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Abstract

According to New English Curriculum Standard, English writing is one of the
communicative skills, which focuses on improving the students’ ability to think and
express their ideas in English and laying a good foundation for their further
development. Up to now, there have been many English teachers and researchers
applying various approaches to improving students’ writing level. However, the
situation of writing is far from satisfaction. When writing, quite a few students have
a blank mind, or they translate the sentences word by word, which appears chaos
phenomenon with words, sentences and grammar mixed. As for the reasons, the
stereotyped teaching methods may be the key problem. Moreover, writing teaching is
not placed on a vital position. Faced with this situation, the author attempts to use the
Lexical-Chunk Approach in the senior high school, hoping to help the students.

The Lexical-Chunk Approach, based on Michael Lewis’ theory which stated
that “language consists of grammatical lexis not lexicalized grammar”, is a new
emerging teaching theory. Chunks can be stored and retrieved as a whole from
memory when needed, which is regarded as an ideal unit for writing teaching.

In order to verify the positive effects of chunks on English writing, the author
carried out an experiment in two classes in Tianjin Qingguang Middle School, to
answer the two following questions: 1).Whether or not “the Lexical-Chunk
Approach” can enhance senior high school students’ interest, and change their
attitudes to writing? 2). Whether or not the students who have a better command of
lexical chunks tend to show a higher proficiency level in writing than those who have
a poor command? It lasted for about a year. Before the experiment, the author named
the two classes experimental class and control class. In the experiment, chunks were

introduced in the experimental class, during which the author arranged a variety of



activities, aiming to help the students apply the chunks accurately. At the same time,
the control class was generally taught in the regular method. In order to ensure the
reliability and validity of the experiment, the author designed two questionnaires as
well as two tests before and after the experiment. For the whole process the author
divided it into three stages: the first stage is “Pre-writing (Inputting Chunks Through
Reading)”, mainly for chunks accumulation and memory; the second is “Writing
(Outputting Chunks By Writing)”, in which the author instructs the students how to
apply the chunks to writing; the third is “Post-Writing (Expanding Chunks)”. The
author asks the students to review and expand the chunks by the way of reciting
possible versions and beautiful sentences.

The thesis falls into five chapters. Chapter One serves as an introduction to the
study, which describes the backgroud, purpose, and significance of the study. Chapter
Two is the summary of references and the classification of lexical chunks given by
different linguisticians. It also introduces the advantages of application the lexicial
chunks in writing from several aspects that are important to the study. What’s more,
it introduces some linguistic theories related to this study. Chapter Three conducts
experiment design, including research goals and hypotheses, subjects, instruments
and procedures of the experiment, especially, the experimental procedures of
application of lexcial chunks in writing. The author takes New Standard English
Book 3 Module 4 Reading Sandstorms in Asia for example to expound the process of
the experiment. Chapter Four focuses on data analysis and experiment results which
indicate the applicable feasibility and operability of the lexical chunks in teaching
writing. Chapter Five is a conclusion which tests the hypotheses and put forward
some implications. It is shown from the study that the Lexical-Chunk Approach can

enhance senior high school students’ interest, and change their attitudes to writing
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and the students who have a better command of lexical chunks tend to show a higher
proficiency level in writing than those have a poor command. Due to the limitations
of the study, there still exist many practical problems, which deserve teachers' and

researchers' attention and endeavor for further research so that more effective

methods will be brought in for teaching of English writing in the future.
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Chapter 1 Introduction

1.1Background of the Present Study

As is known to us, there are four skills in English , of which writing is one of
the essential parts of language skills and it is closely connected with the other three
skills, which is a productive skill. As Nunan (2001) pointed out, "In terms of skills,
producing a coherent, fluent, extended piece of writing is probably the most difficult
thing to do in a language." So it is hard to develop it. In fact, writing discourse is
both process and product (Nattinger&DeCarrico 2000). Through organizing the
sentences into a text, the writer can exchange his ideas and thoughts with the reader
by writing. But at present, a serious problem with Chinese students' English writing
lies in the language expression, which often sounds awkward or unclear. In the daily
teaching practice, however, the author finds many problems existing in students’
writing, such as their defective abilities to analyze questions, distraction of theme,
deficiency of vocabulary, insufficiency of language materials, nonsense of sentence,
impropriety of expression, monotonousness of structures, inconsistency, and
unconsciousness of discourse. Why is it that so many teachers have begun to
strengthen the training and cultivating of students” writing, but their writing abilities
still do not reach satisfactory level? Although they recite a great many English words
and have a good knowledge of grammar, they might still not be able to write a
qualified composition? The reasons may be as follows: first , teachers have neglected
the techniques of words teaching, and cultivation of strategies and abilities of
acquiring words, which has become the stumbling stone of English learning
especially in the period of senior high school. Second, students are used to finding
single English equivalents for Chinese meanings and then putting them into an

English sentence, that is, on a word-by-word basis. With the survey conducted in the



class which author was in charge of, the author discovered that 15% of students only
wrote down simple sentences without various vocabularies, 35% mechanically
connected words together to form sentences which were invalid, 30% found it too
difficult to write, and 20% gave up writing. Thus, writing has become the enormous
obstacle of learning English, and the bottleneck of English teaching.

Issued in 2003, General High School English Curriculum Standards (draft)
demands that students at Senior High schools are required to master 3,500 words,
400-500 useful expressions and fixed collocations to reach the set standard and they
express facts, ideas, emotion and imagination with English, properly and correctly,
communicate information and form the standardized writing habits. (Ministry of
Education, 2003) Compared with the former curriculum standard, the new one
further enhances the requirements to students’ writing, enlarges materials and types
of writing, cultivates students’ better writing habits and emphasizes the accuracy,
coherence and correctness. Thus, under this background, the National College
Entrance Examination (NCEE) (See Appendix VI) does lay the emphasis on
examining writing, and the percentage of it become larger in the NCEE. For example,
as the College Entrance Examination of Tian Jin(See AppendixVII) required, some
reforms concerning writing have been made in the following aspects. First, the
wordage of writing is increased from previous 80 words to 100 or so now; second, its
score is 25 points out of 150; third, to judge the qualities of students’ writing, the
criteria is more specified and refined ranging from the keys of contents, quantities
and accuracy of words application and grammatical structures to consistency of
context and propriety of language. More specifically, a good writing of the NCEE
should be rich content, comprehensive points, coherent narration, natural transition

and language diversity.



Why do teachers make little achievements by spending large amount of energy
explaining vocabularies and grammars, and analyzing article structures? Meanwhile,
why students can not compose a native, coherent but an erroneous composition by
memorizing a great number of vocabularies, phrases and grammar? Therefore, the
seeking of an effective language teaching approach to improving the accuracy and
fluency level of their writing has arisen to a high position. On the basis of the
compilatory features and arrangement of textbooks of new high school English
curriculum standards, which are operated by the different modules whose functions
are the introduction of lexical chunk teaching, especially in the course of reading,
language knowledge and language communication, the purpose of the thesis is to
instruct students to accumulate, consolidate the application of lexical chunks.
Meanwhile, teachers should also infiltrate that into practical writing by uniting the
characters of lexical characteristics. Thus, the aim of discussing the effects of lexical
chunks in the senior high school English teaching is to help students improve their
writing level.

1.2 Purpose and Significance of Present Study

We need some authoritative researches of the English writing approach in senior
high schools so as to solve the above problems effectively. There is no doubt that
English native speakers use a lot of multi-word chunks in their spoken and written
texts. The important role played by these chunks in the facilitation of communicative
competence is equally indisputable. Thus, in this thesis the author attempts to
investigate the effects of lexical approach on senior high school students' English
writing development by training accumulating and producting lexical chunks, trying
to find out an efficient way to improve students' proficiency level of English writing

and proposing some pedagogical disciplinary implications. The main purposes are to



verify the “Lexical-Chunk Approach” can enhance senior high school students’
interest, and change their attitudes to writing. Meanwhile, the students who have a
better command of lexical chunks tend to show a higher proficiency level in writing
than those have a poor command.

The method of lexical teaching provides new ideology and perspective for
English writing teaching. As a brand-new theory, the lexical chunks has just started
for several years, and mostly it has been confined in the area of theoretical
exploration and college English teaching and learning research. However, senior high
school students who have grasped some English knowledge and are anxious to
improve their writing skills are not the focus of the research. So the research is of
significance, which is to explore the feasibility of the Lexical-Chunk Approach in
teaching writing in senior high school. With the author’s practice and experience, she
believes that it is positive to employ the method of lexical teaching at the level of
senior high school students.

1.3 Organization of the Thesis

There are five chapters in the thesis.

Chapter One serves as an introduction to the study, which describes the
backgroud, purpose, and significance of the study.

Chapter Two is the summary of references and the classification of lexical
chunks given by different linguisticians. Such as Michel Lewis who divided the
lexical chunks into five types: (1) single words (2) polywords; (3) collocation; (4)
institutionalized expressions/utterance; (5) sentence frames and heads in his work
named The Lexical-Chunk Approach (1997). It also introduces some linguistic
theories related to this study and introduces the advantages of applicaion of the

lexicial chunks in writing from several aspects.



Chapter Three is the main chapter that conducts experiment design, including
research goals and hypotheses, subjects, instruments and procedures of the
experiment, especially, the experimental procedures of application of lexcial chunks
in writing which are divided into three parts: Pre-writng (Pre-reading—Establishing
Concept; Reading—Recognizing Chunks; Post-reading—Consolidating Chunks
through  Class  Activities; Further reading—Adding Chunks); Writing
(Preparation—Extracting Chunks; Draft—Applying Chunks;
Self-correction—Modifying Chunks; Rewrite—Re-writing Chunks; Teacher’s
Remark—Exploring Chunks); and Post-writing (Reciting Possible
Versions—Expanding Chunks ) The author takes New Standard English Book 3
Module 4 Reading Sandstorms in Asia for example to expound the process of the
experiment.

Chapter Four focuses on data analysis and experiment results which indicate
research conclusion and revelation that proves the applicable feasibility and
operability of the lexical chunks in teaching writing based on the experimental
results of writing teaching.

Chapter Five is the conclusion of the thesis.



Chapter 2 Literature Review

2.1 Theories Related to Lexical Chunks
2.1.1 Definition of Lexical Chunks

The founder of Lexical Approach, Lewis thought language does not consis of
traditinonal grammar and vocabulary, but the prefabricated chunks, which are
distributed in a generative continuum. They are the original data that people
understand the language model. Language acquisition is an important part in
understanding and outputs of these unanalyzed chunks. While different researchers
give different names of the chunks from their own views. Such as semi fixed patterns
(Krashen & Scarcella, 1978); lexicalized sentence stems (Pawley, & Syder,1983);
formulaic frames with analyzed slots (Peters, 1983); lexical phrases (Nattinger &
DeCarrio,1992); lexical chunks (Lewis, 1993); formulaic sequences (Wray,1999) and
so on. Because of the different names, some researchers give us different definitions.
Nattinger & DeCarrio(1992) pointed out that lexical chunks are multi-word lexical
phenomena that exist somewhere between the traditional poles of lexicon and syntax,
conventionalized function composites that occur more frequently and have more
idiomatically determined meaning than language that is put together each time. Wray
(1999) regarded a lexical chunk as a series of prefabricated continuous or
discontinuous words or other meaningful units, which are stored in memory as a
whole and can be used directly without syntactic analysis. Moon (2002) employed a
common term--multi-word item. It is composed of two or more words in the
semantic and syntactic, meaningful and integral language fragment. He believed that
the word is not the product of combination of grammar rules, but the formation of
lexicalization result. His explanation further weakened the role of grammar rules and

stressed the language fragment in language acquisition. Pawley & Syder (1983) used



lexicalized sentence stems to explain the definition of chunks. They believed that
there are thousands of lexicalized sentence stems stored in the native speakers’
mental lexicon, which make native speakers fluently, authenticly express their
opinions. They define it “as long as sentence, or longer unit, whose grammatical
forms and lexical content completely or mostly are fixed.”
2.1.2 Classifications of Lexical Chunks

Many linguists and applied linguists have attempted to do research about it and

gave their own categories. The representatives are as follows:

Time reseachers categories

1975 Becker polywords; phrasal constraints; functional linguistic
meta-messages; sentence builders; situational utterances;

verbatim texts

1983 Pawley and Syder polywords, institutionalized expressions, phrasal

constraints and sentence builders

1992 Nattinger&DeCarrico | polywords; institutionalized expressions; phrasal

constraints; sentence builders

1997 Lewis single words and polywords; collocations; institutionalized

utterances; sentence frames and heads

1998 Howarth functional  expressions; composite  units; lexical

collocations; grammatical collocations

2002 Moon anomalous collocations; formulae; metaphors

Among these important linguists, the categories made by Lewis (1997) who
divided the lexicon into five categories will be referred to in this thesis:

(1) Single words which appear in a dictionary, such as bag , tree. They have
always been recognized as independent units. An utterance may change its meaning
by the change of a single word (Could you give me a bag, please?). Single words
may also appear in speech or writing as fully independent items (Look!). This kind of
lexical item has long been recognized in language teaching.

