to obtain the first experim ental data w ith

th e purpose of getting a gen eral idea of the state of th e students and th e basic

p aram eters for the com parison w ith th e post-test.

W ith tw o teach ers sup ervising, all th e testees sit for the exam in ations w ith sp ace

w ide enough to avoid copying each oth er. T h e test pap ers are collected, m arked and

recorded into the com p uter by th e profession al teach ers w ithout th e testees' nam es

sh o w n .

3 .4P roced u res of th e E xp erim en t

3 .4 .1 Q u estion n aire! an d  P re-test

F irst o f all, a pre-test w as done b y 63 students in tw o classes w h o h ad ju st

finished a Q uestionnaire 1 (S ee A ppen dix I) at th e beginning of this term  so th at the

auth or can collect data related w ith th eir w riting attiudes and level at th e beginn ing

of the experim ent. T hen the author asked them  to w rite an argum entative essay

w hose title is“W hom  do you turn to w h en in troub le"? (See A pp endix III) w ithin 30
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m inutes in class, and then collected their w riting at on ce. T hree professional teach ers

w ere invited to conduct th e pre-test so as to know  th eir w riting level. A ccording to

the resu lts of the pre-test, one of classes w ould be chosen to be the experim ental

class, an d at the proper tim e, th e m ethod of lexical chunks w as to introduce and

strength en during th e w riting teach ing. T he other class w as th e control class w h ich

w as taught as usual as before. A fter the experim ent, students w ere given the post-test,

and th e results of it w ere com pared and analyzed .

3 .4 .2 T h e E xp erim en tal P roced u res of A p p lication o f L exical C h u n k s in  W ritin g

T h e author divided th e experim ent into three stages: th e first stage is

“Pre-w riting (Inputting C hun ks T hrough R eading)，，； th e second is “W riting

(O utputting C hunks B y W riting)”； the th ird is "P ost-W riting (E xpanding C h unk s)".

T he table w hich is designed by the author is show n as follow s:
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Pre-reading  ^  Establishing Concept

Reading  ^  Recognizing Chunks

Pre-w riting 

 ；  ̂ 1 Post-reading ‘ Consolidating Chunks through
^  C lass A ctivities

^ ^  Further Reading  ^ Adding Chunks
^  I I

I 1

5 ' I ̂ I I ；
的 P reparation  ^  E xtractin g C hunks

9 H _ _—  
^  I 1 I

D raft  _  A pp lying C hunk s

▼   

W riting Self-correction  ^ M odifying Chunks

P Rewriting  ^ Rewriting Chunks
c  I 1 I

S  I 1 1 1
T eacher's R em ark  ^  E xploring C hunks

n
^  I  ̂ I 1
c

务 ，r
^ 1    

P ost-w riting  _  R eciting P ossib le V ersions - ?  E xp anding C hunks

T he author tak es N ew  Standard E nglish B ook 3 M odule 4 R eading Sandstorm s in

A sia for exam ple: (S ee A pp endix IV )

3 .4 .2 .1 P re-w ritin g (In p u ttin g C h u n k s T h rou gh  R ead in g)

Step O ne: E stablishing C oncept of L exical C hunks

Since students w ere not fam iliar w ith the concept of lexical chunk s, it w as

necessary to introduce the concept of it to students. So the starting point should b e to

tell stu d en ts w h at lex ic al ch u n k s are in  o rd er to  ra ise th e ir a w are n e ss o f le x ic a l

chunks. Firstly, the author introduced the notion, classifications and im portance of

lexical chunk s to students as w ell as different kinds of exam ples in a sim ple w ay.

D efinitions and abstract th eories w ere not the focu s. S econdly, th e author exp lored
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the com parison of cross-com m unication, and encouraged students to tell the

differen ces and sim ilarities of th e lexical chunks betw een E nglish and C hinese. F or

exam ple, “幸运儿、亲j?手” in C hinese are equivalent to “lucky dog、green hand" in

English; the expression of 顷盆大雨” in Chinese can be conveyed as “It rains cats

and dogs.” rather than ‘‘It rains lik e pouring from  the basin.” in E nglish . O nly by

these interesting exam ples m ade students' interest increased. T he author laid m uch

em phasis on teaching students w hat kind of strings of w ords should be treated as

chunk s an d need devoting m ore energy. Such as, th e collocation , regu lar u sage,

sentence p attern and useful idiom s and m ottos relevant to key w ords, and let them

leam  directly. Finally, because of different typ es of com positions, the author sum m ed

up different w ays of organizing com positions and divers functions of lexical chunks,

and presented th em  to students, su ch as “R ecently the ph enom enon has becom e a

heated topic. N ow adays there is a grow ing concern over..."opening a new

com po sition ; transitional lex ical ch unks as “on th e oth er hand ; on th e contrary"; “In

conclu sion , w e, th erefore，can m ak e clear from  th e ab ov e discussion (that)，’

indicating the sum m ary fu nction . T he connection of these chunks m ade the

com position a w hole entity w ith clear statem ent, w ell arrangem ent, precise structure,

and helped students to w rite quick ly an d b etter.

Step T w o : R ecognizing C hunk s

In this step the author asked the students to underline the lexical chunks in the

texts and im prove their ability to identify and leam  them . A t the beginning, the

author played an im portant role in picking out the lexical chunks. T hen the author

divided the students into five groups to encourage them  to underline all the correct

form s of lexical chunks according to their understanding. A fter that, the students

could share the chunks they found w ith other group m em bers. T hrough sh aring w ith
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other group m em bers, they could leam  others' thoughts and enhance their ow n

understanding, w hich helped them  gain the ability to recognize lexical chunk . D uring

th e process of recognizing, the students w ere advised to highlight the lexical chunk s

in the text w ith pen of bright color, w hich m ade them  conspicuous in the books. In

th is w ay, they could focus their attention on th ese chunks w henever they op ened th eir

textbooks. F inally, som e students w ere allow ed to w rite dow n ten to fifteen lexical

chunk s on one side of blackboard to，consciou sly and unconsciou sly，m ake all the

students m em orize w hat they found, and encourage them  to study by th em selves to

enrich th e storage of the lexical chu nk s. T his w as helpful for th ese chunks to be

rem em b e red .

T h ese w ere the lexical chunk s they fou n d in th e text:

C ategories G roup 1 G roup2 G roup3 G roup4 G roup5

P olyw ord s cut dow n ; had better; as a resu lt of; arrive in ; cu t as a resu lt of;

strong w inds; part of; go w ake up ; cut dow n ; had dig up;

as a resu lt o f; ou t; arrive dow n ; d ig up ; better; w ake cut do w n ; th ick

had better; in ; cut plant trees; up ; sw eep dust; plan to ;

d ow n ; aw ay

ap p ear to

C ollocatio a m ajor A  m ass advise .. .to clim ate enough to do ;

n s disaster; in cam paign ; do ; clim ate changes; prevent doing ; a

the desert; be caught chang es; prevent doing ; m ajor disaster;

advise ...to in ; w ear a prevent doing ; be caught in ; w ear a m ask ;

do ; enough to m ask;enoug enough to do; enough to start to do ; th e

do ; start to do h to d o ; start to do ; in do ;in th e nex t five years

start to do; recent years desert area

Institutiona T his is a T h is is a T h is is a T his is a T his is a process

-lized process that process that process that process th at th at happen s

expression happens w hen happens happens w hen happens w h en w hen land

s lan d  b e c o m e s w h e n  la n d la n d  b e c o m e s la n d  b e c o m e s b e c o m e s d e se rt,

d e sert. b e c o m e s d e se rt. d e se rt.

d e se rt.

S en ten ce T h ere w as...; ...m ak e it T h ere w as...; It w as th e ... T h ere w as...;
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fram es &  I thought...; difficult I thought...; I've ever been I th ought...;

h eads ...so ...th at...; to ...; It w as ...so ...th at...; in .;...m ak e it … so ." th at...;It

It is d ifficult th e ... ...m ak e it difficu lt to …； is d ifficu lt to ...;

to ... I've ever d ifficu lt to ...; If yo u ...,you 'd

b een in .; b etter...

It is

d if fi c u lt

to 

Step T hree: C onsolidating C hunks through C lass A ctivities

L angu age learn ers h ave a process of understanding and outputting w h en

language is input. T herefore, the author took up a flexible teaching m ethod, designed

related activities, and sh ortened learners' tim e w h ich is spent from  understanding to

outputting, and even enlarged their know ledge of lexical chunk s. A s a result, in

addition to intensifying students' sense of the lexical chunks, the author gave them

ch ances of outputting lexical chunks, and m ade activities relevant to it，such as

m aking senten ces w ith lexical chunks, lexical ch unks translation, lexical correction,

lexical filling blanks, brain storm , text of rearran gem ent, and w riting practices w ith

fram e and u seful lex ical ch u nk s. W ith v ario u s fo rm s o f activ ities, th e lex ical chu n k s

w ere furth er enh anced and b ecam e th e natural lan gu age of students by com b ining th e

study of p resupposed chunks and language skills, w hich caused the rap id output,

precision, fluency, and im provem ent of students' abilities to output language.(See the

A ppendix X ) So in this step, the m ain task w as to help students consolidate chunks

through class activities. W hen the students found a lexical chunk or a w ord in the

chunk , w hose m eaning w as not clear, they w ere encouraged to deduce its m eaning

based on the surrounding linguistic context, discuss w ith their group m em bers and

then try to paraphrase the chunks in E nglish . T he author gave corrections if there

w ere m istakes. For som e lexical chunks that students w ould h ave difficulty in

understand ing and guessing, they w ere advised to look them  up in the dictionary and
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notice phrases and exam ple sentences given in the dictionary. M oreover, th e author

picked out som e im portant and frequently-used chunk s for detailed illustration .

D uring this process, not only did the author explain the structural form s and

variations of lexical chunks but also th e practical fu nctions and particular situations

in w hich they w ere appropriately used. Som e activities w ere designed to help

stu d en ts c o n so lid a te  an d  m em o riz e th e le x ic a l c h u n k s b e tter. S u c h  a s :

A ctivity 1. C om p lete th e ch art an d  th en th e sen ten ces w ith w ord s from  th e

c h a r t.

N o u n  V e r b

dam age

fo re c a st

pollute

p ro c e s s

p ro tect

su rv iv o r

recycling

fright

1.C ars the atm osphere.

2.I belong to an organization w hich  the environm ent.

3.W e need to  m ore of our garb age.

4.T he sandstorm  m y car and I had to call the garage.

5.B ad w eather had b een  for the day of the race.

6.O nly 12 of the 140 passengers .

7.D on't stand so near the edge, you're  m e!

8.T eaching him  to read w as a slow  .

T his activity trained students to m aster the spelling of different parts of speech,
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usage and gram m atical structure of the w ord. W hile it also cultivated the student's

ab ility to find and leam  im portant w ords in th e text.

A ctivity 2 . R ead th e d ialo gu e b etw een A n n a an d  Jill ab ou t th e san d storm .

C h oose th e righ t w ord for each b lan k .

A nna : B lu e sky again .

Y eah . It w as h orrible yesterday. I w as even w anderin g if I could

Jill:  (alive, live, surv ive) the sandstorm .

(A bsolutely, C om pletely, C orrectly) . I w as also trapp ed in，

w earing no  (m ass, m ask , m usk). T h ough it h ad b een

A nna: (foreseen , forecast, foredoom ed), I never expected it to be so stron g.

M e neither. T he sandstorm 's getting m ore and m ore intense each year and

Jill: really calls for a m ass (com plain, com p any, cam paign) to stop it.

T his activity w as designed to check h ow  students m aster the synonym s or

F orm -Sim ilar W ords and th eir app lication to ensure th ey can be used accurately in

c o n te x t.

A ctiv ity 3. M atch th e w ord s th at g o tog eth er.

A  B

1.forecast a. atm osphere

2 .m e lt b . d isa ster

3.pollute c. environm ent

4 .protect d. garbage

5.recycle e. the P oles

6 .su rv iv e f. w e a th e r

T he purpose of this activity w as to check the students ‘ m astery of sem antic

collocation so that the students can express their ideas idiom atically and fluently

w hen w ritin g a com position .

A ctivity 4. F ill in th e b lan k s w ith th e righ t form  of lexical ch u n k s giv en in th e
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ta b le .

cut dow n , b e caught in, one after another, dig up , w ake

u p , g o o u t

1.W e a rainstorm  on the w ay here.

2.It's tim e you  , or you w ill be late for school.

3.T he teach er asked the students to an sw er his questions .

4.M ary suddenly found her children w ere  the flow ers in the garden .

5.M any big tree along the road have b een for building hou ses.

6.I didn 't fin d her. W hen I telephoned, her m other told m e th at she h ad  .

It contain ed the m ost im portant langu age phenom enon in the text w hich can be

very effective in prom oting student's m em ory of chunks. T his kind of ex ercise covers

a broad area, but took less tim e, aim ing at practicing the usage of h igh frequen cy

ch u n k s .

A ctivity 5, T h e p olyw ord——cu t d ow n . T h e teach er p resen ted sev eral exam p le

sen ten ces fo r th e stu d en ts to u n d erstan d  its m ean in g :

If you cut dow n all the trees you w ill ruin th e lan d.

{to cut throug h the tree trunk of  a tree so that it falls on the g round)

A t first he w anted 15 y uan for the vase but I cut him  dow n to 10 y uan ,

{to cut the p rice off)

T he robb er cut dow n th e police and ran aw ay in a taxi.

(to kill or injure som eone )

N ow  the incom e of th e fam ily w as cut dow n m ore th an one-third .

{to reduce the am ount of  som ething )

T he students w ere encouraged to in fer and paraphrase its m eaning in ev ery

sentence. In this w ay, for one thing, it gave a com plete picture of h ow  to use th is

chunk in real practice. C ontextualized learn ing is preferable，b ecau se learning
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vocabulary is not a sim ple m em orization of lexical chunks. T hey m ust b e integrated

into the learner's linguistic resources so that th ey are spontaneou sly availab le for use.

A noth er activity for stu dents to say m ore p olyw ord about cut and oth er collocation is

related to be caug ht in .

E x am p le A .

P olyw ord C hiese m eaning

a w a y

I n

o u t

cu t o ff

a c r o s s

u p

through

E xam ple B .

C ollocation C hinese m eaning

消失在......；陷入 （沉思等）；被......所吸弓丨~

被 ......所吸引；专注于......；聚精会神（干某事 ）

be m 陷入......；被困在......

被 困在 ......

专注于 ；被卷入

T he m ethod of com bination of associative relationship helped stu dents expand

the range of chunks w ith the sam e m eaning so as to deep en th e students ‘ im pression s

of w ord usage. B eing fam iliar w ith these chunks, stu dents extracted and u sed them

quickly w hen w riting.

A ctivity 6. F in ish th e sen ten ces accord in g to th e C h in ese m ean in g .

E xam p le A .

1. T here are (如此多的人以至于)I can't enter the room .
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2.The flood w aters (冲走）part of a road.

3.H is back injury m ay (阻止他上场）in tom orrow 's gam e.

4.H is explanation  (使我们容易）to understand the text.

5.In m y opinion, another w ay  (交亲i?月月友）is to go to a club.

6.It is said that the new  chairm an w ill take office (两周后）

E xam p le B .

1. 各 国领 导人在大会上提 出了很多解决全球变 暧 问题 的办法 。

T he leaders of every country  at th e conferen ce cam e up w ith

th e prob lem  of glob al w arm ing .

2 . 什么也不能做 。当我们被 困在废墟 中时，我们感 到那么地害怕 。

 . W e felt so frightened w hen w e w ere trapped in th e ruins.

3 . 这场大雨使我们更难按 时完成这项工程 了。

T he h eavy rain  for us the project on tim e.

4 . 在那位歌唱家 的音乐会举行 的前几天票就卖光 了。

T he tick ets had been sold out the singer's concert took place.

5. 学校离家只有一英里远 ，因此我通 常步行 去上学 。

The school is from  m y hom e, so I usually go to school on foot.

T h e b asis of w riting is sentence. A fter practicin g the chunks, students w ere

allow ed to w riting som e sim ple sentences. B ut it w as difficult for th em  to w rite a

com plete sentence. So they can finish som e translation exercises first, w hich can lay

a so lid  fo u n d a tio n  fo r sen ten c e s tran sla tio n  la te r.

A ctivity 7. R ew rite each sen ten ce w ith an oth er ch u n k s，k eep in g th e sam e

m ean in g .

1. I cycled to w ork on a dark n ight and it w as frighten ing.
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It w as frightening m e to  to w ork on a dark night.

2 .T h e room s are all large. T h ey each can h old three b ig beds.

T h e room s are all hold three b ig b eds each .

3 .A s a result of the terrib le storm , m any p eop le lo st th eir hom es.

 th e terrible storm , m any people lost their hom es.

4 .T o tell w h ich job is better is difficult.

 to tell w hich job is better.

5.H ow  can you go on w ork in g w ith  all th at noise going on ?

H ow  can you  w ith all th at noise going on?

T h is activity seem ed to drill a single chunk , b ut in fact, it required students to

m aster th e senten ce-related chunk s and h ad a b etter control of th e senten ce pattern

and m eaning. Students learned h ow  to use a variety of sentence p atterns to express

th e sam e m ean ing to enrich their contents of articles.

A ctivity 8. T ran slate th e follow in g sen ten ces in to E n glish . P ay atten tion to th e

lan gu age exp ression s in  th e b rack ets.

1. 风如此之大 以至于我很难 呼吸 。 （so ...th at...)

2. 咋天路上 的冰使得开车非常 困难 。 （...m akeit difficult to do ...)

3. 真可惜这么多 的树 被砍倒 。 （cutdow n )

4. 据报道，一些人突然遇到了飓风，其中几个人受伤了。 （becaught in )

5. 由于私家车的增加 ，空气污染越来越 厉害 了。 （asa result of)

C hunk s are the basic elem ents o f integrating a discourse. T hu s, th e students

m u st m aster th ese fix ed or sem i-fix ed chunk s. In oth er w ords, learn in g to u nd erstand

an d generate discourse is not on isolated chunk s, but to leam  how  to organically

com bine the prefabricated chunk s to suit for som e social situations. A fter having

accum ulated and practiced m any chunks, this activity w as offered to the students to
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check if they can w rite dow n th e correct sentences related to the topic of the w riting..

A ctivity 9. S h o rten th e p assage w ith fillin g th e b lan k s.

S a n d sto rm s

W hat are th ey? T hey are 1 that carry sand.

H ow  pow erful are they? T hey are strong enough to m ove2 .

W here do th ey often occur? In 3 ，C entral A frica and A ustralia.

S a n d sto rm s in  C h in a

T he cause Sandstorm s begin in4 and appear to have in creased

5 as a result of  desertification". 6—  a process?

happens w hen land b ecom es desertS  9 and

because people cut dow n trees and 10 grass.

S andstorm s in B eijing C itizens 11  to an orange sky and stron g w ind s

that 12 the city in a thick, brow n-yellow  dust. T he

storm s som etim es 13 all day and 14 .

T he m easures A  15 has b een started in C hina. T h e gov ernm ent

has already p lanted over 30 billion trees and

16 continue planting fori 7 .

Stu dents w ere fam iliar w ith th e topic again throu gh this activity and und erstood

th e other phrases associated w ith this top ic in order to prep are for com p leting the

n ext w riting task .

Step F ou r: F urther R ead ing (A dding C hu nk s)

In this step , students learned som ething m ore related to the m ain topic of this

lesson. T hey w ere involved in different culture they n ev er kn ew  before. A t th e sam e

tim e, they cam e across and accum ulated m any a useful expression w h ich w ou ld h elp

th em  in their further w riting .

T h e  S to r m

... G radually, the sk y darkened and John could feel a very ligh t breeze gently

ripple throu gh his h air. It w as h ot and h eavy w ith du st. L ookin g up. h e saw  th at thick，

dark clouds had started to fill th e sky in the northw est. John stared at them , surprised
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by their sudden appearance. O nly a few  m om ents earlier the air had been so still.

M aybe it w as going to rain after all. H e closed his eves and w ished very hard for

ra in .

B ut this w as not rain com ing ; it w as black du st, b low n b y a hot roarin g w ind. H e

suddenly rem em bered the pictures on television of the terrible storm s over in

Q ueensland: violent storm s of dust w ithout any rain blew  aw ay crops and soil and

b u rie d  h o u ses a n d  c a ttle .

John dropped the b uck et of pigs* food and scream ed, "D ebbie! R un ! G et

indoors!" H e picked up b aby T om  and ran to the house. B ut D ebbie didn't m ove. She

just stood still，fascinated, staring at the blackness m oving tow ards them  like a train

o n  its tra c k s .

H e shouted again to D ebbie but th e air w as Filled w ith a roaring sound w hich

w as 幽  loud to sh out over. H e had to run b ack out to get h is sister. T he w ind w as 迎

violent now  th at it tore th e roof off the pig house and blew  it aw ay into the distan ce.

John's eyes filled w ith du st and h urt 迪 he struggled tow ards D ebbie. T he w ind

knocked h er over and sh e w as now  scream ing w ith terror. H e cau ght her b y the arm

and pulled her tow ards him . H e fou ght against th e w ind b ack tow ards th e hou se,

holding D ebbie's h and . T h e w ind tore his h air, and nearly pulled h is sister from  his

arm s. F in ally , w ith  a cry  o f relief, h e reach ed  th e h o u se .

T h e air in th e kitch en w as fall of du st, m ak in g th e children cou gh an d th eir

throats hurt. T hey sim ply cou ldn 't k eep breathin g in all that dirt. John p ick ed up the

b aby and pushed D ebb ie tow ards the bedroom  w here the air w as clearer. H e

slam m ed th e d oor sh u t an d drew  th e cu rtain s."D o n't m ov e," h e sh o uted an d ran in to

th e b ath ro o m . H e filled  a  b o w l w ith  w ater an d  c am e b a ck  w ith  th ree w e t to w e ls.

T h en h e tied th e tow els arou n d each o f th eir faces, p rotectin g th em  from  th e fin e d u st
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w h ic h  fille d  th e a ir.

L ater, w h en the w ind dropped, John drew  b ack the curtains and look ed outside.

T hick piles of dust lav across the farm  yard. T he pig house had com pletely

disappeared. John choked b ack his tears as he thou ght of the anim als trapped inside.

T h e n ext m orn ing w hen his parents cam e hom e, the children ran out to greet them .

"T h ere w as an aw ful storm ," John said .

M um  p ut her arm s around John . "T h ank goodness you 're safe," she

w hisp ered ."W hen th e storm  hit tow n, w e couldn't drive h om e. T he road w as

b lo ck e d ."

H er eyes filled w ith tears as she held John tightly to her, "W e didn't k now  w hat w e

w o u ld  fin d ...”

D ad held T om . "O h, John ," h e said, h is voice full of em otion . "I'm  so proud of

you ."

John felt th e w eight of D ad's h and on his shoulder and he stood tall.

3.4.2 .2 W ritin g (O u tp u ttin g C h u n k s B y W ritin g)

A fter learning this lesson, the author w ill arrange a w riting task w hich is related

to  th is m o d u le .

Students should b e often rem inded of the lexical chunks th ey learn ed b efore and

encouraged to use the lexical chu nk s they have learned both inside an d outside th e

class as m any as possib le in th eir ou tput practice in order to k eep th e chunk s active.

So after having accum ulated som e lexical chunk s ,the students w ere given a task of

w riting w hich helped the students to output the chunk s. In this stag e, th e author

arranged five steps: prep aration; draft; self-correction ; rew riting and teachers' rem ark.

T he author selected the m aterials carefu lly w hich w ere related to this m odule .

S am p le:
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根据下面 的图表可知近 400 年来 ，中国森林面积覆盖率锐减 。树木被砍伐 ，

导致许 多 良田变 成 沙漠 ，每年春 季沙尘暴 肆虐 。中国政府 已经 认识 到 问题 的严

重性 ，号召全 国人 民植树造林 ，在西北 、华北 、东北建起 了绿色长城 。截至 到

2008 年 ，全 国森林覆盖率 已经达到 了 20% 。

根据 图表和文字提示用英语写一篇文章 。

8 0 % ̂ 

60% '  1 1

PI □三维柱形图1
40% ‘■  ■ 圜三 维柱 形 图 2

n  □三维柱形图3
■  —  I—“ “n —“

。%」 ,11 .fl .
16 2 0 18 5 0  19 7 0  2 0 0 8

Step O ne: Preparation (E xtracting C hunk s)

A ccording to the task th at w as given b y th e author, students w ere divided into

five groups to th ink about chunk s as m any as p ossib le. T hen they w ou ld sh are th eir

opinions w ith other group m em bers. In this step, students w ould extract chunks from

their m em ory. C hunks th ey w rote do w n as follow s:

S in gle w ord s: enviornm ent; rules; reg ulation ; sig n; allow ; p erm it; forbid; sp it

P oly word s: p ay  no attention to; keep ... aw ay ; g ive offp oisonous g as： keep  the na ture

balanced; cut dow n; call on; as a result; N ational Tree-p lanting  D ay  ； G reat G reen

W a ll

C ollocation s: p revent p eop le from ...; in order to im p rove the quality  of  our life;

w ith the develop m ent of  science and  technology ; recy cle the rubbish; do harm  to the

environm en t; arouse w ide p ublic concern

In stitu tion alized exp ression s: O nly  in this w ay  can w e ..,; It is beca use ...that....; If

w e can do as m entioned  above, th ere can be n o doubt (that)
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S en ten ce fram es &  h ead s: F irstly’ …，Secondly, ?… F inally,....; w ha t's w orse; The

reason w hy ...is that...; P eop le should be educated  to im p rove the aw areness of…

O p en in g sen ten ces: A s is show n/indicated/illustrated by the fig ure/p ercentag e in the

g rap h; The p roblem  of .., has aroused p eop le 's concern,; It is com m only believed

that ... / It is a com m on belief  that _ …has been on rise/ decrease(g oes

up /increases/drop s/decreases),significantly/dram atically/steadily rising/decreasing

from  —  in —  to 一  in 一 .