(2) Polywords which are short and continuous phrases functioning very much
like individual lexical items, can be both canonical (formal) and non-canonical
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(informal), without variability, such as:commit a crime, as well as.

(3) Collocations, or word partnerships (Lewis, 1997) is “the readily observabie
phenomenon whereby certain words co-occur in natural text with greater than
random frequency”. What's more, collocation is autocratic, not determined by logic
or frequency, which is used only by linguistic patten. Typically, certain collocations
are fully fixed, but others are semi-fixed that is they can be completed in a relatively
small number of ways. Such as have lunch; pay attention to.

(4) Institutionalized expressions/utterances which are expressions of sentence
length, usually functioning as separate utterances and are mostly canonical and
invariable. Some example are as follows: Hold on , please; Would you like...?

(5) Sentence frames and heads which offer the whole sentences the framework
and heads. They contain apertures for parameters or arguments to express an entire
idea. These sentences can be both canonical and non-canonical. They permit
considerable variaty of phrasal (noun phrases, verb phrases,) and clausal (sentence)
elements. They are both continuous and discontinuous and even text frames. For
example, The reason why... is /was that....

A clear form based on Lewis (1997) is as follow:

Categories Grammatical | Canonical/ Variable/ | Continuous/ Example
level Non-canonical fixed discontinuous

Single words | word level both fixed both bag; stop

Polywords word level both fixed continuous sooner or
later

Collocations | word level both both mostly continuous | keep fit

Institutiona- sentence level | canonical fixed continuous The

lized reason

expressions/ why...

utterance




Sentence sentence level | both highly both CO: We
frames and variable sugget

heads that...

DO:
Recently,
the
problem
of... has
aroused
people’s

concern.

TF:Firstly

Secondly,
...,Finally

CO=continuous one DO=discontinuous one TF=text frame

No matter what the famous linguisticians stated in their views, in fact these
lexical chunks are traditionally called noun phrases, verb phrases, preposition
phrases, adjective phrases, adverb phrases and sentence pattern (Chomsky, N.
1965).From the point of view of language teaching, these categories and definitions,
without any doubt, have advantages in fostering and developing learners’ easy
identification and proficiency with lexis, or words and word combinations. In order
to make discussion clearer and understood easily in my English class, lexical chunks
will be used in this thesis.
2.2 The Advantages of Application of the Lexicial Chunks in Writing

For the above mentioned Chinese senior high school students’ common
problems in writing, this paper attempts to apply the lexical approach to effectively

solve them. This is because the concept of lexical chunks has been a breakthrough in




the traditional sense of the word, vocabulary , sentence, sentence group and even
extended to the discourse ( Liu Jiaying, 2006). Lexical chunks in English writing has
a broad range of application prospects, and its advantages are as follows:

1). It is hard for students to make a clear structure. While lexical chunks can
help students build the framework quickly. Writing in the discourse, the lexical
chunks play a topic maker and summary function.

The lexical chunks are included in some fixed sentences and discourse
framework of language, with which learners can quickly and reasonably organize the
article. They play a very important role in English writing. Such as: People s views
on ... vary from person to person. Some hold that .... However, others believe that...

As for the senior high school students, it is the most difficult to write a graph, so
we can use the following writing mode: writer, through imitation and using the
template pattern, can greatly accelerate the speed of discourse organization, and
make the graph clear, distinct, and correct. For exmple:

As is shown/indicated/illustrated by the figure/percentage in the table (graph /
picture /pie/chart), _ (title) _ has been on rise/ decrease(goes up / increases / drops

/decreases), significantly/dramatically/steadily rising/decreasing from __ in __ to

in __. From the sharp/marked decline/ rise in the chart, it goes without saying that
There are at least two good reasons accounting for . On the one hand, .
On the other hand, _ is due to the fact that __.In addition, __ is responsible for

___.Maybe there are some other reasons to show ___.But it is generally believed that
the above mentioned reasons are commonly convincing.
As far as I am concerned, I hold the point of view that . I am sure my

opinion is both sound and well-grounded.



2) It is helpful for learners to use effective cohesion, enhance the coherence and
logic.

A good article, not only should have rich content, correct idiomatic expressions,
also need to have some means of cohesion to the content of organic connection,
which make it coherent and logical. English is rich with connection and transition
effects of lexical chunks. Such as:

For example: for example, such as, for instance;

Cause and effect:so that, in order to, for this reason;
Summary: in a word, in short, on the whole;
Explanation: that is to say, in other words;

Transition: in fact / as a matter of fact, on the contrary,
Comparison: on the one hand, on the other hand;
Progressive: what 's more, worse still.

Through using these chunks, the writer can strengthen the relationship between
the sentence and the sentence, paragraph and paragraph relations, make the meaning
coherent cohesive, also make the strict logic embodied.

3) It helps learners to use grammar and vocabulary and improve writing
language accuracy.

For example, the students have encountered the following sentence for many
times: There is an old saying goes or As an old saying says, and correct usage would
be: There is an old saying that goes | As an old saying goes, .... Apparently the
students lack “go and saying”in attributive clauses. If he/she can memorize the
lexical chunks, the writer can naturally solve the problem.

4) It helps to overcome the negative transfer of the native language in writing

and enhance the idiomaticity of writing,.



In the second language learners writing, language errors are mainly composed
of native language thinking in foreign language dominance effect caused by mother
tongue. There is considerable interference. But chunks can effectively solve these
problems. This is because native speakers have the habit of storing chunks in their
minds, which are abstracted instantly when they need. Thus, lexical chunks learning
is helpful for learners to express themselves better in English. When writing, writers
can greatly overcome the intermediary language and the mother tongue thinking
caused by the negative impact of authentic articles.

2.3 Related Studies at Home and Abroad
2.3.1 Related Studies at Home

Lexical chunks and the lexical approach entered the view of Chinese researchers
in the 1990s. This brought a refreshing air into the English teaching field. Their
works cover all the aspects including oral English instruction, vocabulary, translation
between the two languages, writing and so on. The studies aim at learners from
children below schooling age to advanced learners. But on the whole, research into
lexical chunks is still experiencing a preliminary stage and quite a lot remain to be
done.

During the last few decades, researchers in China began to pay more and more
attention to the importance of formulaic aspect of language. Teachers and scholars
have realized the significant role formulaic language plays in language teaching and
learning, e.g. Yang (1999) has once explored the characteristics of English lexical
chunks and its inspiration to English teaching. He pointed out that research on lexical
chunks, or presupposed chunks, are helpful to make students avoid misuse of
improper language, because they are pragmatic and used in the specific context.

Besides, employment of them as minimal language unit in language teaching can



prevent students from wrongly using words. Furthermore, if students paid more
attention to the syntax function rather than exclusively to words, their fluency of
expression would be greatly improved. Apart from, Yao (2004) also researches the
application of presupposed chunks into the oral language teaching of middle school.
What is more, Ding Yanren and Qi Zhong investigate the improvement of fluent
communication and authentic words use. However, most studies on formulaic
language focus on theoretical issues, including its identification, categorization,
functions and implications for L2 and FL teaching and learning.

As far as recent empirical studies are concerned, most of them focus on the
relationship between the use of formulaic language and language proficiency. For
example, Functions and Implications of Formulaic Language in Second Language
Acquisition and Research Liu (2001) focused on the three different functions of
fomulaic language and language acquisition. Yan (2003) proposed that chunks should
be systematically incorporated in the curriculum of second language teaching in
order to help learners. Deng (2004) pointed out the potential advantages of the
prefabricated chunks in the respects of vocabulary memory, oral communication and
written discourse. Some explained the relationship between students' application of
formulaic language and language skills, such as Ding & Qi (2005). They carried out
empirical research on the influence of formulaic language on students' oral ability
while Guo (2008) on writing capability. Hu (2009) centered on the practices of
Lexical Approach to the development of Chinese college students’writing proficiency.
Xie (2010) made an empirical study to explore the effectiveness of Lexicial
Approach on students’ writing competence. Most of the empirical studies are in the
form of survey and their results are mostly positive. Qi ( 2005) showed the lexical

chunks in English Writing Teaching in University 's position, which are summarized



in the following three aspects: the first is to increase the writing fluency; the second
is to improve the authentic and vivid expressions of language: the third is conducive
to cultivating the ability of discourse organization. Zhou & Liao ( 2008) also showed
the good effect of Lexical-Chunk Approach in business English letter writing.
2.3.2 Related Studies Abroad

In other countries a lot of linguists have had lexical studies about the chunk
effect in their language learning fields. One of them is Becker (1975) who gave the
best summary of the importance of lexical chunks: "We speak mostly by stitching
together swatches of text that we have heard before; productive processes have the
secondary role of adapting the old phrases to the new situations." In other words,
when having conversation with others spontaneously in real situations, we often rely
on the assembled chunks of language which have been stored in our mind. Firstly, it
is because there are many appropriate chunks already having existed. Secondly, we
do not have enough time to think what we want to express next, to combine every
utterance from scratch, word by word, and to consciously put each word into an
appropriate grammatical paradigm while dealing with what is being said to us. The
second one is Pawley and Syder (1983) who once pointed out that lexical chunks
play a vital part in both speech and writing in their seminal paper, contributing to the
ease, fluency and appropricy with which someone speaks or writes. As is proposed
by Widdowson (1989), approaches relying on considerating achievement of
grammatical rules too much lead to dissociating the meanings with which we want to
express. However, approaches relying too heavily on an ability to use language
appropriately can lead to a lack of necessary grammatical knowledge and the ability

to compose or decompose sentences with reference to it. His conclusion, then, is that,

“the structural approach accounts for one aspect of competence by concentrating on



analysis but does so at the expense of access, whereas the communicative approach
concentrates on access to the relative neglect of analysis (1989) ™.

“It is our ability to use lexical phrases that helps us to speak with fluency. This
prefabricated speech has both the advantages of more efficient retrieval and of
permitting speakers (and learners) to direct their attention to the larger structure of
the discourse, rather than keeping it narrowly focused on individual words as they

are produced”, (Nattinger and DeCarrico, 1992). Lewis (1993) believed that one of

the most important part of language acquisition is to understand and generate lexical
chunks without general analysis, and they help learners apprehend original language
material instead of grammar. In his work The Lexical Approach (1994) he laid the
theoretical foundation for the method of lexical teaching. It has also attracted more
attention of linguisticians. The lexical approach focuses on relatively fixed
expressions that occur frequently in spoken language. Glaser (1998) applied the
phrase logical units to refer to those popularly used phrases which have the ability of
generation. Phrases possess stability in the perspective of semantics and syntax, and
indicate certain meanings of context.

Moon (2002) employed a more extensive term multi-word item to explain “the
phrases which are composed of two or more words having semantic and syntax
function, express some meanings and are not arbitrarily disconnected.” He also
pointed out that it is the result of words consolidation in language application rather
than the outcome of grammatical analysis. Alison Wray (2002) considered that
lexical chunks are a chain of words array, continuous or discontinuous. They can be
wholly stored or drawn when needed; instead, they are not necessary to be analyzed
on the basis of grammar.