E n d in g sen ten ces: Taking  all these factors into consideration, w e naturally com e to

the conclusion tha t.,.; Taking  into account a ll th ese factors, w e m ay reasonably com e

to th e co n clusio n  th a t ; A ll in a ll, w e ca n n o t live w ith o u t ... B u t a t th e sa m e tim e

w e m ust try  to find  o ut new  w ays to cop e w ith the p ro blem s tha t w ould  arise.; F rom

w hat has been discussed above, w e can draw  the conclusion that It is hig h tim e

that strict m easures w ere taken to stop ...

Step T w o : D rafting (A pplying C hunks)

In this step, students w ere allow ed to m ake a draft w ith the chunks th at th ey

d isc u ssed  a n d  w ro te  d o w n  w ith in  2 0 m in u te s .

Step T hree: S elf-correction (M odifying C hunks)

H aving finish ed it, students exchanged their essays w ith their group m em bers to

correct th e ch unk s each other first. T hen th e auth or m odified th em  again to fin d out

the typicial errors and instructed them  how  to use the chunks correctly.

Step Four: R ew riting (R ew riting C hunks)

A ccording to the instruction the author gave, the students w ere encouraged to

rew rite their essays. O nce again, they should send th eir essays to th e teach er to

m odify. A t this tim e, the author w ould consciously note dow n the chunks they used .

Step F ive: T each er's R em ark (E xploring C hunk s)
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A fter returning their com positions, the students should get feedback as soon as

possible. So the author show ed their beautifu l sentences or phrases w ith P ow erPoint

on the screen to appreciate them  together. T he students w ould be proud of w hat they

w rote. In this step, not only could students see som e m ore chunks that they did not

think over but also they w ill build their confidence by the com m ents given by the

auth or, w h ich encouraged them  to w rite m ore in the future.

H ere are tw o of the studen ts' good w orks;
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m  sl̂iM  riduĉ -fe us€ ofepomtk tuwfm . 
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3.4.2.3 P ost-w ritin g (E xp an d in g C h u n k s)

D uring th e rem ark, students w ould coop erate w ith the author to w rite dow n th e

usefu l expression s or nice sentences on th eir notebook s to renew  th eir lexical chunk s

they accum ulated b efore. A fter class, th e stu dents w ere allow ed to send th e lexical
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chunks to their m ailbox to store steadily. E veryday the students are required to recite

som e of th e chunk s and every w eek the author w ill arrange a good com p osition for

the students to recite. B y this w ay, the students can accum ulate as m ore chunk s as

p ossible for their further u se. T h e p ossible version is as follow s:

The diag ram  show s that in 1620’ about half  of  C hina w as covered by forests,

w hile the rate reduced  to one third  in 185 0. M any trees w ere cut dow n, so a lot of

g ood land becam e deserts. In 19 70 forests alm ost disapp eared in C hina. Sandstorm s

happ en every y ear, w hich do g reat harm  to hum an beings.

H aving  realized  the serious situation, the C hinese g overnm ent has called  on the

w hole nation to p lant trees. M arch has been fixed  as N ational Tree-P lanting

D ay . C hina has built the G reat G reen W all across the northern p art of  the country，

w hich help s keep  the sand  aw ay . B y 2 008, about 20%  of  C hina has been covered  by

forests. Things w ill continue to im p rove.

3 .4 .3 Q u estion n aire 2 an d  P ost-test

A  post-test is set to investigate w h ether th ere is som e significant difference in

the subjects' w riting p erform ance b etw een the tw o classes, and w h eth er th ere exists

som e significant difference w ith in each of th e tw o classes a year later. Its im portance

lies in th at it not m erely exam in es the resu lts of th e thirty-six-w eek trainin g, but also

testifies the researcher's hypotheses. So after the experim ent, the author conducted a

second exp erim ent on July 1 before th e F inal E xam ination . In th e exam ination, th ey

w ere required to finish anoth er essay titled "M ake the B est of Internet" (S ee

A pp endix III) w ithin 20 m inutes w ithout referring to b ooks or diction aries, as in the

pre-test. A ll the students took part in both of the tests. T he results of the tw o tests can

be used to check w hether students of E C  perform ed better than those of C C  by m eans

of statistic analysis,
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T h e author gathered th e pre-test and post-test com positions of the experim ent

from  both E C  and C C . T he scoring w as done b y the S coring Stand ard in S enior H igh

S chools. T he com position s of the tw o classes w ere given to th e scorer at random  and

th e in fo rm atio n o f stu den ts w as cov ered . T h u s, th e scorer d idn 't kn ow  w h ich  class a

stu dent b elonged to w hen scoring. In this w ay, the com positions could b e m ore

justly m arked. A fter getting the scores of the 63 com positions, all the lexical chunks

in each com position w ere picked out and the num ber of each category w as counted.

T hen a com parative analysis betw een the tw o results w as done.

T he second questionnaire w as com pleted after the exam ination respectively in

the experim ental class. T he item s in the questionn aire w ere divided into tw o parts:

one concerned the subjects' learnin g attitudes, strategies on lexical chunk s and the

oth er w as about their confidence in E nglish w riting teaching.(See A ppendix II)
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C h ap ter 4 D ata A n alysis an d E xp erim en t R esults

4 .1 A n aly sis of Q u estion n aire 1

B efore the experim ent, the author sent each of 63 students w ho w ere taught by

th e au th or only a cop y of qu estionn aire(3 1 students in experim ental class; 32

students in control class). T he questionn aire em ployed in this study included 25

item s. T hey w ere 15 m ultiple-choice questions and 10 “Y es or N o” questions. T he

questions ab out the learners' attitudes to E nglish w riting , as w ell as w riting hab its

w ere designed on the basis of the students w riting level in the author's school. T he

students w ere given a C hinese version of the questionnaire, and they w ere required to

com plete independently w ithout any discu ssion w ithin 20 m inutes. A fter a careful

collection of th e answ ers and statistics, the data obtained from  the questionn aire can

b e briefly describ ed in the follow ing table.

T ab le 4 .1.1 S tu d en ts' A ttitu d es tow ard s E n glish W ritin g an d W ritin g H ab its

Q uestion \ A  B C D

 k —
1.你认为英语与'作（） E C  2 2  6 2  1

A 非常重要B.不很重要C.不S 要D.不必要 ^  g 2 0~

2.你是否喜欢英语写作（) E C  4 3 17 7~̂

A.很吾̂欢 欢 C. 一版 D.不 欢 C!C! 3 0 \1 6

3. 除了老师布置的作业外，你 （）自行练习‘4作。 E C  i 4 22 4

A.非常愿意B.愿意 C.不太愿意 D.根本巧〈愿:fi 2 9 14 7

4.你认为英语 ’作困难吗 E C  i 3 9 fs"

A.不难8.有点难c.比较难D.很难  2 2 9

5.你认为背申4司对'""i作（) EC  ^ 7 0 0“

A.非常有帮助 B. —? 帮助 C.有一点帮助 D.根本没有  ^ y 5
帮助

6. 你 目前的写作水平 （) \ 0 19  1 1
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A.很高 B.较|̂̂ c. 一般 D. 4-1? fee~ fo fo [8"“ 24
7.你在写作时S 人的困难足? E C  5 n  10 5

A./|《会组织语H B.汉语式的翻译较多  " “y ^ ^
C .句 子单调 ，缺乏 多样件 D .:̂ <会选择 恰 当的短 语或

8.在写作过程中，你（）用英语表达自id的思想。 \ 6 10 W

A.完全可以 B.可以 C.尽量可以 D.不可以  2 6 一一

9.看到作文题后，你 （）S 现Ij.a 题有关的许多词组或(U型。 EC \ 4 18 8~~

A.完全能够 B.能够 C.能部分 D.不能  j 5 ^  ^

10.你（）把自己f 时‘与’的英语作文里的词组摘抄记录。 EC  \ 18 10~ ~

A.经常会 B.偶尔会 C.从来〈会 D.没想过  4 n 6 VT

11.阅读时，遇到好的词纟II或句了?你 （）摘录下来。 EC  i 13 14 3~

A.主动 B.偶尔会 C.按老师要求 D. + 会 2 g g 4 2

12.你认为英语中的注.? 习惯表达，短语、固定搭配及 型对'4’作成eg  19 n  i 0~~

绩的提高（）。 3 10一一14一“5~
A . — 定会 B . 可 能会 C .]〈会 D .不确 定

13.你认为学过的词纟JI、短语背涌起来（）。 ^  4 9 17 1 ̂

A.相当容易 B.比较容晃 C.不太容易 D.相力难  Q  Yl 3̂

14.写作时，你比较.革：视 （）的准确性。 4 15 7 5

A.语法 B.词汇 C.句式 D.句子间的衔接  3 n 4 3̂

15.你（）通过指y??你会提 英语 作水平 ^  3 18 8 2

A.非常有信心 B.有倍心 C.说不准 D.没ff[心  g  [q一"4一"

C =  ch o ic e  D = d a ta  C = c la ss

E C = exp erim ental class(N = 3 1) C C = control class(N = 32)

From  the results in T able 4-1-1, w e can see from  question !-3, although m ore

than 70%  of th e students in E C  and 65%  in C C  th ink that E nglish w ritin g is very

im portant, only about 16%  of the students in E C  like w riting,w hich is

12% ( 28% -16% ) low er than those in C C  . In Q uestion 4,5,6, and 7 w e know  the

reason w hy n early 90%  of students both in E C  and C C  agree that w riting is very

difficult is that though 100%  of th e students in E C  w hile 84 %  in C C  believe that

reciting w ords has a great help in w riting, th ey still encountered a lot of considerable

problem s in organizing languages. W h at's w orse, w hen the students are unable to
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convey their original ideas in w riting, they are m ost likely to think about them  in

C hinese first then translate them  into E nglish, or they just w rite m eaningless E nglish

w ords to add up the w ords. A s a result, they are not able to choose the right phrases

and sentence pattern s w h ich lead to the m onotonicity of sentence and a lack of

diversity . In Q uestion 8 and 9 about th eir w riting lev el, w e can con clud e th at w h en it

com es to w riting exam ination, less than 24%  of them  in E C  can express their ow n

opinions in E nglish during w riting an article as w ell as 16%  of them  can think of

som e useful expression s w h en they saw  the topic of the w riting, in C C  the rate is

resp ectively 25%  and 18% . F ortunately, it is show n in Q uestion 10 and 11 about

their learning h abits,nearly half of th e students in E C  have a good h abit of recording

som e phrases, senten ce pattern s and so on, during their E nglish learning and

relatively th e data is m u ch high er in C C . M oreover, to our delight, w e can see a

bright future in Q uestion 14 and l5. In other w ords, all the students place th e

vocabulary on the highest position, m ost of w hom  in both classes have m ore

confidence in im proving their w riting levels w ith the help of th e teach er.
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T ab le 4 .1.2 Y es or N o Q u estion s ab ou t th e K n ow led ge of L exical C h u n k s

Q uestion Y es N o

\y/n

 L
1.我知道 “词块”这一概念。（） E C  0 3 1

0 ^

2.我认为“词块”可能和词汇有关系。（) E C  ^  U "

2 2

3.评申.词或词组很贤时、费力但对写作很有帮助。（) E C  2 7 4

T5 7“

4. 我冉欢背诵积累下来的词纽、短语或fij型。（） ^  16

20 \2 ~

5./1:语法、听说或阅读课上，我会注总词纽、知语或句型的记录。（) E C  17

1 9

6/4'作时，我受汉语思维模式影响很人，作文都足汉语式的翻译。（) ^  ^  5^

2 2

7.’作时，所学过的短语、词组、句a 全都想+ 起来。（) ^  8“

Y i n ~~

8.写作时，混用词组、短语或。型的时候很多。（) E C  2 3 8

^  9

9.我认为充分地操练词組、紐语或句型对牢记它们很有帮助。（) ^  3̂

27 5~

10.我认为老师在词组、短语、切型等方面多加指导或应用练习，会对‘'作水E G  3 \ 0“

平的提1?有很大的帮助。（）  ^  ^

Y /N = yes/no D = data C = class

E C = exp erim ental class(N = 3 1) C C = control class(N = 32)

T h e results of th e questionnaire rev eal that 100%  of the students in both classes

don 't know  the concept of th e chunk . B ut m ore than 65%  of th em  in E C  judge that

chu nk s are related to vocabu lary, w hich is sim ilar to th o se in C C . W h at's m ore, m ore
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than 87%  of them  agree that noticing and m em orizing vocabu lary and phrases is

tiring but useful w h ile in C C  over 78%  of th e students have the sam e idea. B esides,

about 50% of th e students prefer to notice and m em orize expressions and sentence

pattern in E C . In E C  there are 10.9% (62.5% -5 1.6% )m ore students develop a good

habit of m em orying expression s. A s far as th eir w riting situ ation from  Q uestion 6,7

and 8，during their w riting, there exist m any a problem . In E C , firstly, over 82%  of

the students adm it that w hen w riting, they alw ays express th eir ideas close to

C hinese m eanin g. S econdly, up to 73%  of th em  agree that th e useful expressions m ay

be flung to the four w inds as they are ready to w rite or m ix them  togeth er w hen the

phrashes and sentence pattern appeare in the paper. B ut the situation m ay be better in

C C .