From the studies mentioned in section 2.3 we know the importance of lexicial



chunks for second language learners. According to the results of language acquisition
research, native language speakers in their mental lexicon possess a great number of
lexical chunks whose existence is essential to fluent expression. Each learner has to
experience a course of presupposed chunks when they acquire languages. To ensure
the purity and fluency of expression, a native speaker usually masters well hundreds
and thousands of presupposed chunks. What Ellis (2002) concluded is that language
learning is a process of gradually accumulating examples, and the realization of
fluent expression is a great number of language examples that speakers have
experienced and stored in their brains. In other word, fluency depends on the
quantities of lexical chunks and the rapidity of brain drawing them instead of the
generated grammatical rules and the results of quick application or organized rules.
(Robinson & Ha,1993; Nattinger&DeCaricco,1992) English has also distinctive
chunks characteristics. In recently 20 years, some linguistics discovered that 90% of
the natural language comes true by the semi-fixed chunks with the aid of analyzing
real English materials by computer. Lewis suggested that English is assembly of
many chunks that distribute among the continuum of creation which describes words’
abilities to coin new words.

Peters, the famous English linguists, figured out that at the first stage, lexical phrases
are acquired as unanalyzed lexical chunks and are also realized by its correspondent
functions in the text. During the process of language acquisition, learners make use
of large amounts of unanalyzed lexical chunks under the predictable social context,
which indicates that they are important parts of language acquisition. Therefore,
chunks become the original data which comprehend language patterns, morphology
and traditional grammar characteristics.

With the analysis of theories concerning the chunk effect, it is necessary to have



a new view on English teaching, that is, the language in daily use consists of various
lexical chunks like prefabricated components which people put together to form
sentences and coherent text, and without which people can not input or output
information. As a result, the emphasis of English teaching should be on how to
enable students to master a great many of lexical chunks, and to construct sentences
and the text which are intact instead of individual words. The acquisition of the
chunk enriches students’ vocabulary, and activates students’ ability of expression
which is the problem to be desperately solved in English teaching. Writing
experiences three steps: construction, transmission and conduction. During the
process, it's likely that writers may forget what was in mind and lose the information
in instant memory due to the longer period of time consumed in thinking. It's
preferable to see the transmission of the language following the construction in brain.
Transmission must depend on the words and lexical chunks. Without chunks in store,
you may turn to individual words and slow down the transmission speed. In addition,
lexical chunks may be able to improve the exactness and liveliness of the expressions.
It would be far better to replace the tasteless chunk “rain heavily” with the vivid
chunk “rain cats and dogs”. While building them up, lexical chunks can be used to

connect, cohere and compose sentences, paragraphs and passages.



Chapter 3 Experiment Design

3.1 Research Goals and Hypotheses

The experiment lasted two semesters, or an academic year. (September,
2010—July, 2011).The main goal of the present study is to explore the effects of the
training of accumulating lexical chunks on senior high school students’ English
writing quality. More specifically, it is to investigate whether the students employ
lexical chunks in appropriate contexts for a greater degree of accuracy and fluency in
writing production. The author hypothesizes that first, the Lexical-Chunk
Approach can enhance senior high school students’ interest, and change their
attitudes to English writing task. Second, the students who have a better
command of lexical chunks tend to show a higher English proficiency level in
writing than those who have a poor command. Therefore, the author proposes
teaching and learning lexical chunks as an indispensable approach to teaching
English writing.
3.2 Subjects

This study involves 63 students from two natural classes of Grade 2009, Senior
Department of Qingguang Middle School. The subjects of the two classes are
selected for the reason that they all have the similar education background, aged 15

— 17. Before senior high school, they have had at least three-year-long experience in

English learning in formal classroom setting and their English level is intermediate in
the sense that they are neither beginners nor advanced learners.

They are selected for another reason that they are instructed with the same
curriculum under the guidance of the same teacher, Miss Wangguigui. Therefore,
they could serve as good informants. That is, to some extent, a similar academic

experience in English study can ensure the data collected from the experiment would



be relatively reliable and valid.

Students in Class 1 are treated as the experimental class and those in Class 2 as
the control class. They have been arranged into each class at random at the very
beginning of the term, so they are assumed to be at similar English level. The two
classes are exposed to the same teaching materials with the same quantities of
academic hours, but treated with different approaches.

3.3 Instruments

The thesis contains questionnaires, pre-test, post-test and the instruments of the
data collection are Microsoft Excel and the Software of SPSS (the Statistical Package
for the Social Science).

At the begining, the author arranges both the experimental class and the control
class to take questionnairel and the pre-test to obtain the first experimental data with
the purpose of getting a general idea of the state of the students and the basic
parameters for the comparison with the post-test.

With two teachers supervising, all the testees sit for the examinations with space
wide enough to avoid copying each other. The test papers are collected, marked and
recorded into the computer by the professional teachers without the testees' names
shown.

3.4 Procedures of the Experiment
3.4.1 Questionnairel and Pre-test

First of all, a pre-test was done by 63 students in two classes who had just
finished a Questionnaire 1 (See Appendix I) at the beginning of this term so that the
author can collect data related with their writing attiudes and level at the beginning
of the experiment. Then the author asked them to write an argumentative essay

whose title is*“Whom do you turn to when in trouble”? (See Appendix III) within 30



minutes in class, and then collected their writing at once. Three professional teachers
were invited to conduct the pre-test so as to know their writing level. According to
the results of the pre-test, one of classes would be chosen to be the experimental
class, and at the proper time, the method of lexical chunks was to introduce and
strengthen during the writing teaching. The other class was the control class which
was taught as usual as before. After the experiment, students were given the post-test,
and the results of it were compared and analyzed.
3.4.2 The Experimental Procedures of Application of Lexical Chunks in Writing
The author divided the experiment into three stages: the first stage is
“Pre-writing (Inputting Chunks Through Reading)”; the second is “Writing
(Outputting Chunks By Writing)”; the third is “Post-Writing (Expanding Chunks)”.

The table which is designed by the author is shown as follows:
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The author takes New Standard English Book 3 Module 4 Reading Sandstorms in
Asia for example: (See Appendix 1V)
3.4.2.1 Pre-writing (Inputting Chunks Through Reading)
Step One: Establishing Concept of Lexical Chunks

Since students were not familiar with the concept of lexical chunks, it was
necessary to introduce the concept of it to students. So the starting point should be to
tell students what lexical chunks are in order to raise their awareness of lexical
chunks. Firstly, the author introduced the notion, classifications and importance of
lexical chunks to students as well as different kinds of examples in a simple way.

Definitions and abstract theories were not the focus. Secondly, the author explored
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the comparison of cross-communication, and encouraged students to tell the

differences and similarities of the lexical chunks between English and Chinese. For

example, “3£i& JL. #HF> in Chinese are equivalent to “lucky dog. green hand” in
English; the expression of “fil#% K > in Chinese can be conveyed as “It rains cats

and dogs.” rather than “It rains like pouring from the basin.” in English. Only by
these interesting examples made students’ interest increased. The author laid much
emphasis on teaching students what kind of strings of words should be treated as
chunks and need devoting more energy. Such as, the collocation, regular usage,
sentence pattern and useful idioms and mottos relevant to key words, and let them
learn directly. Finally, because of different types of compositions, the author summed
up different ways of organizing compositions and divers functions of lexical chunks,
and presented them to students, such as “Recently the phenomenon has become a
heated topic. Nowadays there is a growing concern over...”opening a new
composition; transitional lexical chunks as “on the other hand; on the contrary”; “In
conclusion, we, therefore, can make clear from the above discussion (that)”
indicating the summary function. The connection of these chunks made the
composition a whole entity with clear statement, well arrangement, precise structure,
and helped students to write quickly and better.
Step Two: Recognizing Chunks

In this step the author asked the students to underline the lexical chunks in the
texts and improve their ability to identify and learn them. At the beginning, the
author played an important role in picking out the lexical chunks. Then the author
divided the students into five groups to encourage them to underline all the correct
forms of lexical chunks according to their understanding. After that, the students

could share the chunks they found with other group members. Through sharing with



other group members, they could learn others' thoughts and enhance their own
understanding, which helped them gain the ability to recognize lexical chunk. During
the process of recognizing, the students were advised to highlight the lexical chunks
in the text with pen of bright color, which made them conspicuous in the books. In
this way, they could focus their attention on these chunks whenever they opened their
textbooks. Finally, some students were allowed to write down ten to fifteen lexical
chunks on one side of blackboard to, consciously and unconsciously, make all the
students memorize what they found, and encourage them to study by themselves to

enrich the storage of the lexical chunks. This was helpful for these chunks to be

remembered.

These were the lexical chunks they found in the text:

Categories | Groupl Group2 Group3 Group4 Group5
Polywords cut down; had better; as a result of; arrive in; cut as a result of;
strong winds; part of; go wake up; cut down; had dig up;
as a result of; out; arrive down; dig up; better; wake cut down; thick
had better; in; cut plant trees; up; sweep dust; plan to;
down; away
appear to
Collocatio a major A mass advise...to climate enough to do;
ns disaster; in campaign; do; climate changes; prevent doing; a
the desert; be caught changes; prevent doing; | major disaster;
advise...to in; wear a | prevent doing; | be caught in; wear a mask;
do; enough to | mask;enoug | enough to do; enough to start to do; the
do; start to do h to do; start to do; in do;in the next five years
start to do; recent years desert area
Institutiona Thisis a This is a This is a This is a This 1s a process
-lized process that | process that process that process that that happens
expression | happens when happens happens when | happens when when land
S land becomes | when land land becomes | land becomes | becomes desert.
desert. becomes desert. desert.
desert.
Sentence There was. . .; ...make it There was...; It was the... There was...;
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frames & I thought.. ; difficult [ thought...; | I’ve ever been I thought. . ;
heads ...so...that...; | to...;It was | ...so...that...; | in.;...makeit | ...so...that..;It
It is difficult the... ...make it difficult to...; | is difficult to...;
to... I’ve ever difficult to...; If you...,you’d
been in.; better...
Itis
difficult
to....

Step Three: Consolidating Chunks through Class Activities

Language learners have a process of understanding and outputting when
language is input. Therefore, the author took up a flexible teaching method, designed
related activities, and shortened learners’ time which is spent from understanding to
outputting, and even enlarged their knowledge of lexical chunks. As a result, in
addition to intensifying students’ sense of the lexical chunks, the author gave them
chances of outputting lexical chunks, and made activities relevant to it, such as
making sentences with lexical chunks, lexical chunks translation, lexical correction,
lexical filling blanks, brainstorm, text of rearrangement, and writing practices with
frame and useful lexical chunks. With various forms of activities, the lexical chunks
were further enhanced and became the natural language of students by combining the
study of presupposed chunks and language skills, which caused the rapid output,
precision, fluency, and improvement of students’ abilities to output language.(See the
Appendix X) So in this step, the main task was to help students consolidate chunks
through class activities. When the students found a lexical chunk or a word in the
chunk, whose meaning was not clear, they were encouraged to deduce its meaning
based on the surrounding linguistic context, discuss with their group members and
then try to paraphrase the chunks in English. The author gave corrections if there
were mistakes. For some lexical chunks that students would have difficulty in

understanding and guessing, they were advised to look them up in the dictionary and

24-




notice phrases and example sentences given in the dictionary. Moreover, the author
picked out some important and frequently-used chunks for detailed illustration.
During this process, not only did the author explain the structural forms and
variations of lexical chunks but also the practical functions and particular situations
in which they were appropriately used. Some activities were designed to help
students consolidate and memorize the lexical chunks better. Such as:

Activity 1. Complete the chart and then the sentences with words from the

chart.

Noun Verb

damage
forecasf
pollufe
proceéé
protect
survivor
recycling
fright

1. Cars ___ the atmosphere.

2. [ belong to an organization which the environment.

3. We need to more of our garbage.
4. The sandstorm my car and [ had to call the garage.
5. Bad weather had been for the day of the race.

6. Only 12 of the 140 passengers .
7. Don't stand so near the edge, you're me!
8. Teaching him to read was a slow .

This activity trained students to master the spelling of different parts of speech,
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usage and grammatical structure of the word. While it also cultivated the student's
ability to find and learn important words in the text.

Activity 2. Read the dialogue between Anna and Jill about the sandstorm.
Choose the right word for each blank.

Anna: Blue sky again.

Yeah. It was horrible yesterday. I was even wandering if 1 could

Jill: (alive, live, survive) the sandstorm.
(Absolutely, Completely, Correctly) . I was also trapped in,
wearing no (mass, mask, musk). Though it had been

Anna: (foreseen, forecast, foredoomed), I never expected it to be so strong.

Me neither. The sandstorm's getting more and more intense each year and

Jill:  really calls for a mass (complain, company, campaign) to stop it.

This activity was designed to check how students master the synonyms or
Form-Similar Words and their application to ensure they can be used accurately in
context.

Activity 3. Match the words that go together.

A B
1. forecast a. atmosphere
2. melt b. disaster
3. pollute c. environment
4. protect d. garbage
5. recycle e. the Poles
6. survive f. weather

The purpose of this activity was to check the students ' mastery of semantic
collocation so that the students can express their ideas idiomatically and fluently
when writing a composition.

Activity 4. Fill in the blanks with the right form of lexical chunks given in the
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table.

cut down, be caught in, one after another, dig up, wake

up, go out
1. We a rainstorm on the way here.
2. It’s time you , or you will be late for school.

3. The teacher asked the students to answer his questions
4. Mary suddenly found her children were the flowers in the garden.
5. Many big tree along the road have been for building houses.
6. 1didn’t find her. When I telephoned, her mother told me that she had
It contained the most important language phenomenon in the text which can be
very effective in promoting student's memory of chunks. This kind of exercise covers
a broad area, but took less time, aiming at practicing the usage of high frequency
chunks.
Activity 5. The polyword----cut down. The teacher presented several example
sentences for the students to understand its meaning:
If you cut down all the trees you will ruin the land.
(to cut through the tree trunk of a tree so that it falls on the ground)
At first he wanted 15 yuan for the vase but I cut him down to 10 yuan.
(to cut the price off)
The robber cut down the police and ran away in a taxi.
(to kill or injure someone )
Now the income of the family was cut down more than one-third.
(to reduce the amount of something)
The students were encouraged to infer and paraphrase its meaning in every
sentence. In this way, for one thing, it gave a complete picture of how to use this

chunk in real practice. Contextualized learning is preferable, because learning
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vocabulary is not a simple memorization of lexical chunks. They must be integrated
into the learner's linguistic resources so that they are spontaneously available for use.
Another activity for students to say more polyword about cut and other collocation is

related to be caught in.

Example A.
Polyword Chiese meaning
away
n
out
cut off
across
up
through
Example B.
Collocation Chinese meaning
THRAE. ... RPN/ DR S &1
BRG] BT RS (R
b AL WA
PRTE. ...
LT R

The method of combination of associative relationship helped students expand
the range of chunks with the same meaning so as to deepen the students ' impressions
of word usage. Being familiar with these chunks, students extracted and used them
quickly when writing.

Activity 6. Finish the sentences according to the Chinese meaning.

Example A.

1. There are (W2 19 A BLE 1)1 can’t enter the room.
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2. The flood waters (i1 E) part of a road.

3. His back injury may (PH1EAth F37) in tomorrow’s game.
4. His explanation (AT 5)) to understand the text.
5. In my opinion, another way (ZZH M A is to go to a club.
6. It is said that the new chairman will take office (M)
Example B.

1 S EST ALK B TR 2 Rk EERAEE 0] A9 M2

The leaders of every country at the conference came up with

the problem of global warming.
2. fr At AR, AN AR IE P, FATBEEAS A E 0 .

. We felt so frightened when we were trapped in the ruins.

3. X KA FAT T AL e IX IR TRE T o

The heavy rain for us the project on time.

4. TEIRALIRIE S E AR X BAT R AT LR ZEBIEE T
The tickets had been soldout the singer’s concert took place.
5. FREF ARG - Bk, Rt birdk L,

The school is from my home, so I usually go to school on foot.

The basis of writing is sentence. After practicing the chunks, students were
allowed to writing some simple sentences. But it was difficult for them to write a
complete sentence. So they can finish some translation exercises first, which can lay
a solid foundation for sentences translation later.

Activity 7. Rewrite each sentence with another chunks, keeping the same
meaning.

1. Icycled to work on a dark night and it was frightening.
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master the sentence-related chunks and had a better control of the sentence pattern

and meaning. Students learned how to use a variety of sentence patterns to express

It was frightening me to to work on a dark night.

The rooms are all large. They each can hold three big beds.

The rooms are all hold three big beds each.

As aresult of the terrible storm, many people lost their homes.
the terrible storm, many people lost their homes.

To tell which job is better is difficult.

to tell which job is better.

How can you go on working with all that noise going on?

How can you with all that noise going on?

This activity seemed to drill a single chunk, but in fact, it required students to

the same meaning to enrich their contents of articles.

Activity 8. Translate the following sentences into English. Pay attention to the

language expressions in the brackets.

[am—y

[\

S

I

i

must master these fixed or semi-fixed chunks. In other words, learning to understand
and generate discourse is not on isolated chunks, but to learn how to organically
combine the prefabricated chunks to suit for some social situations. After having

accumulated and practiced many chunks, this activity was offered to the students to

A KL FRARMEIFE . (so...that...)

L WERER ERUKAE BT AW R, (...make it difficult to do...)

FLAT R IX A 2 AR 3. C(cut down)

PARIE, —LE ASRARBR TR, HP LD AZN T.  (be caught in)

HTFRRERIEN, TG E T . (asaresult of)

Chunks are the basic elements of integrating a discourse. Thus, the students
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check if they can write down the correct sentences related to the topic of the writing..

Activity 9. Shorten the passage with filling the blanks.

Sandstorms
What are they? Theyare 1 that carry sand.
How powertul are they? They are strong enough to move2

Where do they often occur? | In 3 , Central Africa and Australia.

Sandstorms in China

The cause Sandstorms begin in4___ and appear to have increased
5 as aresult of“desertification™.6__ a process7
happens when land becomes desert§ 9  and

because people cut down trees and 10 grass.

Sandstorms in Beijing Citizens11 to an orange sky and strong winds
that 12 the city in a thick, brown-yellow dust. The

storms sometimes 13 all day and 14 .

The measures AlS has been started in China. The government
has already planted over 30 billion trees and

16 continue planting forl7

Students were familiar with the topic again through this activity and understood
the other phrases associated with this topic in order to prepare for completing the
next writing task.

Step Four: Further Reading (Adding Chunks)

In this step, students learned something more related to the main topic of this
lesson. They were involved in different culture they never knew before. At the same
time, they came across and accumulated many a useful expression which would help
them in their further writing.

The Storm
... Gradually, the sky darkened and John could feel a very light breeze gently
ripple through his hair. It was hot and heavy with dust. Looking up, he saw that thick,

dark clouds had started to fill the sky in the northwest. John stared at them, surprised
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by their sudden appearance. Only a few moments earlier the air had been so still.

Maybe it was going to rain after all. He closed his eyes and wished very hard for

rain.
But this was not rain coming; it was black dust, blown by a hot roaring wind. He
suddenly remembered the pictures on television of the terrible storms over in

Queensland;_violent storms of dust without any rain blew away crops and soil and

buried houses and cattle.
John dropped the bucket of pigs' food and screamed, "Debbie! Run! Get
indoors!" He picked up baby Tom and ran to the house. But Debbie didn't move. She

just stood still, fascinated, staring at the blackness moving towards them like a train

on its tracks.

He shouted again to Debbie but the air was filled with a roaring sound which
was too loud to shout over. He had to run back out to get his sister. The wind was so
violent now that it tore the roof off the pig house and blew it away into the distance.
John's eyes filled with dust and hurt as he struggled towards Debbie. The wind

knocked her over and she was now screaming with terror. He caught her by the arm

and pulled her towards him. He fought against the wind back towards the house,

holding Debbie's hand. The wind tore his hair, and nearly pulled his sister from his

arms. Finally, with a cry of relief, he reached the house.

The air in_the kitchen was full of dust, making the children cough and their

throats hurt. They simply couldn't_keep breathing in all that dirt. John picked up the

baby and pushed Debbie towards the bedroom where the air was clearer. He
slammed the door shut and drew the curtains."Don't move," he shouted and ran into

the bathroom. He filled a bowl with water and came back with three wet towels.

Then he tied the towels around each of their faces, protecting them from the fine dust
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which filled the air.

Later, when the wind dropped, John drew back the curtains and looked outside.

Thick piles of dust lay across the farm yard. The pig house had completely
disappeared. John choked back his tears as he thought of the animals trapped inside.
The next morning when his parents came home, the children ran out to greet them.
"There was an awful storm," John said.

Mum put her arms around John. "Thank goodness you're safe,” she

whispered."When the storm hit town, we couldn't drive home. The road was
blocked."

Her eyes filled with tears as she held John tightly to her. "We didn't know what we
would find..."

Dad held Tom. "Oh, John," he said, his voice full of emotion. "I'm so proud of
you."

John felt the weight of Dad's hand on his shoulder and he stood tall.
3.4.2.2 Writing (Outputting Chunks By Writing)

After learning this lesson, the author will arrange a writing task which is related
to this module.

Students should be often reminded of the lexical chunks they learned before and
encouraged to use the lexical chunks they have learned both inside and outside the
class as many as possible in their output practice in order to keep the chunks active.
So after having accumulated some lexical chunks ,the students were given a task of
writing which helped the students to output the chunks. In this stage, the author
arranged five steps: preparation; draft; self-correction; rewriting and teachers’ remark.

The author selected the materials carefully which were related to this module .

Sample:
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Step One: Preparation (Extracting Chunks)

According to the task that was given by the author, students were divided into
five groups to think about chunks as many as possible. Then they would share their
opinions with other group members. In this step, students would extract chunks from
their memory. Chunks they wrote down as follows:

Single words: enviornment; rules; regulation, sign; allow, permit,; forbid, spit
Polywords: pay no attention to; keep...away; give off poisonous gas, keep the nature
balanced; cut down, call on; as a result; National Tree-planting Day ;Great Green
Wall

Collocations: prevent people from...; in order to improve the quality of our life;
with the development of science and technology, recycle the rubbish,; do harm to the
environment,; arouse wide public concern

Institutionalized expressions: Only in this way can we...; It is because...that....; If

we can do as mentioned above, there can be no doubt (that)
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Sentence frames & heads: Firstly,.... Secondly,.... Finally,....; what’s worse; The
reason why...is that...; People should be educated to improve the awareness of ...
Opening sentences: As is shown/indicated/illustrated by the figure/percentage in the
graph; The problem of ... has aroused people s concern.; It is commonly believed
that ... /It is a common belief that ...; ...has been on rise/ decrease(goes
up/increases/drops/decreases),significantly/dramatically/steadily rising/decreasing
from _in___to _in

Ending sentences: Taking all these factors into consideration, we naturally come to
the conclusion that...; Taking into account all these factors, we may reasonably come
to the conclusion that ...; All in all, we cannot live without ... But at the same time
we must try to find out new ways to cope with the problems that would arise.; From
what has been discussed above, we can draw the conclusion that ...; It is high time
that strict measures were taken to stop...

Step Two: Drafting (Applying Chunks)

In this step, students were allowed to make a draft with the chunks that they
discussed and wrote down within 20minutes.
Step Three: Self-correction (Modifying Chunks)

Having finished it, students exchanged their essays with their group members to
correct the chunks each other first. Then the author modified them again to find out
the typicial errors and instructed them how to use the chunks correctly.

Step Four: Rewriting (Rewriting Chunks)

According to the instruction the author gave, the students were encouraged to

rewrite their essays. Once again, they should send their essays to the teacher to

modify. At this time, the author would consciously note down the chunks they used.

Step Five: Teacher’s Remark (Exploring Chunks)
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After returning their compositions, the students should get feedback as soon as
possible. So the author showed their beautiful sentences or phrases with PowerPoint
on the screen to appreciate them together. The students would be proud of what they
wrote. In this step, not only could students see some more chunks that they did not
think over but also they will build their confidence by the comments given by the
author, which encouraged them to write more in the future.

Here are two of the students’ good works:
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3.4.2.3 Post-writing (Expanding Chunks)
During the remark, students would cooperate with the author to write down the
useful expressions or nice sentences on their notebooks to renew their lexical chunks

they accumulated before. After class, the students were allowed to send the lexical
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chunks to their mailbox to store steadily. Everyday the students are required to recite
some of the chunks and every week the author will arrange a good composition for
the students to recite. By this way, the students can accumulate as more chunks as
possible for their further use. The possible version is as follows:

The diagram shows that in 1620, about half of China was covered by forests,
while the rate reduced to one third in 1850. Many trees were cut down, so a lot of
good land became deserts. In 1970 forests almost disappeared in China. Sandstorms
happen every year, which do great harm to human beings.