In regards to th e E nglish w riting teaching in Q uestion 9and 10，no m atter w hich

class the students are in , over 80%  of them  state that it w ould b e m ore helpfu l for

th em  to w rite a better com position after p lenty o f practice of expressions th ey h ave

m et. In addition, thou gh approx im ate! 8.8%  of the students in C C  are afraid th at th ey

can 't m ake th eir com p ositions sm ooth w ith the training em p loyed, 100%  of the

students in E C  b elieve th at u nd er th e h elp of the teacher's in struction of w riting

strategy and feasible training can build up their confidence in E nglish w riting . T h at is

to say, it w ill raise th eir E nglish w riting proficiency and fluency level.

4 .2  P r e -T e st a n d  P o st-T e st o f  E x a m in a tio n  R e su lts a n d  D isc u ss io n

4 .2 .1 T h e C om p arison of E xam in ation

F irst, C om parison betw een classes. T able 4.2.1.1 indicates the perform ances of

these tw o classes during pre-and post-w riting tests, w hich em body the experim ental

class' av erage m ark s of pre-test - respectively 7.9355 and control class' is 8.5938 It is

evident that the control class' scores are higher than the experim ental class. So the
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students in control class are slightly better than th e experim ental class. H ow ever, the

experim ental class’ average m arks of post-test are 10.5806 w hich are higher than that

of the control class. T he independent sam ple “T ，of T able 4 .2 .1.2 fiirther show s that

there are n ot obv ious d ifferences in w riting records (P =  0. 2 82 >  0. 05) b efore the

experim ent, after w hich the situation is reversed (P 二 0. 007 < 0. 05). B oth of

charters evidently show  that the w riting skills of exp erim ental class are greatly

im proved by the lexical chunks teach ing experim ent.( See A ppendix V III)

T ab ie4 .2.1.1 D escrip tiv e S tatistics of P re-an d  P ost-test of th e T w o C lasses

C la ss T im e o f N  M in  M a x M  S D

te s t

"E C  Pre-test 3 \ 3 12 7.9355 2.4486 1̂

P o st-te st 3 1 7 14  10 .5 8 0 6 1 .8 0 3 2 2

P re -te st 3 2 2 1 3 8 .5 9 3 8 2 .3 6 7 2 4

P o st-te st 3 2  5 14  9 .2 1 8 7 2 .0 4 3 6 3

T ab le 4 .2.1.2 In d ep en d en t S am p les T est of P re-an d  P ost-test of th e T w o C lasses

Time of I Class p  Hm Std Error I T
test D iffere n c e

Pre-test Y \ 7.9355 2.4486 1 .43978 -1.085" “.282> 0.05

3 2 8 .5 9 3 8 2 .3 6 7 2 4 .4 1 8 4 7

Post-test ^  3 \ 10.5806" “1.80322 .32387 2.80 1 .007< 0.05

3 2 9 .2 1 8 7 2 .0 4 3 6 3 .3 6 12 7

S econd, w ith in class com parisons. T ab le 4 .2 .1.2 show s th at th e experim ental

class’ post-test scores im proved higher by 2 .64 5 1 points th an pretest

(10.5806-7 .9355), w hereas the control class' p ost-test average score increased only

0.6249 points ( 9.2 187- 8.5938). In conclusion, after having received these

productive training of lexical chunks, the students in experim ental class have

im proved m ore than the control class in w riting.

4.2.2 T h e C om p arison  of th e Q u an tity  of C h u n k s A p p lication
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First of all, com parison betw een the tw o classes. T able 4.2 .2 .1 describes the

qu antity of chunks application of the tw o classes during pre-and post-tests. A s is

sh ow n in pre-test，the average num ber of chunks w hich are used in experim ental

class w riting is7.8065, and the counterp art of the control class is 8.3 125. A fter the

post-test, these data is respectively increased to 13.7742 and 11.78 13. T he

independent sam ple “T ’，in T able 4 .2.2.2 further dem onstrates that there are

distinctive differences in the quantities of lexical chunks used b efore th e pre-test (P

二 .4 84〉 0. 05). O n th e contrary to that, the quantity of u sing chunk s in th e tw o

classes appears significant differences ( P = 0.00 1 < 0.05 )，w hich is significantly

boosted after th e w riting experim ent. (See A pp end ix IX )

T ab le 4.2.2.1 D escrip tive S tatistics of th e Q u an tity of C h u n k s A p p lication of

P r e -a n d  P o st-te st o f  th e  T w o  C la sse s

C la ss T im e  o f N  M in M a x M  S D

te s t

Pre-test Yl 3 13 7.8065 2.90309"" “

Post-test 3\ 10 18 13.7742 2.20166~

P re -te st 3 2 3 1 5 8 .3 1 2 5 2 .7 9 9 0 5

P o st-te st 3 2  7 1 7 1 1 .7 8 1 3 2 .2 2 5 0 0

T ab le 4 .2.2 .2 In d ep en d en t S am p les T est of th e Q u an tity  of C h u n k s A p p lication

o f  P r e -a n d  P o st-te st o f th e T w o  C la sse s

T im e of C lass N  M  S D  Std E rror T  S ig

te st D ifferen c e

P re -te st 3 1 7 .8 0 6 5 2 .9 0 3 0 9 .5 2 14 1 -.7 0 4  .4 8 4 > 0 .0 5

3 2  8 .3 1 2 5 2 .7 9 9 0 5 .4 9 4 8 1

P ost-test" “̂  31 13.7742 2.20 166 .39543 3.573 .00 1< 0.05

32 11.7813" “2.22500 .39333

4 .2.3 T h e C orrelation of th e Q u an tity of L exicalC h u n k s an d W ritin g S cores
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In order to research the correlation of enhan cing w riting scores and th e quantity

o f lex ical chunk s usage, th e auth or m ade in sp ection of th is correlatio n for the

experim ental class after the post-test. T he result of T able 4 .2.3.1 states clearly that

the correlation b etw een th e quantity of chunks an d w riting score is 0.734 . ( P earson

correlation  co efficient w ere u sed to m easu re th e tw o sets o f d ata on a lin e ab o v e, it is

used to m easure th e distan ce b etw een the variab le linear relation ship . T he greater the

ab solute v alue of correlation coefficient is, th e stronger th e relevance is. T he

correlation coefficient is close to 1 or -1，the degree of correlation is stron ger, w h ile

th e correlation co efficient is clo se to 0 , th e d egree of correlation is w eaker.0 .6-0.8 is

strong relevant) and the experim ental class' w riting scores are increased

proportionately w ith th e quantity of lexical chunk s use (P = 0. 000 < 0. 0 1) w hich

further verifies th e stim ulating role in increasin g of the quantity of lexical chunks

u s e .

T ab le 4 .2 .3 .1 C o rrelation A n aly sis

S core T h e qu antity o f chu nks

S c o re P e a rso n  C o rre la tio n  1 .7 3 4

S ig . (2tailed) .000

~N  3~l 3\

The quantity of Pearson Correlation ~/734^ 1

chunk s Sig. (2tailed) .000

~N  3 1 3 1

A ll in all，w ith th e exp erim ent of lexical chu nk s teaching after a year, com pared

w ith th e control class and itself, the students' w riting perform an ce in the

experim ental class has im proved and the qu antity of lexical chunk s they u sed has

b een in creased , h ow ev er, th e co ntro l class stu d en ts do n ot ach iev e ob v io u s

enhancem ent, w hich m akes it clear that lexical chunk s teaching directly im prove

students' w riting p erform ances and the rate o f lex ical application . T he reason s lie in ,
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first, that lexical chunk s teaching pays attention to cultivating the sense of lexical

chunks, w hich is help ful to absorb and understand langu age input and prom ote

langu age acquisition. T he observation of the differences betw een native sp eak ers and

learners th em selves m ay possibly m inim ize the gap, and not vice verse. B ased on

som e researches，how  to train students' ab ilities to identify lexical ch unk s contrib utes

to their im provem ent o f th eir second language acquisition. Second, lexical chunks

stress that storage of lex ical ch unk s is entirely p reserved in the brain . L earners can

draw  and m ak e use of them  b y th eir use, and it is not necessary to assem b le th em

according to th e gram m atical rules, by w hich brain 's pressure to encode language

can b e reliev ed, and sav e th e tim e and energy to process in form ation . A ccord ing to

L ew is, “F lu ency is realized by a large num ber of fixed or sem i-fixed presupposed

lexical chu nk s w hich are the foundation of lan gu age innovation .” M eanw h ile, as

integration of gram m ar, sem antics an d langu age context, th e com p rehensive

application of th em  can lessen the errors of language collocation , and im prove the

language accuracy . T hird, lexical chunk s lay em p h asis on stu dents' ab ilities to stu dy

by th em selves, so it is helpful for them  to form  b etter learn ing hab its and study

strategies, and inten sify study interest and their sense of success. In conclusion, the

advantages o f lex ical chunk s b ecom e th e efficient w ay to im prove studen ts w riting

skills. H ow ever, th e author found that som e students used m ay a chunk in th eir

exam ination papers, but the scores w ere not high . It is m ainly because the lexical

chunk s th ey used w ere not accurate. So in th e fu ture teaching, w e should continue to

strengthen the input and output practice of th e lexical chunks, w ith particu lar

attention to the u se of lexical chunk s accuracy, rationality so th at the lexical ch unk s

can be applied better and im prove th eir com position perform ance.

4 .3 A n alysis of Q u estio n n aire 2
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In order to test the feasibility and effectiveness of the test, after the experim ent,

the author did anoth er survey in the experim ental class. T he questionnaire consists of

15 m ultiple-choice qu estions. T h ey are rated as follow s: A = com pletely agree,

B = agree, C = not sure, D = disgree, E = com pletely disagree. B esides, there are 5

open-ended question s on ly for th e students in the experim ental class.