Having realized the serious situation, the Chinese government has called on the
whole nation to plant trees. March 12" has been fixed as National Tree-Planting
Day. China has built the Great Green Wall across the northern part of the country,
which helps keep the sand away. By 2008, about 20% of China has been covered by
forests. Things will continue to improve.

3.4.3 Questionnaire 2 and Post-test

A post-test is set to investigate whether there is some significant difference in
the subjects' writing performance between the two classes, and whether there exists
some significant difference within each of the two classes a year later. Its importance
lies in that it not merely examines the results of the thirty-six-week training, but also
testifies the researcher's hypotheses. So after the experiment, the author conducted a
second experiment on July 1 before the Final Examination. In the examination, they
were required to finish another essay titled “Make the Best of Internet” (See
Appendix III) within 20 minutes without referring to books or dictionaries, as in the
pre-test. All the students took part in both of the tests. The results of the two tests can
be used to check whether students of EC performed better than those of CC by means

of statistic analysis.



The author gathered the pre-test and post-test compositions of the experiment
from both EC and CC. The scoring was done by the Scoring Standard in Senior High
Schools. The compositions of the two classes were given to the scorer at random and
the information of students was covered. Thus, the scorer didn't know which class a
student belonged to when scoring. In this way, the compositions could be more
justly marked. After getting the scores of the 63 compositions, all the lexical chunks
in each composition were picked out and the number of each category was counted.
Then a comparative analysis between the two results was done.

The second questionnaire was completed after the examination respectively in
the experimental class. The items in the questionnaire were divided into two parts:
one concerned the subjects' learning attitudes, strategies on lexical chunks and the

other was about their confidence in English writing teaching.(See Appendix II)
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Chapter 4 Data Analysis and Experiment Results

4.1 Analysis of Questionnaire 1

Before the experiment, the author sent each of 63 students who were taught by
the author only a copy of questionnaire(31 students in experimental class; 32
students in control class). The questionnaire employed in this study included 25
items. They were 15 multiple-choice questions and 10 “Yes or No” questions. The
questions about the learners’ attitudes to English writing , as well as writing habits
were designed on the basis of the students writing level in the author’s school. The
students were given a Chinese version of the questionnaire, and they were required to
complete independently without any discussion within 20 minutes. After a careful
collection of the answers and statistics, the data obtained from the questionnaire can
be briefly described in the following table.

Table 4.1.1 Students' Attitudes towards English Writing and Writing Habits

Question A (B |C |D
C
C

LRI BB SR EC 22 |6 2 1

2R EAAFE T {E() EC 4 3 17 |7

AJRER B.3Z¥K C—i D.AER CcC 6 17 6

3. BrrmAmERAELY, R O BITSRIEE. EC 1 4 22 | 4

ARG B R CORAEE D RAARKE cc 12 1o 1117

4. PRI R TEE S 1 R e EC 1 3 9 18
5. fRIACHE R EAE O EC 24 |7 0 0

A EHEHETBY B AL C F A D WBARA CC 20 7 5 0

B

6. IREMME KT O EC 1 0 19 11
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A MR B, B € —it D AN CC 0 0 8 24

7. RS A e TR TR A ) EC |5 11 (10 |5

ANSHIBUE S B.AUE AR 2 CC 10 |7 6 9

CHITHM, = ZFN DA 24 (K 5T Ty

8. EGIERRET, R O MEERILH KM, EC |1 6 10 |14
A sE&nbl B Bl C ARl D ORATLL CC |2 |6 |10 |14
o BEWFCER, R O 0T E A KV B AR AL EC |1 |4 |18 |8

A EARER B HEW  CREESSY D ARE CC |1 |5 |14 |12
10. 5 O JEE VIS I EE 3 Laa4Um i . EC |1 18 |10 |2

A 24 BAKE C MKAEL DA CC |4 |11 |6 11
11, PR, BB TR O M Rk EC |1 13 |14 |3

A L2 B. /K% C. L EmgEsk D. A& cCc 118 |g 4 2

12, fRIAHSEE RO EHERL, BB WALV SHEL [EC |19 [11 |1 0

HiEE O. cC |3 10 (14 |5

A —E% B vfiEE CA%L  DAWE

13ARAH I IAAL. BETREL O, EC |4 |9 17 |1

A HIZES B WWERAS  C AAHS DAY cCc |0 18 |11 |3

14 51EH, TRICEERM O mnEdit. EC (4 |15 |7 |5

A. Bk B. 1alil C. il D. AT 3% cC |3 22 |4 3

15. R O TG SR e 3 w35 5 KO EC |3 18 |8 |2

A ERARGL B Ao CoBAHE DERML CC 6 12 110 |4

C= choice D=data  C=class
EC=experimental class(N=31) CC=control class(N=32)

From the results in Table 4-1-1, we can see from questionl-3, although more
than 70% of the students in EC and 65% in CC think that English writing is very
important, only about 16% of the students in EC like writing,which is
12%( 28%-16%) lower than those in CC . In Question 4,5,6, and 7 we know the
reason why nearly 90% of students both in EC and CC agree that writing is very
difficult is that though 100% of the students in EC while 84% in CC believe that
reciting words has a great help in writing, they still encountered a lot of considerable

problems in organizing languages. What’s worse, when the students are unable to
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convey their original ideas in writing, they are most likely to think about them in
Chinese first then translate them into English, or they just write meaningless English
words to add up the words. As a result, they are not able to choose the right phrases
and sentence patterns which lead to the monotonicity of sentence and a lack of
diversity. In Question 8 and 9 about their writing level, we can conclude that when it
comes to writing examination, less than 24% of them in EC can express their own
opinions in English during writing an article as well as 16% of them can think of
some useful expressions when they saw the topic of the writing, in CC the rate is
respectively 25% and 18%. Fortunately, it is shown in Question 10 and 11 about
their learning habits,nearly half of the students in EC have a good habit of recording
some phrases, sentence patterns and so on, during their English learning and
relatively the data is much higher in CC. Moreover, to our delight, we can see a
bright future in Question 14 andl5. In other words, all the students place the
vocabulary on the highest position, most of whom in both classes have more

confidence in improving their writing levels with the help of the teacher.
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Table 4.1.2 Yes or No Questions about the Knowledge of Lexical Chunks

Question Yes | No
Y/N
C
LoBRAHE “ik” X—#&. O EC 0 31
CcC 0 32
2. kA “anlB” mIRERRILA KR, O EC 20 11
CC 22 10
3T R A ATR B . B AT S ER AT, O B¢ 127 12
CC 25 7
4. IR TFIR R FRIIAL, BBy, O EC 16 15
CC 20 12
b, (i, WridelBEEik L, B LGNl ROEEA MR, O EC 17 14
CC 19 13
6. SITHT, FRIEMAERLUEmE A, AR DGEA M EE. O EC 26 5
CC 22 10
7UEARN, FREE OEIE. WAl A e ERARY. O EC 23 8
CcC 21 11
8. ‘GARKY, VRAAIAL. BB MR RIRE . O EC 23 8
cC 23 9
9. BN AT/ R SRR, BB RS I MRA R B, O EC 28 3
CC 27 5
10. A gt Al Rk, (GBS 2 TR TRV T ERS), XSk | EC 31 0
UGB RK O O cc 26 e

Y/N=yes/no D=data C=class
EC=experimental class(N=31) CC=control class(N=32)

The results of the questionnaire reveal that 100% of the students in both classes
don’t know the concept of the chunk. But more than 65% of them in EC judge that

chunks are related to vocabulary, which is similar to those in CC. What’s more, more
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than 87% of them agree that noticing and memorizing vocabulary and phrases is
tiring but useful while in CC over 78% of the students have the same idea. Besides,
about 50%of the students prefer to notice and memorize expressions and sentence
pattern in EC. In EC there are 10.9%(62.5%-51.6%)more students develop a good
habit of memorying expressions. As far as their writing situation from Question 6,7
and 8, during their writing, there exist many a problem. In EC, firstly, over 82% of
the students admit that when writing, they always express their ideas close to
Chinese meaning. Secondly, up to 73% of them agree that the useful expressions may
be flung to the four winds as they are ready to write or mix them together when the
phrashes and sentence pattern appeare in the paper. But the situation may be better in
CC.

In regards to the English writing teaching in Question 9and 10, no matter which
class the students are in, over 80% of them state that it would be more helpful for
them to write a better composition after plenty of practice of expressions they have
met. In addition, though approximatel8.8% of the students in CC are afraid that they
can’t make their compositions smooth with the training employed, 100% of the
students in EC believe that under the help of the teacher’s instruction of writing
strategy and feasible training can build up their confidence in English writing. That is
to say, it will raise their English writing proficiency and fluency level.

4.2 Pre-Test and Post-Test of Examination Results and Discussion
4.2.1 The Comparison of Examination

First, Comparison between classes. Table 4.2.1.1 indicates the performances of
these two classes during pre-and post-writing tests, which embody the experimental
class’ average marks of pre-test —respectively 7.9355 and control class’ is 8.5938 It is

evident that the control class’ scores are higher than the experimental class. So the
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students in control class are slightly better than the experimental class. However, the
experimental class’ average marks of post-test are 10.5806 which are higher than that
of the control class. The independent sample “7” of Table 4.2.1.2 further shows that
there are not obvious differences in writing records (P = 0. 282 > 0. 05) before the
experiment, after which the situation is reversed (P = 0. 007 < 0. 05). Both of
charters evidently show that the writing skills of experimental class are greatly
improved by the lexical chunks teaching experiment.( See Appendix VIII)

Table4.2.1.1 Descriptive Statistics of Pre-and Post-test of the Two Classes

Class Time of | N Min Max M SD
test

EC Pre-test 31 3 12 7.9355 2.44861
Post-test 31 7 14 10.5806 | 1.80322

CC Pre-test 32 2 13 8.5938 2.36724
Post-test 32 5 14 9.2187 2.04363

Table 4.2.1.2 Independent Samples Test of Pre-and Post-test of the Two Classes

Time of | Class N M SD Std Error | T Sig

test Difference

Pre-test | EC 31 7.9355 | 2.44861 | .43978 -1.085 | .282>0.05
CC 32 8.5938 | 2.36724 | 41847

Post-test | EC 31 10.5806 | 1.80322 | .32387 2.801 | .007<0.05
CC 32 9.2187 | 2.04363 | .36127

Second, within class comparisons. Table 4.2.1.2 shows that the experimental
class’ post-test scores improved higher by 2.6451points than pretest
(10.5806-7.9355), whereas the control class’ post-test average score increased only
0.6249 points ( 9.2187- 8.5938). In conclusion, after having received these
productive training of lexical chunks, the students in experimental class have
improved more than the control class in writing.

4.2.2 The Comparison of the Quantity of Chunks Application
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First of all, comparison between the two classes. Table 4.2.2.1 describes the
quantity of chunks application of the two classes during pre-and post-tests. As is
shown in pre-test, the average number of chunks which are used in experimental
class writing i1s7.8065, and the counterpart of the control class is 8.3125. After the
post-test, these data is respectively increased to 13.7742 and 11.7813. The
independent sample “7" in Table 4.2.2.2 further demonstrates that there are
distinctive differences in the quantities of lexical chunks used before the pre-test (P
= 484> (. 05). On the contrary to that, the quantity of using chunks in the two
classes appears significant differences ( P = 0.001 < 0.05 ), which is significantly
boosted after the writing experiment. (See Appendix 1X)

Table 4.2.2.1 Descriptive Statistics of the Quantity of Chunks Application of

Pre-and Post-test of the Two Classes

Class Time of | N Min Max M SD
test

EC Pre-test 31 3 13 7.8065 2.90309
Post-test 31 10 18 13.7742 | 2.20166

CC Pre-test 32 3 15 8.3125 2.79905
Post-test 32 7 17 11.7813 | 2.22500

Table 4.2.2.2 Independent Samples Test of the Quantity of Chunks Application

of Pre-and Post-test of the Two Classes

Time of | Class N M SD Std Error | T Sig

test Difference

Pre-test | EC 31 7.8065 | 2.90309 | .52141 -.704 | .484>0.05
CC 32 8.3125 | 2.79905 | .49481

Post-test | EC 31 13.7742 | 2.20166 | .39543 3.573 | .001<0.05
cC 32 11.7813 | 2.22500 | .39333

4.2.3 The Correlation of the Quantity of Lexical Chunks and Writing Scores
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In order to research the correlation of enhancing writing scores and the quantity
of lexical chunks usage, the author made inspection of this correlation for the
experimental class after the post-test. The result of Table 4.2.3.1 states clearly that
the correlation between the quantity of chunks and writing score is 0.734. ( Pearson
correlation coefficient were used to measure the two sets of data on a line above, it is
used to measure the distance between the variable linear relationship. The greater the
absolute value of correlation coefficient is, the stronger the relevance is. The
correlation coefficient is close to 1 or -1, the degree of correlation is stronger, while
the correlation coefficient is close to 0, the degree of correlation is weaker.0.6-0.8 is
strong relevant) and the experimental class’ writing scores are increased
proportionately with the quantity of lexical chunks use (P = 0. 000 < 0. 01) which
further verifies the stimulating role in increasing of the quantity of lexical chunks
use.