T ab le 4 ,3,1 Q u estion n aire of th e C onfid en ce an d C om p eten ce

Q uestion \ A  B C DE

1.我+ 抵触写作丫。 E C  6 18 6 1 0

3 4 8~

2.丫解词块的知识和用法对英语‘4'作有很大帮助。 E C  19 n \ 0 0~

15 8 6 0 r "

3.词块知识比语法知识史重要。 ^  8 13 10"“0 0~~

1 2 7  9 2

4. 深堂词块教学足‘4作教学的基础。 E C 18 12 \"" “0 0^

10 10 \T ~6 0~"

5.词块操练形式多种多样极大的帮助了对它们的记忆。 E C 14 12 5 0 0~~

10 14" “7 0 P

6.学习和应用词块坊养了我的英语思维能力。 E C  16 12" “3 0

n 9 7 2 ^

7.词块的学习增强-/我'4'作的自倍心。 EC  6 fo 9 2 T ~

3 4 8~"

8.预习时，我习惯有,6；无意地记录见过的所有词块。 EC  8 n " “6 0 0~

6 6 ^

9.我主动积累各种题材的写作模板、框架和范文。 5 Y \ 4 \ 0~~

3 5 m 8~

10.我会把学过的词块进行0 类复习。 4 19 7 i 0~

5 6 T ~

11.4’作练习中，我会尝试用新学的词块。 E C  n  15 5 0 0~

8 5 iT ~o
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12/4‘作时我较以前能够合理的使用与话题有关的短语、词组或 EC"“|~9 I 20 I 1 lo ll
型丫。 一 ~5 4 「

13.拿到作文题后，我能够产生IJ■之相符的框架。 EC 9 10 n " “\ 0~~

3 2 iT l ^

14.在作义讲评课上，我能够指丨lilnj伴作文中的词块使用错误，并eg 6 15 iy "o" “0~

给予纠正。 6 4 7 8一~T~

15.老师的词块教学法的强化训练对作文成绩的提 起到了关键的 E G  2 0 9 1 1 0

作用。 n 5 9— 2 —~^

C =  c h o ic e  D = d a ta  C = c la ss

E C = experim ental class(N = 3 1) C C = control class(N = 32)

From  the data above, w e can see th at th e students' attitudes to E nglish w riting

chan ged apparently in experim ental class b efore and after the experim ent. C om pared

to th e previous exp erim ent, m ore than 77%  of the students (Q uestion 1) redu ce

anx iety of w riting. T he lexical approach largely solved th e prob lem  of students'

w riting on content and the disorder of structure aspects. S o they have n o longer a

b lank m ind, or a head full of C h inese, as w ell as not know ing how  to start, w hich

lead to their fear o f difficu lties in w riting. T h e data from  2-7 sh ow ed that the

successful application of lexical chunks im proved students' interest in practice

w riting perform ance, and enhanced th eir w riting confidence, increased E nglish

learning achievem ent. S o they have strong independent learning m otivation to

cultivate th eir ability of autonom ou s learning. A lth ough in th e Q u estion 13 show s

that th e rate of stu dents w ho are not sure to have an appropriate fram e w h en w riting

is n early 1/3 in th e exp erim ent, it h as increased b y 11% (35% -24 % ) after the

exp erim ent and the population of students occasionally practicing w riting h as a very

sign ificant increase w hich indicates th at m ost of th e students m ove tow ard the

positive direction of efforts.

T he data in Q uestion 8,9,10 clearly show  that, after teaching the lexical-chunk
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approach , m ost of the students developed a h abit of chunks input strategy, over 8 1%

of w hom  activ ely reserve all th e chu nk s th ey m et. W e are gratified to see in Q u estion

9 th at ab out 84%  of the students are active to accum ulate chunks through a variety of

strategies and consolidate their usage.

B efore and after th e experim ent th e data in Q uestion 10 are disp layed the

effective strategy under th e guidance o f th e teacher, m ore than 74%  of th e stu dents

h av e b egun to record and classify th e chunk s in the n otebook consciou sly, and th ey

can b e easily, fast and efficiently m em ory th e chunks. It is obviou s th at from

Q uestion 4 w e know  th at lexical know ledge really help ed nearly lOO% of th e students

to m em ory th e chunk s deeply and truly internalizes for their ow n know ledge system

through constant repetition cycle. T he long-term  m em ory ensures their u sage of

chunks at any tim e, w hich is sh ow n in Q u estion 11.

T he exp erim ental data clearly reflected b efore and after th e experim ent, b ecau se

of the application of chunk s input strategy and volum e expansion, students' ability in

w riting also h ad a rem arkab le change. T h e data in Q uestion 12-15 ch an ge m ost

apparently, w hich show s that the lexical-chunk approach can prom ote students in

establishing a link betw een input and output. In oth er w ords, applying chunks

im proved the output efficiency and effectiv eness.

In order to prevent lim itations of th e qu estionnaire design, th e auth ors also

arranged 5 open-ended questions so that sh e can m ake clear w h at difficulty and

problem  the students still have. W hat's m ore, the teacher should have a right

direction to prom ote h er teaching m ethod in order to ach ieve a practical and effective

teaching level that is m ore consistent w ith the students' situation . T he answ ers to the

Q uestion 16-20 indicate th at th e students w ill im m ediately get rid of m other tongue

think ing influence still has certain difficulty，som e students, esp ecially, th e students
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w ith poor sense of language still have C hinese think ing or com m unication, w ho have

a bad habit of w riting an outline So the teacher needs to patiently detect and correct

their problem s. Q uite a few  of students prefer to a w ide variety of training exercises,

w ith w hich they believe that they m ust have certain progress, stating chunks can

effectively stim ulate th em  to im prove their interest of w riting quality and enhance

their m otivation. A ccording to the language input and output theory, language output

is actually a kind of input ，that is to say，the process of input and output can both

stim ulate students* think ing, deepen students' understanding of the lexical chunk s and

im prove their ability to use the lexical chunks. T he experim ental data show  that som e

stu dents started to dev elop the hab it of u sing the lex ical chunk s after th e exp erim ent

and also h ad certain strategies and m ethod s. H ow ever, th ere still exist som e prob lem s,

th at is, som e students h ave no aw areness of the im portance of the lexical chunks.

T h erefore, in th e u su al teaching activity, th e teach er m ust pay attention to train ing

th e students' p ositive em otional attitud es and aw areness of learning strategy,

gradually guide th em  to be on benign loop path to learning.

H ow ever, com pared to the E C , the data from  C C  are considerab ly different,

especially, on w riting attitude or habits. A fter a year o f regular teach ing，th ere are

still m ore than 1/3 students hating English w riting. A s far as learning habits, they

have no big changes. W h at's w orse, th ey are not aw are of recogn izing and

accum ulating phrases th ey m et every tim e, w hich can be concluded from  the d ata

3 1% , 4 1%  and 28%  in Q 8,9,10. T herefore, th ey also have a lot of difficulty in

w riting, such as m ore than30%  of the stu dents can not generate a fram e structure

related to the topic. W hen w riting, they still can't use phrases correctly that the topic

needs. From  the table, it is clear that m ost of the students gave us an unsure answ er

in m ost of the questions. H ence w e'd better com e to the conclusion that the
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im portance of an effective teaching and learning m ethod can not be overem phasized.

A s for th e op en question ab out their opinions on lexical chunks and how  to

im prove the teaching m ethod, 80%  of the students in E C  think it is the lexical-chunk

approach that help th em  get a good m ark in w riting. If perm itted to continue this

experim ent, it w ill surely result in a high-perform ance in com position . Furtherm ore,

they hope m ore concern should b e paid to the diversity of the exercises.

O verall, b efore and after th e experim ent the data in questionnaires indicated

clearly the follow ing points: F irstly, th e lexical-chunk approach can effectively

stim ulate students' learning interest in w ritin g, enhance their w riting m otivation and

im prove the E nglish learning achievem ent. Secondly, the lexical approach

establishes ties betw een input and output, im proving the students to output effect

prom ptly. T hirdly, during th e exp erim ental period, th e teacher gu ided th e students to

use th e lexical chunk strategy, w h ich effectiv ely cu ltivate stud ents' au tonom ous

learning ability .

5 4 -



C h ap ter 5 C on clu sion

5 .1 F in d in g s

T h e present study aim s to investigate the effectiveness of the training of

accum u lating and productive training lexical chunks on prom oting the level of senior

high sch ool students' w riting. In th is study, tw o natural classes from  G rade 2009,

Q inggu ang M iddle School have been observed in term s of the relationship betw een

th e lexical chunks and th e lev el of their com positions. A nd th e author's ow n

hypoth eses h ave been testified. F irst, the L exical-C hunk A pproach h as enhanced

senior h igh school students' in terest and changed th eir attitudes to w riting . S econd,

th e stu dents w ho h av e a better com m and of lexical chunks tend to show  a h igh er

proficiency level in w riting than those w ho have a poor com m and. T he lexical

approach in E nglish W riting T each ing in senior high school is divided into three

stages. First is pre-w riting that is the input of chunks by reading a text. T he second

one is w riting process w hich is the using of the output chunks stage. P ost-w riting is

the last stage that is reciting the m odel essay to expanding chunk s. In every stage of

the teaching, the author tried to use the appropriate m ethod of teachin g, and actively

guided the stu dents through th e training, the ab sorption and accum ulation and other

class activities. A t the sam e tim e, through the three stages of w riting, the author

encouraged students to discuss each b atch of lexical chunk s, by student-stud ent and

teacher-student interaction, m u tual learning chunks, fiirther validation to m ake the

students use chunks skillfully. T hrough the three stages of teaching, w riting

constructed a bridge betw een “input” and “output” w ith chunk s, so that students

cou ld accurately and authentically express their thou ghts and organize th e structures

coh erently and sm oothly w hich effectively im proved students' w riting ab ility. A t the

sam e tim e, in the experim ent, the author consciously guided the students to leam
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related lexical learnin g strategies, foster their autonom ous learning ability, and to lay

a solid foundation for sustainable developm ent.

T hrough th e experim ental study, w e can draw  the follow ing conclusion :

Firstly, the L exical-C hunk A pproach can effectively im prove senior high school

students' w riting level. It is show n that lexical chunks hav e exactily positive

influ ence on stud ents' w riting developm ent, such as w riting flu ency and accuracy.

T h e experim ental class students' w riting perform ance, i.e. w riting ab ility w as

significantly high er than that of the control class and the volum e grow th rate of

students'chunk s in experim ental class w as significantly higher than control class

stu d en ts .

S econdly, from  the qu estionn aire data analysis, w e found that lexical chunk

approach can im prove students' learning interest in w riting and autonom ou s learning

ability. In the experim ental stage the practice lexical learning strategies influenced

the students' w riting attitude, strengthened their learning m otivation and

self-confidence, w hich m ade them  develop their ability to pursue E nglish learning

achievem ent w ith great enthu siasm .

5 ,2 Im p lication s

First, the em pirical exp erim ent lasting one year sh ow ed that the L exical-C hunk

A pproach h as positive effect on im proving students' w riting to certain degree，

particularly cultivating th eir ability of learning. W hat's m ore, there are a large variety

of different chunk s w ith different usages in E nglish language.T h e langu age teach ing

presents a considerable challenge not only for language learners but also for

language teach ers. A s teaching tim e in th e classroom  is lim ited and the students'

level is not the sam e, it is im possible to m ake every student in the classroom  b e

fam iliar w ith all the lexical chunk s in language. N ot to say, it is only throu gh
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classroom  teaching th at students can m aster the u sage of each chunk . L ew is ( 1993)

put forw ard a observation-hypothesis-verification learning m ode in his w ork “T he

L exical C hunks ”. T he m ain point is that students should identify chunks during the

learn ing process on th eir ow n, ob serve the usage of chunks and sum m arize the

gram m ar rules by repeating the application of chunks so that they can achieve the

purpose of the final intem alizaton into their ow n know ledge.

Specifically, it contains four aspects. O ne is to develop students' ab ility of

in dep endent discovery, recognition and understan ding the m eaning and usage of

chunks. Students' aw areness of chunk s h as b een arou sed w hen they h ave m astered

and stored large nu m b er of chunk s. M oreover, throu gh th e w ay of recognition chunk s

w hich are highlighted w ith the special design ation sym b ols in langu age m aterials the

students can be enhanced the sensitivity an d initiative. A t th e sam e tim e, b ecause the

chunks have a feature of context dependence, stu dents can form  a cap ab ility of

gu essing the m eaning of w ords through th e context to judge th e structure and usage

of the chunk s. O f course, students should m ak e full use of the dictionary so as to

v alid ate and further und erstand the m ean in gs an d u sages o f th e chunk s. T h e second

one is to build a chunk library b y them selves. Stud ents should exp and the langu age

input ch annels. In oth er w ords, th ey can search new  chunk s or in cidentally acquire

lexical kn ow ledge to increase langu age input to rich chunk stock during th eir

extracurricular reading . In addition, stud ents can use their notebooks or pick ing

codex to classify th e chunk s. It is not only according to th e topic or genre

classification , b ut also in  accord an ce w ith th e chu n k s' stru cture an d fu n ction

classification.T he consolidating lexical kn ow ledge consciously w ith variou s of

m em ory and the application strategies is the th ird aspect, such as translating

sentences, retelling th e text, w riting abstract actively, im m ediate application and
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internalizing chunks and so on . O nly in these w ays can chunks be retained in their

long-term  m em ory. W h en they store enough lexical chunks in m em ory, they needn't

construct creatively from  rules but sim ply use directly b ecause these lexical chunks

can b e retrieved im m ediately. T h e pressure of w riting w ill be reduced. T he forth

aspects focuses on teachers.T eachers should provide m ore appropriate, suitable

w riting m aterials for students to choose.

S econdly, increasing and enriching lexical productive training activities are of

great help for students to overcom e the negative transfer in E nglish w riting. Students'

w riting ability is closely link ed to application of lexical chunks. T h ey are used to

translating w ord by w ord in traditional w riting. T hey usually m em orize vocabulary

by an individual w ord or a few  phrases, and they h ave to spend tim e m aking

sentences w h en needing to exp ress certain m eanings. A s a resu lt, th ey are certain to

produce C hinglish, w hich directly affects the accuracy and fluency of their

com positions. So from  the com position analysis and the results of the survey done on

senior h igh school students, th e author notices that it is very effective for m ost of the

stu dents to get a good instruction of w riting, w ho are h oping to in crease th e variety

of productive training activities on lexical chunks in order to im prove the ability of

applying chunks w hen perform ing a com position.

For ordinary students, lexical productive training activities m ainly originate

from  the tw o ch ann els; on e is from  th e ex ercises in th e learnin g m aterials, th e other

is classroom  teaching and hom ew ork . S om e research ers ( T an A ihua, 2 006) after

analysing the design of vocabulary exercises in the textbook of high school students',

pointed out that the attention of vocabulary w as m ainly on the m eaning of th e w ords

and the form s, ignoring the chunks' training and exam ination, especially

collocational com peten ce has not been involved. T he author carefully studied the
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high school E nglish textb ooks issued by F oreign L angu age T eaching and R esearch

Press and found that the editor has b egun to attach im portance to vocabulary teaching,

w hich is connected w ith several other skills, su ch as: V ocabulary and speakin g;

V ocabulary and reading; V ocabulary and listening. V ocabulary exercises are varied,

th eir topics are concentrated on an sw erin g questions (5-8 issues, including

know ledge of th e lan gu age and the 1-2 op en-ended questions); inform ation

m issing(in cluding filling in blanks and com p leting form ) and w ord recognition by

pictures. B ut as far as the exercises of the lexical chunk s are con cerned, th ey are

relatively few er. T hu s，the chunks' factors sh ould b e fully con sidered to help design a

diversity of ex ercises. O f course, teachers should also have a certain qu anlity of

know ledge of lexical chunk s' theory. O n th e princip le of practice, attention shou ld be

paid not only to the chunk s placed in a w ord or sentence level exercises, but to the

level of discourse practice, su ch as m aking up stories w ith chunk s etc. It is certain for

us to take a lon g w ay to go .

5.3 L im itation s of th e P resen t Stu d y an d  S u ggestion s for T each in g

5 .3 .1 L im itation s of th e P resen t Stu d y

T h e present study h as laid a foundation for further stu dies on lexical chunks.

H ow ever, there still exist som e lim itations in th is exp erim ent.

F irstly, it is the experim ental tim e problem . T he m ain exp erim ent lasts a year,

w hich is not long enou gh . If conditions p erm it, the students are given a longer tim e

to h ave training strategy by stages, exp erim ental resu lts w ill be b etter. W h at's m ore,

probably som e potential problem s have not been found out in such a short period.

S econdly, th ere is a sam ple problem . T he author w ork s in an ordinary sen ior

high school in the city of T ianjin . T he data collected from  only 63 subjects w ho are

taught b y the author in the experim ent w hich cannot represent all the students in the
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school, especially for the qualitative analysis of w riting sam ples. So the results m ay

be less persuasive. In addition, different students have different initiative. Im agine if

exp anding th e num b er of th e experim ental participan ts and sam ples increased, the

author doubts w hether the sam e effect can appear, w hich needs a further test.

T hirdly, b esides the tw o prob lem s referred to above, questionnaire design is

another prob lem . T h e question s used in this exp erim ent are w orked out only b y the

author. W h eth er th ey are scientific or not h as not b een prov ed. O n th e oth er hand ,

w h eth er th ey m eet the statistical requirem ents and can m igrate to oth er studies also

need to further explore and study. S o th e author exp ects other research ers can m ake

a v a ilab le  sta tistic s sc a le .

F orthly, the stu dents' n on - intellectu al factors are not ignored . T h e correct

m ethod of w riting can help students to im prove th eir w riting ab ility. H ow ever,

having m astered certain chunks is not the only factor that leads to the im prov em ent

of students' w riting level. In other w ords, students' em otion , age, gender, interest

differen ces also need con siderin g, w hich w ill im p act on w riting. T h erefore, h ow  to

en courage, stim ulate students' interest in learning as w ell as to develop good study

h ab its is also a prob lem  to solve.

5.3 .2 S u ggestion s for T each in g

A ll in all, w riting is a kin d of creative w ork . T h e cultiv ation and im provem ent

of w ritin g ability dep end on th e solid language foundation, scientific m eth ods and

m u ch w riting practice. L ex ical-C hunk A pp roach is con sistent w ith th e cognitiv e law

of the overall com preh ensive teaching. L exical chunk s provide th e raw  m aterial

them selves for language acquisition. From  the studies done by som e authoritative

researchers w e con clude that the use of lexical chunk s can redu ce the difficulty of

organising m aterials. N ot only can tim e b e saved , but also th e accuracy and
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appropriateness of w ritten discourse can be im proved efficiently. O f course, to

im prove the students' E nglish w riting level, a good w riting teaching m ethod is not

enou gh . A s is know n, there are m any different kinds of E n glish teaching m ethods,

each has its advantages and disadvantages. W e should leam  to use them  according to

our ow n conditions and form  an overall view  of teaching and learning . It is the

com b in ation of th e students' learning ability and th e teach er's excellent instruction

th at p lays th e key role in E nglish w riting. A s a senior high school E nglish teacher, in

the teaching process w e should pay enough attention to m obilizing the enthusiasm  of

students ，and increase the guidance and training of students' creative w riting.
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A p p en d ix I Q u estion n aire 1

亲爱 的 同学 ：

你好 ！我们都知道英语学习的重要性 ，那么 ，你是如何看待英语 中的写作呢？

目前，我们正在进行一项关于高中英语写作教学的实证研究，旨在 了解高中一

年级学生英语学习的情况，以便从中找出帮助提高学生英语能力的方法 。你们

的观点和看法将给我们的研究带来很大 的帮助 ，希望得到你的参与和支持 。请

你根据 自己的真实情况如实作答 以下 问题 。谢谢你 的合作 ！

一 、卑选题

1. 你认为英语写作（）

A 非常重要 B .不很重要 C .不重要 D .不必要

2.你是否喜欢英语写作（)?

A .很喜欢 B .喜欢 C . 一般 D .不喜欢

3. 除 了老师布置的作业外 ，你 （） 自行练 习写作 。

A . 非常愿意 B . 愿意 C . 不太愿意 D . 根本不愿意

4. 你认 为英 语 写作 困难 吗

A . 不难 B .有 点难 C .比较难 D .很难

5. 你认为背单词对 写作 （）

A . 非常有帮助 B . 有一些帮助 C . 有一点帮助 D . 根本没有帮助

6. 你 目前 的写作水平 （）

A . 很 尚 B . 较 尚 C . 一■般 D . 不 局

7. 你在写作 时最大 的困难是什么？

A .不会组织语 言 B .汉语 式 的翻译较 多

C .句子单调 ，缺乏多样性 D .不会选择恰 当的短语或句式

8. 在写作过程 中，你 （）用英语表达 自己的思想 。

A . 完全可 以 B . 可 以 C . 尽量可 以 D . 不可 以

9. 看到作文题后 ，你 （）呈现与话题有 关的许多词组或句型 。

A . 完全能够 B . 能够 C . 能部分 D . 不能

10. 你 （）把 自己平 时写的英语作文里的词组摘抄记录。

A . 经常会 B .偶尔会 C . 从来不会 D .没想过

11. 阅读时，遇到好的词组或句子你 （）摘录下来。
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A . 主动 B . 偶尔会 C . 按老师要求 D . 不会

12. 你认 为英语 中的注重 习惯表达 ，短语 、固定搭配及句型对写作成绩的提 高（）。

A . 一定会 B . 可 能会 C .不会 D .不确定

13.你认 为学过 的词组 、短语背诵起来 （）。

A . 相 当容易 B . 比较容 易 C . 不太容易 D . 相 当难

14.写作 时，你 比较重视 （）的准确性 。

A . 语法 B . 词汇 C . 句式 D . 句子 间的衔接

15. 你 （）通过指导你会提 高英语写作水平

A . 非常有信心 B . 有信心 C . 说不准 D . 没信心

二 、是 非题

1.我知道 “词块 ”这 一概念 。（）

2.我认为 “词块 ”可 能和词汇有关系 。（）

3.背单词或词 组很 费 时 、费力但对 写作很有 帮助 。（）

4. 我喜欢背诵积 累下来 的词 组 、短语或句型 。（）

5. 在语法 、听说或 阅读课上 ，我会注意词组 、短语 或句型 的记录 。（）

6.写作时 ，我受汉语 思维模式影响很大 ，作文都是汉语式 的翻译 。（）

7.写作时，所 学过 的短语 、词组 、句型全 都想不起 来 。（）

8.写作时，混用词组 、短语或句型的时候很多 。（）

9.我认为充分地操练词组 、短语或句型对牢记它们 很有帮助 。（）

10.我认 为老师在词组 、短语 、句型等方面多加指导或应用练 习，会对写作水平

的提高有很大 的帮助 。（）
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A p p en d ix II Q u estion n aire 2

亲爱 的同学们 ：

这是一份英语学 习情况调查 问卷 ，旨在 了解你们在英语写作学习上的一些基本

情况 ，从 中总结经验 ，为提高教学提供科学依据 。调查数据仅仅用于科学研究 ，

不做它用 。请根据 自己的实际情 况选择答案 。谢谢合作 ！

每个 问题后面均有 12345 五个选项 ，其 中 1二 完全 同意 ；2= 基本 同意 ；

3= 不确定 ；4= 基本不 同意 ；5= 完全不 同意 。谢谢大家 的配合 。

Q uestions \A 1 2 3 4 5

iV
1  “ 我不抵触写作了。

~2 了解词块的知识和用法对英语写作有很大帮

助 。

"3 词块知识比语法知识更重要。

1  “ 课堂词块教学是写作教学的基础。

~5 词块操练形式多种多样极大的帮助了对它们的

记忆 。

"6” 学习和应用词块培养了我的英语思维能力。

—1 “ 词块的学习增强了我写作的自信心。

"8 预习时，我习惯有意无意地记录见过的所有词

块 。

~9 我主动积累各种题材的写作模板、框架和范文。

10 我会把学过 的词块进行 归类 复习。

11 写作练 习中，我会尝试用新学的词块 。

12 写作 时我较 以前能够合理 的使用与话题有关 的

短语 、词组或句型 了。

13 拿到作文题后 ，我能够产 生与之相符 的框架 。

14 在作文讲评课上 ，我 能够指 出同伴作文 中的词

块使用错误 ，并给予纠正。
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15 老师的词块教学法的强化训练对作文成绩的提 n ^ “ ^ ~

1? 起 到 了关键 的作用 。

A n sw er th e follow in g q u estion s accord in g to P ossib le A n sw ers

you r con d ition s.

16 在运用词块进 行写作 的过程 中，你遇 到的最大

困难是什 么 ？

17 你认 为词块法在哪方面对你 的帮助最大 ?

18 你认 为老师所 设计 的词块训练方法合理 吗 ？为

什 么 ？

19 你认为老师 的教学还存在哪些 问题 ？需要在 哪

方面加 强训练 ？

20 若长期实施词块教学法 ，你预计你 的作文成 绩

会达到什 么水平 ？
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A p p en d ix III W ritin g T ests

1 . P r e -te s t

假如你叫 Jack，参加学校开展的“有困难向谁求助”(W hom  do you turn to

w hen in trouble?)的调查活动，调查结果如下表。请用英语给校报编辑写一封信

反映相关 内容 。

求助对象 比例 理 由

同学、朋友” ^ 年龄相仿，容易理解与交流

老师、家长“ ^ 有爱心、有经验，可以信任

^  1̂ 不愿与人交流，难以与人沟通

注意 ：1.内容要点全面 ，并表达 出你的观点 。为了使文章连贯，可适 当增加 内容 。

2.词 数 ： 100 词左右 。

3.文章 的开头和署名 已给 出。

D ear ed itor,

I'm  a stu dent in S enior T hree. W e h av e m ade a survey^ "W ho do you turn to

w h e n  in  tro u b le ? " H ere  are th e re su lts .