Table 4.2.3.1 Correlation Analysis

Score The quantity of chunks
Score Pearson Correlation | 1 7347
Sig. (2tailed) .000
N 31 31
The quantity of | Pearson Correlation | .734" 1
chunks Sig. (2tailed) .000
N 31 31

All in all, with the experiment of lexical chunks teaching after a year, compared
with the control class and itself, the students’ writing performance in the
experimental class has improved and the quantity of lexical chunks they used has
been increased, however, the control class students do not achieve obvious
enhancement, which makes it clear that lexical chunks teaching directly improve

students’ writing performances and the rate of lexical application. The reasons lie in,
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first, that lexical chunks teaching pays attention to cultivating the sense of lexical
chunks, which is helpful to absorb and understand language input and promote
language acquisition. The observation of the differences between native speakers and
learners themselves may possibly minimize the gap, and not vice verse. Based on
some researches, how to train students’ abilities to identify lexical chunks contributes
to their improvement of their second language acquisition. Second, lexical chunks
stress that storage of lexical chunks is entirely preserved in the brain. Learners can
draw and make use of them by their use, and it is not necessary to assemble them
according to the grammatical rules, by which brain’s pressure to encode language
can be relieved, and save the time and energy to process information. According to
Lewis, “Fluency is realized by a large number of fixed or semi-fixed presupposed
lexical chunks which are the foundation of language innovation.” Meanwhile, as
integration of grammar, semantics and language context, the comprehensive
application of them can lessen the errors of language collocation, and improve the
language accuracy. Third, lexical chunks lay emphasis on students’ abilities to study
by themselves, so it is helpful for them to form better learning habits and study
strategies, and intensify study interest and their sense of success. In conclusion, the
advantages of lexical chunks become the efficient way to improve students writing
skills. However, the author found that some students used may a chunk in their
examination papers, but the scores were not high. It is mainly because the lexical
chunks they used were not accurate. So in the future teaching, we should continue to
strengthen the input and output practice of the lexical chunks, with particular
attention to the use of lexical chunks accuracy, rationality so that the lexical chunks
can be applied better and improve their composition performance.

4.3 Analysis of Questionnaire 2
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In order to test the feasibility and effectiveness of the test, after the experiment,
the author did another survey in the experimental class. The questionnaire consists of
15 multiple-choice questions. They are rated as follows: A=completely agree,
B=agree, C=not sure, D=disgree, E=completely disagree. Besides, there are 5
open-ended questions only for the students in the experimental class.

Table 4.3.1 Questionnaire of the Confidence and Competence

Question ) A |B |C DJE
D
L RAHCARGAE S o EC 6 18 |6 1 |0
CcC 3 4 1413 |8
2. TR AR AR VAR SR S AR H IR K B, EC 19 11 1 010
ccC 15 1 8 6 |0 |3
3. AR LGB VR R W B EC 8 13 {100 | O
CC 12 |7 9 12 12
4. DI MBI B SR DA EC 18 12 |1 010
CC 10 (10 | 1210 |0
5. il ool 2 fp 2 AT RIS BY 7 X EATI L. EC 14 {12 |5 |0 |0
CC 10 |14 |7 [0 |1
6. 2 Z) RN IRl BT 7R T RO ST MR RE ) . EC 16 |12 (3 |0 |O
CC 11 |9 7 12 (3
AR I3 T R S E AT L. EC 6 10 {9 (2 |5
CC 3 4 1413 |8
SR, FIIWIA LA MR ik 1 BT A9 iR B EC 8 17 16 |0 |0
CC 6 6 10|14 |6
9. 3R A AR A FlOllR 1) AR . HEARI AL S . EC 5 21 | 4 110
CC 3 b) 115 |8
10. Fe e rim el 47 DK B > . EC 4 19 |7 110
CcC 5 6 1212 |7
1154652520 h, Fear 2l I #00im He. EC 11 15|15 0 |0
CC 8 5 1410 |5
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12,45 (I TR DL T e & BRI R 15 o A R WalR W [ EC 19 120 11 10 |1
gr. CC |5 |4 |13]4 |6
13 BIE GG, A =142 AT HE AL EC o) 10 {1111 |0

CC |3 |2 |15]3 |9
14,40 P SCUT VIR 1, RAEWE T I FF P I N E M6 06, JF | EC 16 115 11010 |0
GRISLE cC |6 |4 |7 |87
15 2 I i B S T e W G SOk b sl 7 28 | EC 120 19 11 |1 |0
(LR cC |11 |5 |9 |26

C=choice D=data C=class
EC=experimental class(N=31) CC=control class(N=32)

From the data above, we can see that the students’ attitudes to English writing
changed apparently in experimental class before and after the experiment. Compared
to the previous experiment, more than 77% of the students (Question 1) reduce
anxiety of writing. The lexical approach largely solved the problem of students’
writing on content and the disorder of structure aspects. So they have no longer a
blank mind, or a head full of Chinese, as well as not knowing how to start, which
lead to their fear of difficulties in writing. The data from 2-7 showed that the
successful application of lexical chunks improved students’ interest in practice
writing performance, and enhanced their writing confidence, increased English
learning achievement. So they have strong independent learning motivation to
cultivate their ability of autonomous learning. Although in the Question 13 shows
that the rate of students who are not sure to have an appropriate frame when writing
is nearly 1/3 in the experiment, it has increased by 11%(35%-24%) after the
experiment and the population of students occasionally practicing writing has a very
significant increase which indicates that most of the students move toward the
positive direction of efforts.

The data in Question 8,9,10 clearly show that, after teaching the lexical-chunk

51-




approach, most of the students developed a habit of chunks input strategy, over 81%
of whom actively reserve all the chunks they met. We are gratified to see in Question
9 that about 84% of the students are active to accumulate chunks through a variety of
strategies and consolidate their usage.

Before and after the experiment the data in Questionl0 are displayed the
effective strategy under the guidance of the teacher, more than 74% of the students
have begun to record and classify the chunks in the notebook consciously, and they
can be easily, fast and effictently memory the chunks. It is obvious that from
Question 4 we know that lexical knowledge really helped nearly100%o0f the students
to memory the chunks deeply and truly internalizes for their own knowledge system
through constant repetition cycle. The long-term memory ensures their usage of
chunks at any time, which is shown in Question 11.

The experimental data clearly reflected before and after the experiment, because
of the application of chunks input strategy and volume expansion, students’ ability in
writing also had a remarkable change. The data in Question12-15 change most
apparently, which shows that the lexical-chunk approach can promote students in
establishing a link between input and output. In other words, applying chunks
improved the output efficiency and effectiveness.

In order to prevent limitations of the questionnaire design, the authors also
arranged 5 open-ended questions so that she can make clear what difficulty and
problem the students still have. What’s more, the teacher should have a right
direction to promote her teaching method in order to achieve a practical and effective
teaching level that is more consistent with the students’ situation. The answers to the
Question16-20 indicate that the students will immediately get rid of mother tongue

thinking influence still has certain difficulty, some students, especially, the students
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with poor sense of language still have Chinese thinking or communication, who have
a bad habit of writing an outline So the teacher needs to patiently detect and correct
their problems. Quite a few of students prefer to a wide variety of training exercises,
with which they believe that they must have certain progress, stating chunks can
effectively stimulate them to improve their interest of writing quality and enhance
their motivation. According to the language input and output theory, language output
is actually a kind of input ,that is to say, the process of input and output can both
stimulate students' thinking, deepen students' understanding of the lexical chunks and
improve their ability to use the lexical chunks. The experimental data show that some
students started to develop the habit of using the lexical chunks after the experiment
and also had certain strategies and methods. However, there still exist some problems,
that is, some students have no awareness of the importance of the lexical chunks.
Therefore, in the usual teaching activity, the teacher must pay attention to training
the students' positive emotional attitudes and awareness of learning strategy,
gradually guide them to be on benign loop path to learning.

However, compared to the EC, the data from CC are considerably different,
especially, on writing attitude or habits. After a year of regular teaching, there are
still more than 1/3 students hating English writing. As far as learning habits, they
have no big changes. What’s worse, they are not aware of recognizing and
accumulating phrases they met every time, which can be concluded from the data
31%, 41% and 28% in Q8.9,10. Theretfore, they also have a lot of difficulty in
writing, such as more than30% of the students can not generate a frame structure
related to the topic. When writing, they still can't use phrases correctly that the topic
needs. From the table, it is clear that most of the students gave us an unsure answer

in most of the questions. Hence we’d better come to the conclusion that the
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importance of an effective teaching and learning method can not be overemphasized.

As for the open question about their opinions on lexical chunks and how to
improve the teaching method, 80% of the students in EC think it is the lexical-chunk
approach that help them get a good mark in writing. If permitted to continue this
experiment, it will surely result in a high-performance in composition. Furthermore,
they hope more concern should be paid to the diversity of the exercises.

Overall, before and after the experiment the data in questionnaires indicated
clearly the following points: Firstly, the lexical-chunk approach can effectively
stimulate students' learning interest in writing, enhance their writing motivation and
improve the English learning achievement. Secondly, the lexical approach
establishes ties between input and output, improving the students to output effect
promptly. Thirdly, during the experimental period, the teacher guided the students to
use the lexical chunk strategy, which effectively cultivate students' autonomous

learning ability.
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Chapter 5 Conclusion

5.1 Findings

The present study aims to investigate the effectiveness of the training of
accumulating and productive training lexical chunks on promoting the level of senior
high school students' writing. In this study, two natural classes from Grade 2009,
Qingguang Middle School have been observed in terms of the relationship between
the lexical chunks and the level of their compositions. And the author’s own
hypotheses have been testified. First, the Lexical-Chunk Approach has enhanced
senior high school students’ interest and changed their attitudes to writing. Second,
the students who have a better command of lexical chunks tend to show a higher
proficiency level in writing than those who have a poor command. The lexical
approach in English Writing Teaching in senior high school is divided into three
stages. First is pre-writing that is the input of chunks by reading a text. The second
one is writing process which is the using of the output chunks stage. Post-writing is
the last stage that is reciting the model essay to expanding chunks. In every stage of
the teaching, the author tried to use the appropriate method of teaching, and actively
guided the students through the training, the absorption and accumulation and other
class activities. At the same time, through the three stages of writing, the author
encouraged students to discuss each batch of lexical chunks, by student-student and
teacher-student interaction, mutual learning chunks, further validation to make the
students use chunks skillfully. Through the three stages of teaching, writing
constructed a bridge between “input” and “output” with chunks, so that students
could accurately and authentically express their thoughts and organize the structures
coherently and smoothly which effectively improved students' writing ability. At the

same time, in the experiment, the author consciously guided the students to learn
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related lexical learning strategies, foster their autonomous learning ability, and to lay
a solid foundation for sustainable development.

Through the experimental study, we can draw the following conclusion:

Firstly, the Lexical-Chunk Approach can effectively improve senior high school
students' writing level. It is shown that lexical chunks have exactily positive
influence on students' writing development, such as writing fluency and accuracy.
The experimental class students' writing performance, i.e. writing ability was
significantly higher than that of the control class and the volume growth rate of
students’chunks in experimental class was significantly higher than control class
students.

Secondly, from the questionnaire data analysis, we found that lexical chunk
approach can improve students' learning interest in writing and autonomous learning
ability. In the experimental stage the practice lexical learning strategies influenced
the students' writing attitude, strengthened their learning motivation and
self-confidence, which made them develop their ability to pursue English learning
achievement with great enthusiasm.

5.2 Implications

First, the empirical experiment lasting one year showed that the Lexical-Chunk
Approach has positive effect on improving students' writing to certain degree,
particularly cultivating their ability of learning. What’s more, there are a large variety
of different chunks with different usages in English language.The language teaching
presents a considerable challenge not only for language learners but also for
language teachers. As teaching time in the classroom is limited and the students’
level is not the same, it is impossible to make every student in the classroom be

familiar with all the lexical chunks in language. Not to say, it is only through
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classroom teaching that students can master the usage of each chunk. Lewis ( 1993)
put forward a observation-hypothesis-verification learning mode in his work “The
Lexical Chunks ”. The main point is that students should identify chunks during the
learning process on their own, observe the usage of chunks and summarize the
grammar rules by repeating the application of chunks so that they can achieve the
purpose of the final internalizaton into their own knowledge.

Specifically, it contains four aspects. One is to develop students’ ability of
independent discovery, recognition and understanding the meaning and usage of
chunks. Students’ awareness of chunks has been aroused when they have mastered
and stored large number of chunks. Moreover, through the way of recognition chunks
which are highlighted with the special designation symbols in language materials the
students can be enhanced the sensitivity and initiative. At the same time, because the
chunks have a feature of context dependence, students can form a capability of
guessing the meaning of words through the context to judge the structure and usage
of the chunks. Of course, students should make full use of the dictionary so as to
validate and further understand the meanings and usages of the chunks. The second
one is to build a chunk library by themselves. Students should expand the language
input channels. In other words, they can search new chunks or incidentally acquire
lexical knowledge to increase language input to rich chunk stock during their
extracurricular reading. In addition, students can use their notebooks or picking
codex to classify the chunks. It is not only according to the topic or genre
classification, but also in accordance with the chunks’ structure and function
classification. The consolidating lexical knowledge consciously with wvarious of
memory and the application strategies is the third aspect, such as translating

sentences, retelling the text, writing abstract actively, immediate application and
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internalizing chunks and so on. Only in these ways can chunks be retained in their
long-term memory. When they store enough lexical chunks in memory, they needn't
construct creatively from rules but simply use directly because these lexical chunks
can be retrieved immediately. The pressure of writing will be reduced. The forth
aspects focuses on teachers.Teachers should provide more appropriate, suitable
writing materials for students to choose.

Secondly, increasing and enriching lexical productive training activities are of
great help for students to overcome the negative transfer in English writing. Students'
writing ability is closely linked to application of lexical chunks. They are used to
translating word by word in traditional writing. They usually memorize vocabulary
by an individual word or a few phrases, and they have to spend time making
sentences when needing to express certain meanings. As a result, they are certain to
produce Chinglish, which directly affects the accuracy and fluency of their
compositions. So from the composition analysis and the results of the survey done on
senior high school students, the author notices that it is very effective for most of the
students to get a good instruction of writing, who are hoping to increase the variety
of productive training activities on lexical chunks in order to improve the ability of
applying chunks when performing a composition.

For ordinary students, lexical productive training activities mainly originate
from the two channels: one is from the exercises in the learning materials, the other
is classroom teaching and homework. Some researchers ( Tan Aihua, 2006) after
analysing the design of vocabulary exercises in the textbook of high school students’,
pointed out that the attention of vocabulary was mainly on the meaning of the words
and the forms, ignoring the chunks’ training and examination, especially

collocational competence has not been involved. The author carefully studied the
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high school English textbooks issued by Foreign Language Teaching and Research
Press and found that the editor has begun to attach importance to vocabulary teaching,
which is connected with several other skills, such as: Vocabulary and speaking;
Vocabulary and reading; Vocabulary and listening. Vocabulary exercises are varied,
their topics are concentrated on answering questions (5-8 issues, including
knowledge of the language and the 1-2 open-ended questions); information
missing(including filling in blanks and completing form) and word recognition by
pictures. But as far as the exercises of the lexical chunks are concerned, they are
relatively fewer. Thus, the chunks’ factors should be fully considered to help design a
diversity of exercises. Of course, teachers should also have a certain quanlity of
knowledge of lexical chunks’ theory. On the principle of practice, attention should be
paid not only to the chunks placed in a word or sentence level exercises, but to the
level of discourse practice, such as making up stories with chunks etc. It is certain for
us to take a long way to go.

5.3 Limitations of the Present Study and Suggestions for Teaching

5.3.1 Limitations of the Present Study

The present study has laid a foundation for further studies on lexical chunks.
However, there still exist some limitations in this experiment.

Firstly, it is the experimental time problem. The main experiment lasts a year,
which is not long enough. If conditions permit, the students are given a longer time
to have training strategy by stages, experimental results will be better. What’s more,
probably some potential problems have not been found out in such a short period.

Secondly, there is a sample problem. The author works in an ordinary senior
high school in the city of Tianjin. The data collected from only 63 subjects who are

taught by the author in the experiment which cannot represent all the students in the
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school, especially for the qualitative analysis of writing samples. So the results may
be less persuasive. In addition, different students have different initiative. Imagine if
expanding the number of the experimental participants and samples increased, the
author doubts whether the same effect can appear, which needs a further test.

Thirdly, besides the two problems referred to above, questionnaire design is
another problem. The questions used in this experiment are worked out only by the
author. Whether they are scientific or not has not been proved. On the other hand ,
whether they meet the statistical requirements and can migrate to other studies also
need to further explore and study. So the author expects other researchers can make
available statistics scale.

Forthly, the students' non - intellectual factors are not ignored. The correct
method of writing can help students to improve their writing ability. However,
having mastered certain chunks is not the only factor that leads to the improvement
of students’ writing level. In other words, students' emotion, age, gender, interest
differences also need considering, which will impact on writing. Therefore, how to
encourage, stimulate students’ interest in learning as well as to develop good study
habits is also a problem to solve.

5.3.2 Suggestions for Teaching

All in all, writing is a kind of creative work. The cultivation and improvement
of writing ability depend on the solid language foundation, scientific methods and
much writing practice. Lexical-Chunk Approach is consistent with the cognitive law
of the overall comprehensive teaching. Lexical chunks provide the raw material
themselves for language acquisition. From the studies done by some authoritative
researchers we conclude that the use of lexical chunks can reduce the difficulty of

organising materials. Not only can time be saved, but also the accuracy and

60-



appropriateness of written discourse can be improved efficiently. Of course, to
improve the students' English writing level, a good writing teaching method is not
enough. As is known, there are many different kinds of English teaching methods,
each has its advantages and disadvantages. We should learn to use them according to
our own conditions and form an overall view of teaching and learning. It is the
combination of the students' learning ability and the teacher’s excellent instruction
that plays the key role in English writing. As a senior high school English teacher, in
the teaching process we should pay enough attention to mobilizing the enthusiasm of

students , and increase the guidance and training of students' creative writing.
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Appendix I Questionnaire 1
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Appendix Il Questionnaire 2
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Answer the following questions according to

your conditions.

Possible Answers
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Appendix III Writing Tests

1. Pre-test
fEanfRiy Jack, Z MR R A W HE R HESKE)”(Whom do you turn to

when in trouble?)FJ i & iEHBN, WAL EWN FER. EHGEARIRWES 1=

SRR O N A

KB % k1) B

[z IR | 58% | FEEARDr, BLHBEMS TR

ZhM, FK | 30% | L. ALK, oLMET

P 12% | A5 A3, AL S N id

AR LARESSH, FFREBREM A A TESCRIED, whid A hinN %
218 % 100 1] A4 .
3OCEMITANE Z CE .

Dear editor,

I'm a student in Senior Three. We have made a survey—"Who do you turn to

when in trouble?"” Here are the results.

2. Post-test

BT BIERE — RSB RS, RS A BERM B . AT
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228 : F#: download 14 : software &R’k: entertainment ¥ 8K 1 :
pornographic web pages P45k : online games

Make the Best of Internet

We all know that different people go on the Internet for different purposes.
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Appendix IV Reading Text in New Standard English Book 3 Module

4 Reading Sandstorms in Asia
Sandstorms in Asia

Sandstorms have been a major disaster for many Asian countries for centuries.
Scientists have tried many ways to solve this problem and in China, a mass campaign
has been started to help solve it.

Sandstorms are strong, dry winds that carry sand. They are often so thick that you
cannot see the sun, and the wind is sometimes strong enough to move sand dunes.
The four main places in the world where there are sandstorms are Central Asia,
North America, Central Africa and Australia. Ren Jianbo, from Inner Mongolia
described a terrible sandstorm he experienced as a child in the desert. "To have been
caught in a sandstorm was a terrible experience,” he said. "There was nothing to be
done. It was the most frightening and the most dangerous situation I've ever been in.
You just had to hope you'd survive. I thought I was going to disappear under the
sand.”

Northwest China is part of the sandstorm centre in Central Asia. Sandstorms begin in
desert areas. Sandstorms in China appear to have increased in recent years as a result

of "desertification". This is a process that happens when land becomes desert because
of climate changes and because people cut down trees and dig up grass.

Sandstorms sometimes affect Beijing. Citizens wake up to an orange sky and strong
winds that cover the city in a thick, brown-yellow dust. The storms sometimes
continue all day and traffic moves very slowly because the thick dust makes it
difficult to see.

The Chinese Central Weather Station can forecast a sandstorm some weeks before it
arrives in Beijing, but the strength of the storm sometimes surprises people. When a
sandstorm arrives in the city, weather experts advise people not to go out. Huang
Xiaomei, who lives in Beijing says, "To be cycling in a sandstorm is frightening. The
winds are very strong. It's difficult to breathe and the dust makes me ill. So if you
want to go out, you'd better wear a mask."

The desert is only 250 kilometres away to the west of Beijing. To prevent it coming

nearer, the government is planting trees. Already the government has planted more
than 30 billion trees and plans to continue planting for the next five years.
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Appendix V Grade Criterion
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Appendix VI Writing Criterion in College Entrance Examination
(Tianjin, 2010)
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Appendix VII Criterion for the Writing Quality

Content 5 = excellent Main ideas stated clearly and accurately; change
of opinion very clear
4 = good Main ideas stated fairly and accurately; change of
opinion relatively clear
3 = average Main ideas somewhat unclear and inaccurate;
change of opinion somewhat weak
2 = poor Main ideas not clear or accurate; change of
opinion weak
1 = very poor Main ideas not clear all clear or accurate; change
of opinion very weak
Organization 5 =excellent  Well organized and perfectly coherent
4 = good Fairly well organized and generally coherent
3 = average Loosely organized; logical but incomplete
sequencing
2 = poor Ideas disconnected; lacks logical sequencing
1 =very poor No organization; incoherent
Vocabulary 5 =excellent Very effective choice of words and use of idioms
and word forms
4 = good Effective choice of words and use of idioms and
word forms
3 = average Adequate choice of words but some misuse of
words, idioms and word forms
2 = poor Limited range; confused use of words, idioms
and word forms
1 = very poor  Very limited range; very poor knowledge of
words, idioms and word forms
Grammar 5 = excellent No errors; full control of complex structure
4 = good Almost no errors; good control of structure
3 = average Some errors; fair control of structure
2 = poor Many errors; poor control of structure
1 =very poor  Dominated by errors; no control of structure
Mechanisms 5 = excellent Mastery of spelling and punctuation




4 = good Few errors in spelling and punctuation
3 = average Fair number of spelling and punctuation errors
2 = poor Frequent errors in spelling and punctuation

1 = very poor  No control over spelling and punctuation

Adapted from Cohen, A. 1994. Assessing Language Ability in the Classroom. Boston,