2 . P o st-te st

校刊编辑邀请你写一篇英语短文 ，谈谈合理利用互联 网的问题 。内容见下

表 ：
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应 该做 的事 不应 该做 的事

阅读新 闻；搜 索学 习资料 ; 沉 湎于 网络游 戏 ；透漏个 人信 息 ；

使用 em ail; 下载软件 、音乐或 电影 随意结交 网友 ；访 问黄色 网页等

等

要求 ：1. 根据要 点进 行说 明，不要逐句翻译 。2 . 字数 ：100 字左右 。

3 . 开头 已经给 出 （不记入字数 ）。

参考 词汇 ：下载 ：dow nload 软件 ：softw are 娱 乐 ：entertainm ent 黄 色 网页 ：

pornographic w eb pages 网络游戏：online gam es

M a k e th e  B e st o f  I n te r n e t

W e all k n ow  th at d ifferen t p eop le go on th e In tern et for d ifferen t p u rp oses.
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A p p en dix IV  R ead in g T ext in N ew  Stan d ard E n glish B ook  3 M od u le

4 R ead in g S an d storm s in A sia

S a n d sto r m s in  A sia

S andstorm s have b een a m ajor disaster for m any A sian countries for centuries.

S cientists have tried m any w ays to solve this problem  and in C hina, a m ass cam paign

has been started to help solv e it.

S andstorm s are strong, dry w inds th at carry sand . T h ey are often so thick that you

cann ot see the sun , and th e w ind is som etim es strong enough to m ov e sand dunes.

T he four m ain places in the w orld w here there are sandstorm s are C entral A sia,
N orth A m erica, C entral A frica and A ustralia. R en Jianb o, from  Inner M ongolia

d escrib ed a terrib le sandstorm  he exp erienced as a ch ild in th e desert. "T o h ave been

caught in a sandstorm  w as a terrible experience," he said . "T h ere w as nothing to be

done. It w as the m ost frightening and the m ost dangerous situation I've ever been in .

Y ou just had to hope you'd surviv e. I thought I w as going to disappear under the
sa n d ."

N orthw est C hina is part of the sandstorm  centre in C entral A sia. Sandstorm s begin in
desert areas. S andstorm s in C hina app ear to h ave increased in recent years as a result

of "desertification ". T h is is a process that happens w hen land b ecom es desert b ecause

of clim ate changes and b ecause peop le cu t dow n trees and dig up grass.

S andstorm s som etim es affect B eijin g. C itizen s w ake up to an orange sky an d strong

w inds th at cov er th e city in a th ick , b row n -yellow  du st. T he storm s som etim es

continue all day and traffic m oves very slow ly b ecause th e thick dust m akes it
d iff icu lt to  se e .

T h e C h in e se C e n tra l W e a th e r S ta tio n  c a n  fo re c a st a  sa n d sto rm  so m e  w e ek s b e fo re it

arrives in B eijing, but th e strength of the storm  som etim es surprises people. W h en a

sandstorm  arrives in th e city，w eather exp erts advise peop le not to go out. H uang

X iaom ei, w ho lives in B eijing says, "T o b e cycling in a sandstorm  is frightening. T he

w inds are very strong. It's difficult to breathe and the dust m akes m e ill. So if you

w ant to go out, you'd better w ear a m ask."

T he desert is only 250 kilom etres aw ay to the w est o f B eijin g . T o prevent it com ing

nearer, the governm ent is planting trees. A lready the gov ernm ent has planted m ore

th an 30 billion trees and p lans to continue planting for th e next fiv e years.
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A p p en d ix V  G rad e C riterion

英语书面表达评分标准

第五档 ： （13- 15 分 ）能写明全部或绝大部分 内容要点；语言基本无误 ；行

文连 贯 ，表达 清 楚 。

第 四档 ： （10- 12 分 ）能写 明全部或绝大部分 内容要点 ；语言有少量错误 ；

行文基本连贯 ，表达基本清楚 。

第三档 ： （7-9 分 ）能写 明大部分 内容要点；语言有较 多错误 ；尚能达意 。

第二档 ： （4-6 分 ）只能写 出少部分 内容要点 ；语言错误很多；只有个别句

子可读 。

第一档 ： （0-3 分 ）只能写 出与所要求 的 内容有关 的一些单词 。

A p p en d ix V I W ritin g C riterion in C ollege E n tran ce E xam in ation

(T ianjin , 20 10)

第五档 （很好）； （2 1-25 分）

1. 完全完成 了试题规定 的任 务 。

2. 覆盖所有 内容要 点 。

3. 应用 了较 多的语法 结构和词汇 。

4. 语法结构或词汇方面有些许错误 ，但 为尽力使用较复杂结构或较高级词汇所

致 ；具备较强 的语言运用 能力 。

5. 有效地使用 了语句 间的连接成分 ，使全文结构紧凑 。

6. 完全达 到 了预 期 的写作 目的。

第 四档 (好）： （16-20 分）

1. 完全完成 了试题 规定的任务。

2. 虽漏掉 1、2 个 次重点 ，但覆盖所有 主要 内容 。

3. 应用 的语法结构和词汇 能满足任务 的要求 。

4. 语法结构或词汇方面应 用基本准确 ，些许错误 主要是 因尝试较 复杂语法 结

构或词汇所致 。

5. 应用简单 的语句 间的连接成分 ，使全 文结构紧凑 。

6. 达到 了预期 的写作 目的 。

第三档 (适 当）： （11- 15 分）
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1. 基本完成 了试题规定的任务 。

2. 虽漏掉一些 内容 ，但覆盖所有主要 内容 。

3. 应用 的语法结构和词汇 能满足任 务的要求 。

4. 有一些语法结构或词汇方面 的错误 ，但 不影响理解 。

5. 应用简单的语句间的连接成分 ，使全文 内容连贯。

6. 整体而言 ，基本达到 了预期的写作 目的。

第二档 (较 差）： （6- 10 分）

1. 未恰 当完成试题规定的任务 。

2. 漏掉或未描述清楚一些主要 内容 ，写 了一些无关 内容 。

3. 语法 结构卑调 、词汇项 目有 限 。

4. 有一些语法结构或词汇方面的错误 ，影响 了对写作 内容的理解 。

5. 较少使用语句 间的连接成分，内容缺少连贯性 。

6. 信息未能清楚地传达给读者 。

第一档 （差）： （1- 5 分）

1. 未完成试题规 定 的任 务 。

2. 明显遗漏主要 内容 ，写 了一些无关 内容 ，原因可能是未理解试题要求 。

3. 语法 结构单调 、词汇项 目有 限 。

4. 较多语法结构或词汇方面的错误 ，影响对写作 内容的理解 。

5. 缺乏语句 间的连接成分 ，内容不连贯 。 6. 信息未能传达给读者 。

不得分 ：（0 分 ）

未能传达给读者任何信 息：内容太少 ，无法评判 ；写的 内容均与所要求 内

容无关或所写 内容无法看清 。
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A p p en d ix V II C riterion fo r th e W ritin g Q u ality

C ontent 5 =  excellent M ain ideas stated clearly and accurately; ch ange

of opinion very clear

4 = good M ain ideas stated fairly and accurately; chan ge of

opinion relatively clear

3= averag e M ain ideas som ew h at un clear and inaccurate;

ch an ge of op inion som ew h at w eak

2二 poor M ain ideas not clear or accurate; change of

op inion w eak

1= very p oor M ain ideas not clear all clear or accurate; ch an ge

of opinion very w eak

O rganization 5 = excellent W ell organized and perfectly coherent

4=  good F airly w ell organized an d generally coh erent

3 = av erage L oosely organized ; logical but in com plete

sequencing

2= poor Ideas disconnected; lacks logical sequen cing

1=  very  p oor N o organization ; in coherent

V ocabu lary 5 =  excellent V ery effective ch oice of w ords and use of idiom s

an d  w o rd  fo rm s

4= good E ffective choice of w ords and u se of idiom s and

w o rd  fo rm s

3二 average A dequate ch oice of w ord s but som e m isu se of

w ord s, id iom s an d w ord form s

2= poor L im ited ran ge; confosed u se of w ords, idiom s

a n d  w o rd  fo rm s

1= very poor V ery lim ited ran ge; very poor know ledge o f

w ord s, idiom s and w ord form s

G ram m ar 5 = excellent N o errors; fu ll control of com p lex structure

4= good A lm ost no errors; good control of structure

3= average S om e errors; fair control of structure

2= poor M any errors; poor control of structure

1 = very poor D om inated by errors; no control of structu re

M echanism s 5 = excellent M astery o f spelling and punctu ation
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4 = good Few  errors in spelling and punctuation

3 = average Fair num ber of spelling and punctuation errors

2 =  poor Frequent errors in spelling and punctuation

1 =  v ery p oor N o control over sp elling and punctuation

A dapted from  C ohen , A . 1994 . A ssessin g L angu age A b ility in th e C lassroom . B oston,

M a ss H e in le a n d  H e in le
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A ppendix V III R esu lts of P re andP ost-experim ent W riting T ests

E xperim ental C lass (C lassl) C ontrol C lass (C lass 2)

N u m b e r P re -te st P o st-te st N u m b er P re -te st P o st-test

101 8 9 201— 9 10

102 10 —  12 202 10 ~  10

103 9 12 —  203 5 6

10 4 1 1 13 2 0 4 6 10

105 6 10 205~~ 4 " 5

106 9 12 —  206 8 “ 8

10 7 10 1 2 2 0 7 9 9

108 12 14 208 13 “ 12

109 7 12 209 8 . 9

110 10 13 210 11 . 11

111 7 10 — 211— 10 10

112 10 13 — 212 10 10

1 1 3 9 1 1 2 1 3 9 1 1

114 7 一  10 214 “ 7 ~  7

115 11 —  13 ~ 215 2 ~  5

116 8 —  10 “ 216 8 ~  7

1 17 6 10 2 1 7 9 10

1 1 8 9 1 1 2 18 12 12

119 7 10 “ 219 7 ~  9

120 3 8 — 220 9 10

121 3 8 — 221 8 8

122 3 7 一 222 7 9

12 3 8 10 2 2 3 6 6

124 7 9 — 224 8 10

125 10 12 — 225 9 10

126 10 14 ~  226 9 8

127 8 9 227 U  12
128 10 9 228 10 ~  10

129 3 9 一 229 9 9

13 0 8 9 2 3 0 10 10

13 1 7 10 2 3 1 9 9

232 1 13 | 14
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A p p en d ix IX  R esu lts of th e Q u an tity of C h un ks A p p lication of in

P re an d P ost-exp erim en t W ritin g T ests

E xperim ental C lass (C lass 1) C ontrol C lass (C lass 2)

N u m b er P re -test P o st-test N u m b e r P re -te st P o st-te st

101 5 10 201 — 11 15

102 11 15 "“ 202 “ 11 ~  16

103 13 —  16 203 “ 8 12

104 10 —  16 204 9 12

105 12 一  16 205 “ 5 ~  10

106—  11 — 16 206 6 11

107 10 15 一 207 7 11

108 13 18 208 8 ~  12

109 9 15 ~  209 8 10

110 4 一  11 210 “ 6 11

111 6 13 211— 14 16

112一  5 一 15 212 8 10

113 7 15 一 213 8 10

1 14 6 1 2 2 1 4 7 1 0

115 9 一  13 215 “ 5 ~  7

116 8 —  14 216 6 11

117 9 15 — 217 10 12

118 9 14 218一 1 10

119 8 14 ~  219~  3 7

120 4 12 ~~ 220 7 10

1 2 1 3 1 0 2 2 1 8 10

122 3 10 222~  6 11

123 7 12 223 12 ~  13

124 7 13 224~  8 12

125 9 16 ~  225 9 12

126 12 18 226一 15 15

127 5 12 — 227 10 14

128 5 12 ~  228~  6 11

129 6 一  12 229 11 12

130 6 12 ~ 230 “ 6 ~  10

131 10 一  15 23 1 7 — 10

232 | 14 I 14
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A p p en d ix X  E xam p les of P rod u ctive T rain in g of L exical C h u n k s

E xam p le 1. R ew rite each sentence w ith the chu cks in brackets, keeping th e sam e

m eaning .

1).T he fam ily w ere so p leased w hen they discovered the lost jew els, (com e to

light)—

2).Som e students think that th ey should sav e som e of th eir pocket m oney for books,

(set aside)(2004 T ianJin)—>

3).I'm  very glad to learn that you are com ing in S eptem b er, (m ore than) ( N M E T

2 00 3 )—

E xam p le 2 . P lease translate the follow ing phrases into their E nglish or C h inese

equiv alents.