Mass Heinle and Heinle




Appendix VIII Results of Pre and Post-experiment Writing Tests

Experimental Class (Class1) Control Class (Class 2)
Number Pre-test Post-test | Number | Pre-test | Post-test
101 8 9 201 9 10
102 10 12 202 10 10
103 9 12 203 5 6
104 11 13 204 6 10
105 6 10 205 4 )
106 9 12 206 8 8
107 10 12 207 9 9
108 12 14 208 13 12
109 7 12 209 8 9
110 10 13 210 11 11
111 7 10 211 10 10
112 10 13 212 10 10
113 9 11 213 9 11
114 1 10 214 7 7
115 11 13 215 2 5}
116 8 10 216 8 7
117 6 10 217 9 10
118 9 11 218 12 12
119 7 10 219 7 9
120 3 8 220 9 10
121 3 8 221 8 8
122 3 7 222 7 9
123 8 10 223 6 6
124 7 9 224 8 10
125 10 12 225 9 10
126 10 14 226 9 8
127 8 9 227 11 12
128 10 9 228 10 10
129 3 9 229 9 9
130 8 9 230 10 10
131 7 10 231 9 9

232 13 14
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Appendix IX Results of the Quantity of Chunks Application of in

Pre and Post-experiment Writing Tests

Experimental Class (Class 1) Control Class (Class 2)
Number Pre-test Post-test | Number | Pre-test | Post-test
101 5 10 201 11 15
102 11 15 202 11 16
103 13 16 203 8 12
104 10 16 204 9 12
105 12 16 205 5 10
106 11 16 206 6 L1
107 10 15 207 7 11
108 13 18 208 8 12
109 9 15 209 8 10
110 4 11 210 6 11
111 6 13 211 14 16
112 5 15 212 8 10
113 7 15 213 8 10
114 6 12 214 7 10
115 9 13 215 5 7
116 8 14 216 6 11
117 9 15 217 10 12
118 9 14 218 7 10
119 8 14 219 3 7
120 4 12 220 7 10
121 3 10 221 8 10
122 3 10 222 6 11
123 7 12 223 12 13
124 7 13 224 8 12
125 9 16 225 9 12
126 12 18 226 15 15
127 5 12 227 10 14
128 5 12 228 6 11
129 6 12 229 11 12
130 6 12 230 6 10
131 10 15 231 7 10

232 14 14
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Appendix X Examples of Productive Training of Lexical Chunks
Example 1. Rewrite each sentence with the chucks in brackets, keeping the same
meaning .

1). The family were so pleased when they discovered the lost jewels. (come to

light)—

2). Some students think that they should save some of their pocket money for books.

(set aside)(2004 TianJin) —

3). 'm very glad to learn that you are coming in September. (more than) ( NMET
2003 )—

Example 2. Please translate the following phrases into their English or Chinese

equivalents.

AT R/ Fie ;G T 72 B A ARCRE s J7 A PR3
; a reliable source of information ;  relieve  stress/

burden ; make a journey

Example 3. Fill in the blanks with lexical chunks.

A. Finish the sentences according to the Chinese meaning.
LERILZ AN, Ath—TEprf .

_____,hehas nothing.

2RI PN, AR ALK RFSE S

I know, heisa scientist.

3 MY 55 AREE, BV T .

his house, mine is much smaller.

4She (%) her handbag and went out.

5.  (‘F34), men still earn more than women.

6.At the dinner we usually (DL...... JF4E) soup and
(B 4530 fruit.

7.1 have looked through all the documents_ (¥ %) the matter.

B. Fill in the blanks with the right form of lexical chunks given in the table.

turn over, fall down, in all, put out, take place, from side to side, catch fire, lose one’s life

1. Fire engines have been sent for to the fire.

2. There was a big earthquake in the country. Luckily, only a few people
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3. The accident only a block from his home.

4. The car struck the wall and

5. She was standing too close to the fireplace and her dress

6. The boat swayed(#£3%) as waves hit it.

7. A large tree during a windstorm and damaged our car.

8.We received & 1,550 in cash and promises of another £ 650, making
£2200

Example 4. Read the following phrases and decided if the words make sense together.
If they do, write “yes” on the line. If they don’t, write a new word to replace the
underlined word.

do phone messages

Participate meetings
Carry out long-time plan

A deathly mistake

Watch the National Day

Example 5. Brainstorm

In the textbook, the topic-centered modules contain a large number of the lexical
chunks with the features of key words. Acknowledging them is helpful for students
to express their ideas perfectly, intensify fluency and accuracy. Thus, such kinds of
exercise of brainstorm enable students to collectively memorize lexical chunks
related with theme. For example, if a question asks students to make sentence by
using the center word ‘“Traffic Problem”, students should imagine lots of words or

lexical chunks involved into describing a city as many as possible.
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traffic jam; traffic accident; rush
hours; drunk driving; crowded;
noise; get stuck in; get caught in;
pick up; air pollution; waste of
energy

taxi;bicycle;motorcycle;train;
plane;regularbus; underground/subway;
helicopter; ship/boat; private cars;

Influences on

envorinment Means of

< transport

Traffic
problem

Influences on people

) Things people should
do
knock into a car; fall off a bicycle; Take measures to; solve the problem;obey
be seriously injured; in safty; be late the traffic rules; under control; notice the
for work/school traffic lights

Possible sentence patterns or phrashes: As is known to all,... has become more and
more serious.; make sure that...; it is suggested doing/ that...(should) do...; It has
brought much inconvenience to..., The reason why... is that...; as a result,
firstly,...secondly, ...; whats worse; on the other hand;

Example 6. Rearrangement of Text

Take the above-mentioned passages an example, and students should present relating
link words and rearrange whole text when then finish imagined sentence-making.
Such as what’s worse; as a result; on the other hand; on the contrary; besides...and so
on.

Example 7. Supplement of Frame and Useful Lexical Chunks

Teachers should sort out various styles of compositions, form their masterplates, and
allow students to repeatedly exercise different writings of same topic. For example,
the following is a masterplate portraying certain phenomenon:

82-



Example 8.

1.

O X N N L b WwWN

I came him first in Beijing.

.Come  , tryitagain.

. I'l help you too if any beast comes  you.
.Now,tocome  to what [ was saying a moment ago.

. It is impossible for a dead animal to come

. The airplane came __ in that field.

.Lei Fengcame  apoor peasant's family.

. How long is it since the electronic computer came  use?

. The trees turn green and flowers come

10. This magazine comes once a month.

11. Someday you'll come know the mistakes you have made.

12. A child came to me and showed me the way.

13. Searching through the drawer, I came the letter I'd been looking for.
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Appendix XI Ten of the Writing Tasks during the Process of the
Experiment

L R iR 24, BRI 6 E A Tom BIRAS . Tom =4FF1 Z M iRIF 241K
W LA IIAE A AE TARK 2Rk, v B T A SR L o W PR AR U T T AR R AR N 2
giftbo] — 3 IR, AR IR

k44 A4k email Lihua2000@yahoo.com.cn
HA —HRPBEAEM— 1 13 L Hrad 7T #EE. B

TE, N T ARTE vt
2. 2 NE ) 2800
S AR TR

Tom [ email Tom1995@hotmail.com

R 1. #1000 WAL
2. AlAEBEhnAnY, DAEATSCETDT
3. W EAH, EATN RIS

Subject Great changes in my school
From Lihua2000@yahoo.com.cn
To Tom1995@hotelmail.om
Tom,

I was pleased to hear from you and I am writing to tell you something about my
school.

LiHua

2. MR T E R AT AT 400 Gk, A EARAR AR 55 R Blok. B ARBE KA
S ARV, FEFESVYAORERE. P EBUF LIRS R SR ™
P, SHSEARMERIGEAR, Efdb. fdb. Rt Taa . RER
2008 7, EHEHEMNREEBOALIER T 20%.

MR B R AN AR 9GBS — R

80%

6%_§MJ
‘ O =4k K 1
B =4EHEE 2
O =4EE 3

a0%H

2001 I

0% LN AL B _
1620 1850 1970 2008

3. WA EIER, 1ELL A terrifying experience KRS — 55 120 i) A2 47 [ 56 3 o
WE: RIFERBEED, RAEXKPAEEFWE, Him. B, WAREEZS);
PN BFRFBEar A ) KT by AMNIEBAE S, B, —a8hE, HuE
FIET, FHREREE. WAREEIER E, W2 ARG T, EHTEZARETE

P
Al o

R 1 ADESEhngny, DMEA T SCGED .
2. ZFEW: HAM in a panic
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4, R David, #REIAHA John &K e-mail, ZBiFfRFE I8 T % Australia
F1 Canada HI{E B, iHEHRIE T REABTHEELS MG,

E Australia Canada

HFEAL A VO B EEVE . AR A | B3

AR & AL, KREH 770 )7 | TR ILRE, KT 997 1
SN P R

AR NBAFA, KAH 2170 | AA# D>, KAH 3361
SN AP

TR W RREE W BtRES

BHAWEE Pl JEE R

AT BUX B o 75 P A Gl +AE EAHX

FEE: 1% 100 A% 2. #¥2&al, BEATTARKE 3. &I
W =% Y5 mineral resources; 2MHL/HX territory
. LA“The city of Chengde” A, ¥t LA FNHERE —& 5 3.
PR E : Wb RAER, FESILSURE 230 4 F;
TIAR: 39519 P A B,
REANG: REREIRAMAEZIR L — KEFW, RS A 8EF L ELI
J& [ 57 Ji 2 0 2 rh AR i b, fE 1994 FEREBRE E S SC L5 5
g =, SHAh, TS @ AR H AR
4. FRANTELRP XS g, iR eETIAE RN,
EE: LA 100 A4 2. ZEWNC: L FE RILREIASFE the Mountain
Resort and its Outlying Temples; tH 5% 3C1kigi = World Heritage Site B¢A HEZFR}
L ZL UNESCO
6. AR ZERE, REMAAR —h, BREF, RERKERELE
T, XEEEREE AR T WMD), FRTTORESF BN EEE, HA1N]
FIHBATH R TR RBIAME . 1GRRIEIX—1E M, 5853, MERCHE R
BRIX —1E 0L, JE4h &AL T MBI, 3620 100 A4
TR LEEACSE S, B TEARKRE.
Dear Editor,

There is a primary school near my home.

_QDN{—‘M

Yours,
LiHua

7. RWIREZEE, BMREK S BREFES TR TAREB RS, W5 T KE
MANE T, T B AR, ERAREE LU R Sl S — R RS0,
e — MR X AT EF .

1 REFEN, BRYEFIRT

R R AT T4,

FIP TR AR

TR ESZ4E,

ZNMUNEZ AR NG R

o ANBEELYIESL LR T KK

VERG: 1. RIESIGIAny, DMEATSCES. 2. % 100 A, 3. BHF WL
EL¥R AL graffiti; M spit

8. MRz, TH S AL FREE L FEA x 5 —0iEis(E, &

Sl

oy O
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PEAb K S InAREE 13 VU H 28 Ip i &, FRE5 AR A — IR

1. mERe): L AVIH 8: 00-17: 00;

2. WFEERE]: L HPIH 19: 00-20: 30

3. M FERCRALE

4. PHEENZ: WENGHRELmMELELES, FRRECHZRAL.
A 1 RlAENBE NN, DUEITSCOETT. 2. W 100 A

9. BWREZTRE, £S5 REOWAK ELFINW T &

A GENERAL MANAGER’S SECRETARY needed for an international company.
Must graduate from a key university. Fluent English, excellent computer and
organizational skills. Preference({.5%) will be given to the experienced. Please

contact Yunlong Company.
Email: youlong7788@126.com

BT 5B 4 100 H A4 B TAEHIEE.
TR RMICRJIESRNIg RO G, BATF AR IR
Dear Sir or Madam,
I am writing in response to your advertisement for a position as a general
manager’s secretary in today’s newspaper.

I look forward to hearing from you.

Yours sincerely,

Li Hua
10. ERAE FAIRM FRITe s, B “Hh AR BB S e R
3, HFRRIRI B .

Advantages Disadvantages Your opinion
L # B TR ALK 1. IRBRITE], 5>
4 2. Pk DRI, AR R

2. FHTEAREF, HHACANIR;
3. FEAE, BIRG L

A 1. ESEIgETY, BUMEITSCETT. 2. T 100 A
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2010 103 GRRSL R BIHE M 3k &b B SR HEE) 4E 2010 5 Z 5 a0E”
WICPPE R T8 AR
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