热 烈 的讨 论/ 争论 ；引起 了广泛 的公众 关注 ；方便快捷

 ； a reliable source of inform ation ； relieve stress/

burden ； m ake a journ ey

E xam ple 3. F ill in the blanks w ith lexical chunk s.

A .F inish th e sentences according to the C h inese m eaning.

1.除此之外 ，他一无所 有 。

 ，he has nothing.

2 .就我所 知 ，他是一位伟大的科学家 。

 I know , he is a  scientist.

3.和他 的房 子相 比，我 的更小 了。

 his house, m ine is m u ch sm aller.

4.She (拿起）her handbag and w ent out.

5 . (平均)’ m en still earn m ore than w om en.

6.A tthe dinner w e usually  (以 开始）soup and 

 (以 结束)fruit.

7.1 have looked through all the docum ents (、涉及）the m atter.

B .F ill in th e b lanks w ith the right form  o f lexical chunk s given in th e table.

turn ov er, fall dow n, in all, p ut ou t, take p lace, from  side to sid e, catch fire, lose on e's life

1.Fire engines have b een sent for to  the fire.

2 .T here w as a big earthquak e in the country. L u ckily, only a few  people  .
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3.T he accident only a block from  his hom e.

4.T he car struck the w all and  .

5.She w as standing too close to the fireplace and her dress .

6.The boat sw ayed(摇摆) as w aves hit it.

7.A  large tree  during a w indstorm  and dam aged our car.

8.W ereceived ￡ 1,550 in cash and prom ises of another ￡ 650， m aking

￡2,200 .

E xam ple 4 . R ead the follow ing phrases and decided if the w ords m ake sense together.

If they do, w rite "yes" on the line. If th ey don 't, w rite a new  w ord to replace the

u n d e rlin e d  w o rd .

do phone m essages

P articip ate m eetings

C arry out lon g-tim e p lan

A  deathly m istake

W atch th e N ational D ay

E xam ple 5. B rainstorm

In the textbook , the topic-centered m odules contain a large num ber of the lexical

chunks w ith th e features of key w ords. A cknow ledging them  is helpfu l for students

to express their ideas perfectly, intensify fluency and accuracy. T hus, such kinds of

exercise of brainstorm  enable students to collectively m em orize lexical chunks

related w ith th em e. For ex am ple, if a question asks students to m ake sentence b y

using the center w ord “T raffic P roblem ”，students should im agine lots of w ords or

lexical chunks involved into describ ing a city as m any as possible.
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traffic jam ; traffic accident; rush

hours; drunk drivin g ; crow ded ;

noise; get stu ck in ; get cau ght in ; | ~ ~  ！ ！ ！
. 1 ? ? r tax i;b icy c le ;m o to rcy cle ;train ;

p ick up ; air p o llu tio n ; w aste ot ’ -7 . t J / ' .. .
p lan e;reg u larb us; un d ergrou n d/su bw ay ;

energy helicopter; ship/boat; private cars;

In fluences on |
envorinm ent M eans of

4   tra n sp o rt

problem  J

i— ̂ 1
Influ en ces on p eo p le /  

 ^  T hings people should

 1 1 do

kn ock into a car; fall o ff a b icycle; T ak e m easures to; solve th e prob lem ;ob ey

be seriously injured; in safty; be late the traffic rules; under control; notice th e

for work/school traffic lights ‘

Possib le sentence p atterns or phrashes: A s is know n to all，… has becom e m ore and

m ore serious.; m ake sure that…; it is sugg ested  do ing/ that…(should) do ...; It has

broug ht m uch inconvenience to ."; The reason w hy ... is that…; as a result;

firstly’ …second ly， w hat's w orse; on the other hand;

E xam p le 6. R earrangem ent of T ext

Take the above-m entioned passages an exam ple, and students should present relating

link w ords and rearrange w hole text w hen then finish im agined sentence-m aking .

Su ch as w h at's w orse； as a result； on th e other h an d ; on the contrary; b esides.. .and so

o n .

E xam ple 7. Supplem ent of Fram e and U seful L exical C hunks

T each ers should sort out various styles of com positions, form  their m asterplates, and

allow  students to repeatedly exercise different w ritings of sam e topic. For exam ple,

the follow ing is a m asterp late portraying certain ph enom enon :
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E xam p le 8.

1.I cam e  him  first in B eijing .

2.C om e  , try it again .

3.I'll help you too if any beast com es you.

4.N ow , to com e  to w hat I w as saying a m om ent ago.

5.It is im possib le for a dead anim al to com e  .

6.T he airplan e cam e  in that field.

7.L ei F eng cam e  a poor p easant's fam ily.

8.H ow  lon g is it since the electronic com puter cam e  use?

9.T he trees turn green and flow ers com e  .

10 .T his m agazine com es once a m onth .

11.Som eday you 'll com e  know  the m istakes you h ave m ade.

12 .A  child cam e  to m e and show ed m e th e w ay.

13.Searching through the draw er, I cam e  the letter I'd been looking for.
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A p p en d ix X I T en of th e W ritin g T ask s d uring the P rocess of th e

E xp erim ent
1. 假如你是李华 ,最近收到美 国朋友 Tom 的来信 。Tom 三年前参观过你 的学校 ，

听说学校现在发生 了很大 变化 ，希望 了解有关情况 。请你根据下面 的表格 内容 ，

给他回一封电子邮件，介绍你校的f化。. 
姓名 李华 em ail L ihua2000@ yahoo.com .cn

变化 三年前 ： 现在 :

只有一栋教学楼和一个操场 1. 新建 了教 学楼 、 图书

馆 ，增加 了体育设施 。

2. 学生人数增加到 2800

 3. 绿化了校园。
Tom  的 em ail T om l995@ hotm ail.com

注 意 ： 1. 词数 ：100 词左右

2. 可适 当增加细节，以使行文连贯；

3. 邮件，格式已给出，但不计入总词数 。
Subject G reat changes in m y school
From  L ihua2000@ yahoo.com .cn

To Tom l995@ hotelm ail.om 
T om ,

I w as pleased to h ear from  you and I am  w riting to tell you som ething about m y
sch o o l.

L iH ua
2. 根据下面 的图表可知近 400 年来 ，中国森林面积覆盖率锐减 。树木被砍伐 ，

导致许 多 良田变成沙漠 ，每年春季 沙尘暴肆虐 。中国政府 已经认识 到 问题 的严

重性 ，号召全 国人 民植树造林 ，在西北 、华北 、东北建起 了绿色长城 。截至到

2008 年 ，全 国森林覆盖率 已经达到 了 20% 。

根据 图表和文字提示用英语写一篇文章 。

8 0% 

6 0%  1 

口 口三维柱形图1
40%    _ 三 维柱形 图 2

I □三维柱形图 3

16 2 0  18 5 0 1 9 7 0  2 0 0 8

3. 根据内容提示，请以A terrifyingexperience 为题写一篇 120 词左右的短文。
内容 ：我正在屋里看书 ，突然 巨大 的声音 响起 ，地面 、房子 、树木都在震动 ；

我和 哥哥拼命 的跑 向大街上 ；人们都非常惊 慌 ，拼命 的奔跑 。一分钟后 ，地震

停止 了，房屋倒塌 、树木都倒在地上 ，许多人都受伤 了，还有许 多人失去 了生

命 o

注 意 ：1. 可适 当增加细节 ， 以使行文连 贯 。

2. 参考词汇：惊恐的 in a panic
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4. 假如你是 D avid, 你的朋友 John 发来 e-m ail, 想让你帮他搜寻有关 A ustralia

和Canada的信息。请根据下表内容用英语给他回信:
国家 A u stralia C an ad a

地理位置 西临印度洋，东临太平^ 北美洲
"S IR 幅员辽阔，大约有770 万 幅员辽阔，大约有997 万

 平方公里 平方公里
"A P 人口稀少，大约有 2170 人口稀少，大约有 3361

  丛 
^ 源 矿产资源丰富 矿产资源丰富 一

官方语言 英语 英语和法语
行政 区域划分 六个 州两个领地 十个 省三个地 区

注意 ：1.词数 ：100 左右 ； 2. 格式 已给 出，但不计入总次数 3. 参考词汇 ：

矿产资源 m ineral resources; 领地/地区 territory

5. 以“The city ofC hengde’’为题，根据以下提示写一篇短文。
1. 地理位置 ：河北省东北部 ，距 离北京大约 230 公里 ；

2. 面积 ：395 19 平方 公里 ；

3. 基本情况 ：是我 国历史文化名城之一，风景秀丽 ，气候宜人 。避暑 山庄及其

周 围寺庙是驰名 中外 的旅游胜地 ，在 1994 年被联合 国外文组织列为世界文

化遗产 。另外 ，城市交通非常便利 ；

4. 我们要保护好这些文化遗产 ，确保它们不遭到破坏 。

注意 ： 1. 词数 ： 100 左右 2. 参考 词汇 ：避暑 山庄 及其 周边寺庙 the M ountain

R esort and its O utlying Tem ples; 世界文化遗产 W orld H eritage Site 联合国教科
文 组 织 UNESCO

6. 假如你叫李华 ，你家附近有一所小学，每天上学放学 ，很多家长驾车来接孩

子 ，这些车辆常常不遵 守交通规 则 ，学校 门 口路段经常造成交通堵塞 ，给人们

的出行带来 了很大 的不便 。请你 根据这一情况 ，写一篇短文 ，向某英文报社 反

映这一情况 ，并给 出合理化 的解 决办法和建议 ，词数 100 左右 。

注意 ：文章 的格式 已给 出，但 不计入总次数 。

D ear E d itor,

T here is a prim ary school near m y hom e.

Y ou rs,
L iH u a

7. 假如你是李华 ，自从你 的家 乡陕西洋县开发 了朱鹮梨园景区后 ，吸引了大量

的外 国游客 ，为 了创建一个文 明景区，请你根据 以下提示用英语写一篇短文 ，

介绍一下游览该景区的注意事项 。

1. 凭票进入 ， 自觉维护秩序 ；

2. 保护景区公共卫生 ；

3. 爱护花草树木 ；

4. 注意 自身安全 ；

5. 老人和小孩要有人陪 同；

6. 不要乱扔烟头 以免 引起 火灾

注意：1: 可适当增加细节，以使行文连贯。2. 词数：100左右。3. 参考词汇：
乱涂乱_  graffiti; 吐 spit
8. 假如你是李华 ，打算给正在北京讲学的画家史密斯先生 x 写一份邀请信 ，邀
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请他来参加你校五月四 円举办的画展 ，并给全校师生做一次讲座 。

1._ 展 时 间 ：五 月 四 日 8 : 00- 17： 00；

2. 讲座 时间：五 月 四 円 19 :00-20： 30

3. 地 点 ：学校大礼堂

4. 讲座 内容 ：简要介绍世界著名画家及其作 品，并谈谈 自己的艺术人 生 。

注意 ：1. 可适 当增加细节 ，以使行文连贯。2. 词数 ：100 左右 。

9. 假如你是李华，在今天的报纸上看到如下广告 :
A  G E N E RA L M A N A G E R 'S S E C R E TA R Y  needed for an international com pany.

M ust graduate from  a key university. F luent E nglish, excellent com puter and

organizational skills. P reference(优先) w ill be given to the experienced. Please
contact Y unlong C om pany.
E m ail: y o u lo n g 7 7 8 8 @ 12 6 .co m

请根据这则广 告写一封 100 词左右 的工作 申请信 。

注意 ：短文 的开头和 结尾 已给 出，但 不计入总次数 。

D ear S ir or M ad am ,

I am  w riting in respon se to your advertisem ent for a position as a general

m anager's secretary in today 's new sp aper.

I look forw ard to hearing from  you .

Y ou rs sincerely,
L i H u a

10. 请 根据 下列 表格 中的提 示 ，就 “中学生看 电视 的利 与弊 ”用 英文写一篇短

文，并谈谈你的看法。  
A dvantages D isadvantages Y our opinion
1. 帮 助 了 解 国 内 外 大 1. 浪 费时 间，影 响学 习

事 ； 2. 减少锻炼 ，影响健康

2. 拓宽视野 ，增长知识 ；

3.丰富生活，放松身心 | ̂
注意 ： 1. 可适 当增加细节 ，以使行文连贯 。2. 词数 ： 100 左右 。
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攻读学位期间发表的学术论文

20 10 年 论文 《浅谈立足模块话题促进 高中英语写作教学》在 20 10 年 “教育创新 ”

论文评选 中获市级二等 奖 。
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